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Conceptual Framework

“Empowerment for Learning”

Brief Profile of Campbellsville University

Campbellsville University was founded in 1906 by the Russell Creek Baptist Association.  It is a private, comprehensive, coeducational university undergirded by a strong liberal arts component.  Affiliated with the Kentucky Baptist Convention, Campbellsville University is open to students of all denominations.

The university’s 75 acre campus is situated in the center of Kentucky, one-half mile from downtown Campbellsville, population 11,000.  Another portion of the campus, Clay Hill Memorial forest, is located just seven miles from campus.  It is a 135 acre educational and research woodland that is being developed by the Division of Natural Science as a regional center for environmental education and research. 

Campbellsville University is accredited by the Commission on Colleges of the Southern Association of Colleges and Schools to award the associate’s, bachelor’s and master’s degrees.  It is committed to a high quality, reputable teacher education program in the Commonwealth of Kentucky.  Since 1960, the University, formerly known as Campbellsville College, has offered a full range of courses and experiences at the baccalaureate level for students desiring to be teachers.  

The history of the university illustrates a commitment to teaching as far back as the early 1920’s when the institution provided normal school training.  In 1924 Russell Creek Academy became Campbellsville College and in 1933 was among the first to be admitted to the newly organized Kentucky Association of Colleges and Secondary Schools. In 1949, the Southern Association of Secondary Schools and Colleges accredited the institution as a junior college.  In October 1957, at a meeting of the General Association of Baptists in Kentucky at Harlan, the Board of Trustees of Campbellsville College was authorized to execute its proposal of expanding the institution to a four-year institution. In December 1963, the College received membership in the Southern Association of Colleges and Schools (SACS) as an accredited liberal arts senior college. In December 1994, the Commission on Colleges acting on the recommendation of the Committee on Criteria and Reports for Institutions at Level s II-VI approved Campbellsville College for Accreditation at Level III, the offering of the Master of Arts in Curriculum and Instruction for certified teachers.  In April 1996, the Board of Trustees changed the status of the institution to that of Campbellsville University.  The centennial celebration of Campbellsville University will take place in the fall of 2006.

Currently, Campbellsville University has an enrollment of 2,052 students representing 101 Kentucky counties, 33 states and 24 foreign countries.  With nearly 200 full-time faculty and staff, the faculty/student ratio is 1:16.   The campus hosts 30 major buildings including the Gosser Fine Arts Center, the Technology Center, and the newly renovated Science Building and library.  Recently, the Board of Trustees approved construction that includes a new student center, dining hall, and chapel. 

Both the undergraduate and the advanced preparation teacher education programs are designed to implement the initiatives of the Kentucky Education Reform Act of 1990.  The programs are currently accredited by the Kentucky Education Professional Standards Board in partnership with the National Council for the Accreditation of Teacher Education.  In addition to programs which align with national and state standards, the faculty in the respective programs place emphasis on staying abreast of the latest research and best practices in education.  To support the institutional mission and goals, the faculty, administration, and staff encourage students to strive for excellence in all areas of life and to seek an integration of Christian faith in living, leading, and learning.

I. Element 1:   Mission

Campbellsville University

    
Campbellsville University, a comprehensive institution offering undergraduate and graduate programs, stresses academic excellence and personal growth within a nurturing, Christian environment.  The University prepares students to advance their own lives through continued learning, to advance their respective fields through ongoing scholarship, and to advance their society through Christian service and leadership.

The Core Values of the institution are:

· To provide academic excellence and quality programs throughout the University;

· To offer an environment conducive for student success;

· To practice strong, effective stewardship;

· To strive to be a caring, Christ-centered community of learners.

  School of Education Vision and Mission
“Whoever wants to be a leader among you must be your servant.”

Matthew 20:26

The School of Education envisions a global society in which individuals are empowered to learn and attain their goals, thereby enabling them to positively impact others through Christian servant leadership.  

To realize this vision the School of Education’s mission is to prepare teachers for their respective fields by providing an academic infrastructure based on scholarship, service and Christian leadership. The primary goal of the program is to advance scholars who are competent, caring and qualified, who can positively impact student learning, and who are committed to life-long learning in a global society. 

     
The performance based teacher preparation program strives to

achieve this mission by:

· preparing teachers who demonstrate the knowledge, skills and dispositions to plan, implement and evaluate instruction to assure that all students learn and perform at high levels;
· honoring, understanding, and respecting diverse voices and communities in society;
· establishing partnerships and collaborating with  the professional community;
· supporting and enhancing Christian characteristics of servant leadership.

Since research has demonstrated that the teacher is the most important factor impacting  student learning (Darling-Hammond, 2000), the teacher education program is committed to preparing candidates who are empowered and effective servant leaders in the classrooms, schools, communities and throughout the world.

II.  Element 2:  Unit’s Philosophy, Purposes, Professional Commitments, & Dispositions

 Philosophical Base 

    
 The philosophical base of the teacher preparation program at Campbellsville University is rooted in the belief that the goal of education is to empower learners (Lefrancois, 1994).  Literally, empowerment means to give power to or to enable. Conceptually, empowerment is a dynamic, multidimensional construct (Zimmerman, 1995) and it emerges from specific kinds of experiences.  Empowerment is commonly considered both a process and an outcome.  The process involves becoming aware of one’s abilities (power) and developing skills for controlling and developing those skills.  The outcome is typically associated with the belief that individuals can take actions resulting in the desired outcome, and the belief that these actions can be performed (Sibthorp & Arthur-Banning, 2004, p. 36).  The teacher preparation program provides three major types of requisite learning experiences for empowering candidates. First, at the simplest level, the program seeks to empower learners through a focus on content. Learners become empowered through experiences that equip them with the knowledge and skills to do things they had not been able to do before. Secondly, at a more complex level, the program seeks to empower learners through a process.  This process involves development of a repertoire of learning/thinking strategies that are essential tools for learning. Students learn how to think creatively to solve problems. Thirdly, learners become empowered as they develop self efficacy, “feelings of social, intellectual and personal competence” (Lefrancois, 1994, p. 170).  

As candidates progress through the teacher preparation program at Campbellsville University, they will participate in empowering processes - content, process, and self-efficacy learning experiences. A significant outcome of this developmental empowerment process is impact on student learning, thus, the overarching theme, Empowerment for Learning.  Following is a brief description of three learning experiences requisite for empowerment:

1. The teacher education curriculum, at initial and advanced levels, provides content knowledge or essential information for effective teaching particularly in the areas of human growth and development, instructional planning and delivery, instructional and assessment strategies, classroom management, and technology. These curriculum insures that students will have the knowledge of research-based, best instructional practices and have the opportunity to demonstrate that knowledge in a varied of field settings. Reflections on these experiences identify growth areas that students address in on-going plans for professional growth. 
2. Second, the curriculum includes a focus on learning theory and the process for the development of essential learning/thinking strategies such as critical thinking and problem solving skills.  Bloom noted in his Taxonomy (1956) that performance ability lies at the heart of understanding.  To understand is to be able to effectively use (transfer) what we know (Wiggins & McTighe, 2005). Learning/thinking strategies are the learner’s information-processing/ thinking tools, thus pedagogy and content-specific pedagogy are important components in process learning experiences. “The best learners are those who possess strategic as well as domain-specific (content) knowledge (Lefrancois, p. 133).”  

3. Third, through course/field-based experiences, partnerships, and collaboration in diverse learning communities, initial and advanced level candidates develop increased confidence in their teaching effectiveness or self efficacy.  As candidates thoughtfully reflect on their teaching and student learning, their “…teacher efficacy is enhanced” (Stronge, 2002, p. 21).  Schon  (1987) suggests that reflection on the practice of teaching is the only way provision for learning can be adequately updated and advanced.  Bandura (1993, 1994, 1997) in a series of studies on efficacy, made the following conclusion:  “Teachers’ beliefs in their personal efficacy to motivate and promote learning affect the types of learning environments they create and the level of academic progress their students achieve” (p. 35, as cited in Onafowora, 2004).  The skills to design and redesign instructional practices and learning strategies are essential for success within the community of learners. Finally, a critical reason for including self-efficacy experiences in the curriculum is to enhance self-worth through concern and service to others, servant leadership.      

 Purposes/Goals: Student Learning 
The model of the teacher preparation program at Campbellsville University graphically represents five interlocking puzzle pieces embedded within two outlying frames. The empowerment process is represented by puzzle pieces with each piece identifying a key element of the learning experiences of content, process, and self-efficacy. The consequence of the empowerment process, or the empowerment outcome, is represented by the innermost puzzle piece – student learning, the ultimate goal or purpose of the teacher preparation program. “Student learning… is the focus of all that we do in the classrooms and schools-the standards we set, the expectations we have, and the common mastery we expect of students in each classroom of the school” (Glickman, 2002, p. 6). Effective teachers are committed to student learning and believe that all students can learn (Stronge, 2002).  

Metaphorically, the model represents a problem-solving framework for the empowerment process and the empowerment outcome. The empowerment outcome, student learning, is supported by the other puzzle pieces and the outlying frames.  All of the puzzle pieces and both of the encompassing frames are dynamic, contextually layered, and contribute interactively to the developmental empowerment process.

The Model of the Teacher Preparation Program

Empowerment for Learning
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Following is a description of the elements comprising the three major learning experiences for empowerment. Though presented individually, these are interconnected elements as the model depicts. “It is not simply the presence of empowering contextual elements or the presence of motivated, capable individuals that fosters the empowerment process. It is the dynamic interplay …that creates the infrastructure for empowerment” (Zimmerman, 1995, p.586).

Learning Communities, Partnerships, and Collaboration

The outermost frame of the model represents the professional community - a commitment of the program to partner and collaborate with arts and science faculty, public school practitioners and students, candidates and other professionals. This component of the model contributes toward the self-efficacy learning experiences. Candidates learn through their interactions with others, including their peers, content-specific faculty, teacher educators, and field-based educators. Ashton and Webb (1986) found that the most significant benefit of collaboration is that it reduces sense of powerlessness and increases sense of self-efficacy.

Specific partnerships and collaborations take diverse forms. They are included throughout the curriculum and often include field-based settings. Partnership examples include: (a) working with the campus ESL Institute, pairing ED 102 students with an ESL student; (b) ED 351/ED 361 students assisting local elementary schools in an after-school program involving students and their parents in reading activities; (c) providing ED 371 students the opportunity for reading activities in the local hospital “Reading Room” for children confined for long stays. These partnerships provide students the opportunity to interact and reflect on interactions with various stakeholders on campus and in the community. Further, reflections concerning the development and evaluation of programs and experiences, at both the undergraduate and graduate levels, occur through input and feedback from these individuals and groups.  
The formally organized groups reflecting partnerships between the teacher education unit and the professional community include the Teacher Education Committee (TEC), Teacher Education Advisory Council (TEAC), and Teacher Routes to Alternative Certification (TRAC) Advisory Council.  Partnerships extending beyond the region to state and national levels include the P-16 Lincoln Trail Area Council, the TEMP (Teacher Education Model Programs) grant, the Teacher Quality grant, the Pathways to Teaching Planning Committee, and student groups such as KEA-SP and area FEA clubs. 

In addition to these types of partnerships, a major program connection to the professional community occurs through extensive field experiences for candidates in each of the certifiable majors as they acquire a total of 120 field hours prior to student teaching.  Early in the program, candidates are involved in field experiences with students in public schools and other alternative settings.  Each course in the teacher preparation program thereafter has planned field experiences during which candidates observe, tutor, assist with instruction, conduct simple classroom research and teach individuals, groups, and whole classes. They learn to plan and implement instruction, thereby combining theory and practice. The capstone field experience occurs during student teaching when candidates spend sixteen weeks working with students in designated classes, documenting their work in the CAP 4 portfolio.  In addition, field experiences have been transformed to better prepare candidates for working with students who represent all of the types of diversity.  Candidates are acquiring more direct experiences with racially and ethnically diverse student populations in various settings, including field trips to metropolitan school districts. 

At the graduate level, students are actively engaged in conducting research in field settings – their own classrooms. Teacher research can take many forms and use many resources. Lytle and Cochran-Smith (1990) provide several examples including classroom inquiry where teachers conduct small-scale studies on particular questions. This is the teacher research form advanced-level candidates use. A Master’s Action Research Project is introduced at program entry and is developed over the course of the 30-hour program with project checkpoints assigned to specific professional education courses. The project is implemented in the students’ own classrooms with data collected, analyzed, and reported in the project paper. Since the master’s program is set up on a cohort model, students are part of a learning community throughout their coursework and the implementation of their action research project.

Also, at the graduate level in the alternative certification program for special education, the students are already placed in field settings since the majority has positions already as special education teachers. Courses in the 48-hour curriculum specify, however, a variety of field experiences insuring that students are working in various collaborative efforts with students representing all types of diversity 

 In summary, field experiences provide opportunities for undergraduate and graduate candidates to enhance self-efficacy as they participate in a variety of activities for connecting theory and practice. According to Fullan (1991), collaborative cultures promote commitment to change and improvement, foster independence as student learn from each other, and raise student achievement. Interaction with learning communities establishes collaborative cultures throughout the initial and advanced programs and facilitates the empowerment as students demonstrate their personal competencies and abilities.
Diversity

The teacher preparation program is committed to developing competence and confidence in candidates for positively impacting the learning of a diverse student population. Further, the program is committed to valuing people as individuals and valuing groups to which people belong. Developing collaborative cultures in light of these values make it more likely that diversity will be appreciated and accessible to candidates (Fullan, 1991).
 Since the demographics of student populations in the United States and Kentucky are changing rapidly, the program is committed to preparing candidates who are equipped to teach in increasingly diverse settings throughout the region, state, nation and/or world.  The Campbellsville University School of Education’s empowerment theme relates to current practice in school diversity programs such as the Empowerment Groups for Academic Success (EGAS) which stresses the need for students to take ownership of their own learning.  Empowering diverse student populations has proven to be an effective means for improving student achievement (Bemak, Chi-Ying, & Siroskey-Sabdo, 2005).  Course and field based experiences prepare candidates for ethnic, racial, gender, socioeconomic, exceptionality, language and religious diversity. Initial and advanced level candidates learn how factors related to diverse individuals, families, and community values influence student learning. They consider students' levels of development, learning styles, strengths, and needs, and use teaching approaches based on prior experiences of students.  Examples of course-based experiences include personal biography; examination of personal beliefs, readings, journaling, discussions, case studies, simulations, videos and accompanying dialog. Other examples of specific experiences in diversity include: (a) utilizing diverse speakers to provide pre-professional development seminars to candidates; (b) partnering with ESL students on campus; (c) visiting schools in the region with diverse student populations, interviewing principals, teachers and students. These experiences address instructional and communication issues related to diverse student populations. 

In addition to providing experience with diverse P-12 students, the unit has several strategies for insuring that its candidates interact and work with candidates from diverse ethnic, racial, gender, and socioeconomic groups on the campus. First, in an effort to increase diversity among candidates, the University provides a minority scholarship annually for teacher education student(s). Also, the unit sponsors a minority recruitment program for potential teacher education majors, attracting middle and high school minority students in the region to the campus. Another initiative is a campus-wide program focusing on diversity and featuring speakers from the state, region, and community. As a part of this program, Education students participate in a seminar called “Dialogue on Race.” Further, in the 2004-05 school year, the unit began implementation of a “Diversity Survey” to collect data about all of our candidates. This effort, the result of faculty collaboration on NCATE Standard 4, is an attempt to learn more about our candidates and to document the diversity they represent. The survey will be repeated annually, in subsequent school years, at the point of program admission. Additionally, the campus director for international studies promotes educational travel opportunities that provide students with life learning experiences in other cultures. Finally, all candidates interact through coursework and related learning experiences with a diverse faculty representing Chinese, British, and Nepalese cultures.

In summary, the program provides students opportunities to participate in experiences designed to increase their skills in working with diverse student populations thereby empowering them with competency and confidence to impact student learning.   

Knowledge, Skills & Dispositions

     
The second frame of the model represents a connection to content and process learning experiences. The general education component at Campbellsville University, currently consisting of 52 hours, provides a strong foundation for candidates by equipping them with the knowledge, ideals, attitudes, and values necessary for the acceptance of the responsibilities of citizenship in a democracy and for an understanding of the role of the individual in an open society.

Through the courses for their specific majors, candidates develop a deep understanding of their subject and demonstrate competence in it. A key finding from research is that to develop competence in an area of inquiry, students must: “(a) have a deep foundation of factual knowledge, (b) understand facts and ideas in the context of a conceptual framework, and (c) organize knowledge in ways that facilitate retrieval and application” (Bransford, Brown, & Cocking, 2000, p.16). This enhanced level of competence provides the knowledge necessary for them to explain concepts clearly and correct misconceptions students may have concerning the content being taught.  

Additionally, the professional education curriculum for teacher education students insures that they will have the knowledge of effective teaching and learning. All program experiences, including courses and field experiences, contribute toward development of knowledge, skills and dispositions necessary for empowerment for learning. 


This puzzle piece of the framework also includes a connection to the self-efficacy learning experiences - preparation of candidates with the dispositions necessary to positively impact learning of diverse student populations. Diez (in press) states that teachers “need to be committed to apply their knowledge and skills consistently, fairly, with passion, etc., and they need to avoid behaviors that would be hurtful to their students” (p.5). Prior to 2002, dispositions of candidates were evaluated through letters of recommendation occurring at both entry to and exit from the program and, informally, during courses in the teacher preparation program. However, during the 2002-2003 academic year, the School of Education piloted a “Dispositions Recommendation” form completed at each of the four assessment points of the program’s continuous assessment system (Diez recommends assessing dispositions over time as part of an ongoing reflection process).  The selection of the dispositions for this form was based on the NCATE 2000 Standards and a sampling from national program standards.  During the Teacher Education Committee meetings and the School of Education meetings throughout the 2002-2003 year, the recommendation forms and results were presented and discussed.  

The ten dispositions selected for evaluation of candidates are:

1- Caring 

2- Respect for others 

3- Acceptance of individual differences   

4- Fairness 

5- Honesty 

6- Responsible behavior 

7-  Punctuality
8-  Professional dress 

9- Ethical conduct 

10- Positive impact on student learning

      In addition to evaluation of teacher dispositions as described above, the program requires candidates at entry to the program and before student teaching to commit to the Kentucky Code of Ethics for Professional Educators (EPSB, 2005) which delineates dispositions for teachers related to students, parents and colleagues. Although the unit has adopted a “Disposition Recommendation” form for general use, it is understood that dispositions are also evaluated during instructional opportunities during field experiences and during regular course opportunities during peer lessons and other experiences.

In summary, the development of knowledge, skills and dispositions is critical for candidates to impact positively the learning of diverse student populations within the professional community (Darling-Hammond, 2001).  As Maeroff (1988) has explained, the “empowerment of teachers has more to do with individual deportment….it is the power to exercise one’s craft with quite confidence…”(p.475). 
Learning Theory

In the model, Learning Theory is one of four interlocking puzzle pieces. Learning theory concerns knowledge about how students differ in their approaches to learning, including historical origins, theories of transfer, information processing models, scaffolding, executive processes, and cognitive research developments. Developments in the study of learning reveal that high literacy skills – thinking and reading critically, using clear and persuasive oral skills, and solving complex problems – are required of “almost everyone in order to successfully negotiate the complexities of contemporary life” (Bransford, et al., 2000, p.4). Dewey (1933) stated that to understand a concept one must “see it in its relations to other things:  to note how it operates or functions, what consequences follow from it, what causes it (p. 137).” Not only must teachers learn to apply learning theories, but they must go beyond the information given in order to make inferences, connections, and associations (Wiggins & McTighe, 2005)—thus creating a theory “that works” and is applicable.  Candidates understand how children learn and develop and can provide learning opportunities that support their intellectual, social and personal development.  They make connections across the disciplines and draw on their knowledge of developmental stages to motivate students and encourage the application of learning to the lives of students. They understand that brain research supports the importance of self-concept to learning (Ciaccio, 2004, p. 81).  Knowledge of brain research also allows teachers to make connections to specific student behaviors and plan instruction that has long-term implications to the students.  According to Weinberg (2004), connections that are activated by experience survive; the others do not. 

Through a variety of field-based learning experiences that include teaching specific lessons in P-12 classrooms, initial level candidates recognize and work with students’ preconceptions and misconceptions that are barriers to learning. Advanced level candidates have opportunities through implementation of best practices, over time, to address these barriers in their respective classrooms. Initial and advanced level candidates also examine a variety of learning theorists and models such as Gagne’s Events of Instruction (1977), Bruner’s Discovery Learning (1968), Ausubel’s cognitive theory of learning (1968), Vgotsky’s zone of proximal development (1978), and Gardner’s theory of multiple intelligences (1983, 1991). Participating in a variety of learning experiences in the curriculum, they acquire essential learning and thinking strategies - tools critical for fundamental understanding of and thinking about subjects. The utilization of metacognitive concepts (McDevitt & Ormrod, 2002) aid pre-service teachers as well as K-12 students as they maneuver through the learning process.  By discovering the ways in which one thinks and processes information, one is introduced to an enhanced view of learning and instruction.
Pedagogy

Pedagogy prepares candidates to plan instruction based upon knowledge of subject matter, students, community and curricular goals.  It includes an understanding and use of a variety of instructional strategies to encourage students’ development of critical thinking, problem solving and performance skills.  It specifically includes best practice instruction, team/individual collaboration, concept development, thematic integration, constructivism and inquiry, learning use of technology, and sensitivity to diversity. It also includes the principles, techniques, advantages and limitations associated with appropriate teaching strategies such as cooperative learning, direct instruction, inquiry, whole group discussion, independent study, interdisciplinary instruction.  Research supports the practice of focusing on learning that is experiential and authentic (Zemelman, Daniels, & Hyde, 1993) allowing the student to construct unique ideas and systems for relevant life skills.  Progressive education, coined by Dewey (1997), proposes the mixing of past experiences that were instrumental in personal development with educationally guided experiences that occur under the mentorship of a mature, experienced instructor. Teachers exposed to such experiences in their undergraduate and/or graduate training will ultimately carry such strategies into their own classrooms.
Through this component of program experiences, candidates also learn principles of effective classroom management (e.g., ED 411, P-5 Classroom Management and ED 416 Curriculum & Methodology). They create learning communities in which students assume responsibility for themselves and others, participate in decision-making, and work collaboratively and independently. They understand and can use appropriate interpersonal and small group communication techniques to create effective learning environments (Marzano, Pickering, & Pollock, 2001). During the last course prior to student teaching, all candidates research and prepare a classroom management plan, providing evidence to support New Teacher Standard II, for their portfolio. Candidates learn the importance of interpersonal relationships with school colleagues, parents and agencies in the larger communities to support students’ learning and well-being. They learn how to incorporate different family beliefs, traditions, values, and practices across cultures and within society while using their knowledge effectively. Candidates learn to respect the parents of children and to communicate effectively with them about curriculum and a child’s progress. They also learn to involve families in assessing and planning for individual children. Teachers need to develop an understanding of pedagogy as an intellectual discipline that reflects theories of learning, including knowledge of how cultural beliefs and the personal characteristics of learners influence learning (Bransford et al., 2000).
Assessment

   
Assessment equips candidates with the knowledge and skills to monitor and evaluate student. Candidates learn that assessment requires continuous monitoring of student learning, analysis and evaluation of student work, reflection and reassessment of instructional plans.  Different types of assessment affect the evaluation of student learning and are essential and integral to instruction.  It involves the use of varied formative and summative assessment strategies, such as observation, portfolios of student work, teacher-made tests, performance tasks, projects, student self-assessments, peer assessment, and standardized tests.  Teacher’s assessments have important consequences for students; therefore teachers have an ethical responsibility to make decisions using the most valid and reliable information possible (Airasian, 2000, p. 22). 

All candidates are required to take a course, either ED 411 at the P-5 level or ED 390 at the middle/secondary/P-12 levels that include a major component on assessment.  In addition, all candidates develop assessments throughout their program when they plan lessons and units, which ultimately become artifacts in the CAP 3 and CAP 4 portfolios at the undergraduate levels and the CAP 7 portfolio in the initial certification special education program. 

Stiggins (2002) reveals that school improvement (public, private or higher education) requires the following:

1) the articulation of higher achievement standards
2) the transformation of those standards into rigorous assessments, and

3) the expectation of accountability on the part of educators for student achievement (p. 759).

Standards frame accepted or valued definitions of academic success.  Accountability compels attention to these standards as educators plan and deliver instruction in the classroom.  Assessment provides the evidence of success on the part of students, teachers, and the system (unit). These assessment methods establish the candidate’s knowledge base of assessment of learning (Stiggins, 2002).  Enhanced assessment occurs by allowing student or candidate involvement in the actual assessment process such as student-involved reflections and student-involved communication, assessment for learning (Chappuis & Stiggins, 2005). Reflections required by all School of Education candidates serve as a type of assessment for learning that allows the student to self-monitor and reflect upon strengths and growth areas related to their progress toward teacher certification. Results of the reflections may be incorporated into a pre-professional growth plan, a dynamic document for guiding the candidate’s growth in meeting the state’s New Teacher Standards.  

Technology

    
The teacher preparation program at Campbellsville University is committed to the preparation of candidates who know how to integrate technology into instruction. Candidates learn that technology can facilitate both instruction and assessment; it can provide evidence across multiple dimensions of student learning. “The teacher’s …role begins with modeling the technology for the students until they can… understand the basics and proceed on their own”(Dixon-Krauss, 1996, p. 187).  There are five ways that technology can be used to help meet the challenges of establishing effective learning environments (Bransford, 2000):

· Bringing real-world problems into classrooms through the use of videos, demonstrations, simulations, and Internet connections to concrete data and working scientists.

· Providing “scaffolding” support to augment what learners can do and reason about on their path to understanding. Scaffolding allows learners to participate in complex cognitive performances, such as scientific visualization and model-based learning that is more difficult or impossible without technical support.

· Increasing opportunities for learners to receive feedback from software tutors, teachers, and peers; to engage in reflection on their own learning processes; and to receive guidance toward progressive revisions that improve their learning and reasoning.

· Building local and global communities of teachers, administrators, students, parents, and other interested learners.

· Explaining opportunities for teachers’ learning (p.243).
Examples of ways candidates use technology include: (a) developing their own websites; (b) using electronic communications to conference and coach middle and high school students on portfolio pieces; (c) utilizing online courses; (d) developing electronic portfolios (e.g., TaskStream); (e) posting standards-based units on university and state department of education websites, etc. Campbellsville University seeks to stay abreast of the newest and most useful technology that will aid in the relevance of its School of Education candidates to today’s schools.  Technology is relevant to today’s youth and society, therefore making it viable to the institution. 

Candidates at the undergraduate level take ED 310, Instructional Technology, during the foundation block of courses.  All other courses at the undergraduate and advanced levels require integration of technology in instruction. For certification candidates at initial and advanced levels, this competency is documented and assessed in the professional portfolio, New Teacher Standard Nine, at CAPs 3 & 4 (initial, undergraduate) and CAP 7 (initial, graduate). Candidates’ learning experiences are designed to meet all of the indicators of the teacher standard on technology, Additionally, advanced level candidates in the M.A.E. program consistently demonstrate use of technology through multiple presentations and applications in formal coursework as well as in their own classrooms. All candidates have access to technology through education classes offered in the new Technology Center, the Education lab, and a multimedia classroom in Carter Hall. In addition, during the fall of 2004 and the spring of 2005, the unit piloted electronic portfolios with 30+ students and four faculty each semester.  Finally, with the alternative certification program in special education being a blended online program, candidates are consistently involved in a variety of technology applications.

The program’s faculty model effective technology integration into instruction and strive to stay abreast of the cutting edge use of technology. Campbellsville University is a member of the Appalachian College Association (ACA, 2005) that hosts a technology summit each fall.  Select faculty regularly attend and present at these summits as well as national technology conferences.  Many of the program faculty attend the Kentucky technology conference in Louisville as well.   

Lastly, the program utilizes technology to monitor candidates as they progress through the program.  Data is entered from all of the candidate assessment points into a database where it is analyzed using the latest statistical software (i.e  Minitab, SSPS).  This application is further explained in the document on continuous assessment.

Student Learning

All of the elements identified on the graphic model are learning experiences comprising the empowerment process with the exception of student learning which is an empowerment outcome. Student learning is the ultimate goal of the program and, throughout the empowerment process, candidates plan and implement instructional and assessment methods that are authentic and that require their students to exhibit high-level skills (Yair, 2000). As candidates participate in all the learning experiences of the empowerment process described above, they learn to document student learning.  When they present their professional portfolios prior to (CAP 3) and after (CAP 4) student teaching at the undergraduate levels, one of the questions included on the evaluation rubric is, “How do you know you have positively impacted student learning?” To answer this question well, candidates will have collected a variety of documentation to substantiate their responses. Examples of student work, analysis of that work, and reflection on it, provide opportunities for candidates to demonstrate how they impact student learning.  These same opportunities are provided to initial level candidates in the graduate program in special education as their portfolios are submitted at CAP 7 (prior to student teaching or KTIP). Also, advanced level candidates in the M.A.E. program, document the impact on student learning through a Master’s Action Research Project that requires the implementation of an innovation in their own classrooms. 

Additionally, in the clinical setting of student teaching (or KTIP for most initial level graduate students), candidates work under the supervision of a cooperating teacher (or resource teacher) in the planning, delivery of instruction and analysis, reflection to determine impact on student learning. 
Summary

The following graphic summarizes the dynamic relationship of the three major learning experiences that empower candidates to become effective teachers who positively impact student learning. 

EMPOWERMENT PROCESSES: THREE MAJOR LEARNING EXPERIENCES 



Self-



                                                                          Efficacy
Process





                       Student Learning



                                      Content

EMPOWERMENT OUTCOME:  STUDENT LEARNING
In summary, the teacher preparation program at Campbellsville University is committed to the empowerment outcome of student learning. To graduate candidates who can positively impact student learning requires full application of all elements of the empowering process. To accomplish this goal, candidates must demonstrate the knowledge and skills related to learning theory, pedagogy, assessment and technology.  All of the four outermost puzzle pieces of the model interlock with each other and into the centermost piece, student learning.  Candidates learn to positively impact student learning, regardless of race, culture, ethnicity, gender, socioeconomic level, religion and exceptionality. This model, therefore, supports the underlying assumption of the National Council for the Accreditation of Teacher Education (NCATE), the Kentucky Education Reform Act (KERA) and the No Child Left Behind Act that an effective teacher must be able to integrate content knowledge with the specific strengths and needs of students to assure that all students learn and perform at high levels. 

III. Element 3:  Knowledge Bases of the Teacher Preparation Program  
  
 The philosophy of the teacher education program at Campbellsville University School is the foundation upon which all program experiences are built.  It forms the intellectual underpinning upon which the practice of preparing future teachers rests.  It provides the fundamental basis for decisions made, questions asked and actions taken.  It supports both the mission of the institution and the unit, as well as the theme and the model.  The earlier explanation of the philosophical base for the theme and model, Empowerment for Learning, is based on the work of two leading scholars in empowerment theory, Julian Rappaport and Marc Zimmerman. 

 In the discipline of community psychology, Rappaport and Zimmerman have developed a large body of work on empowerment, both individually and jointly.  Rappapport has described empowerment as a construct that ties personal competencies and abilities to environments that provide opportunities for choice and autonomy in demonstrating those competencies (Zimmerman & Rappaport, 1988). It is a multi-level concept (issues of control over one’s life, self-efficacy, mastery, power, and autonomy) that “conveys both a psychological sense of personal control or influence and a concern with actual social influence…” (Rappaport, 1987, p.121).  Finally, empowerment is an individualized and dynamic experience that has at its root the ability for an individual, organization, or community to effect positive change.
 Zimmerman has identified and explained a refinement to empowerment theory salient to the teacher education theme. That is, distinguishing between empowering processes and empowered outcomes. Empowering processes concern how people, organizations, and communities become empowered, whereas empowered outcomes refer to the consequences of those processes. He stated:

     Empowerment outcomes refer to specific measurement operations

     (whether they are quantitative or qualitative in nature) that may be used to  

     study the effects of interventions designed to empower participants, investigate 

     empowering processes and mechanisms…..Empowerment outcomes are one   

     consequence of empowering processes (Zimmerman, 1995, p.585).

Zimmerman’s articulation of the relationship between these two variables distinctly, if not powerfully, clarifies the relationship between the two components of the teacher education theme: empowerment and learning. The empowerment variable of the theme encompasses the entire developmental process of empowering teacher education candidates. That process is multi-dimensional and involves the key elements identified in the graphic model – the elements that comprise the three major learning experiences requisite for becoming empowered. The learning variable of the theme is the ultimate goal of the teacher education program, positive impact on student learning, the empowerment outcome. That outcome is a consequence of the empowering processes and it embraces operations implemented and monitored to determine effectiveness.

Although the conceptual framework of the teacher preparation program at Campbellsville University is based primarily on empowerment theory, it also aligns closely with Lave & Wenger’s (1991) theory of situated learning.  Situated learning is based on constructivist theory suggesting that effective learning occurs in authentic, integrated situations.  Learners are cognitive apprentices as they engage in problem-based experiences during which others scaffold them to competence and ultimate independence.  Knowledge is situated, a product of the activity, context and culture in which it is developed and used. Within the framework of situated learning, the following intrinsic beliefs and supportive knowledge bases and theorists, when considered together, provide optimal contexts for empowering learners:

1.First is the belief that students and the teachers are learners, active participants in the educational process.  This belief is supported by Bandura’s (1977) social learning theory emphasizing the importance of observing and modeling the behaviors, attitudes, and emotional reactions of others, by Bruner’s (1968) belief that learning is an active process in which learners construct new ideas or concepts based on current/past knowledge, by Piaget’s (1923) theory about genetic epistemology or how knowledge develops in human beings.  Central to his theory is the concept of cognitive structures or specific acts of intelligence at corresponding stages of child development, by Rogers’ (1969) theory of experiential learning, addressing the needs of the learner, by Gagne’s  (1985) theory about different types or levels of learning and intellectual skills, requiring different pedagogy.  His theory is further supported by the theories of multiple learning styles, by Gardner’s (1983) theory of multiple intelligences, and by Vygotsky’s (1962) social development theory recognizing the importance of the social role in learning as well as active involvement.  Social interaction plays a fundamental role in the development of cognition.   
 

2. Second is the belief that self-empowerment facilitates empowerment in others. Rogers (1969) describes the goal the individual most wishes to achieve, the end which he knowingly and unknowingly pursues, is to become himself.  The goal is a renewed sense of self, accompanied by a belief in one’s own standards of evaluation and an ability to assume responsibility for decisions and choices. A portion of this assumption is the understanding that teaching is fundamentally a process of decision-making.  

3. Third is the belief that the quality of commitment fundamentally impacts empowerment.  The commitment of candidates who enter the field of education varies and is an important disposition entwined with beliefs and attitudes.  The conceptual framework encourages examination of beliefs and attitudes to enhance the commitment to the education profession.  The ultimate commitment desired of all candidates is that they commit to the belief that ‘All students can learn’ and learn at ‘high levels’.  This commitment requires them to continually analyze their beliefs and expectations as they learn how to work with diverse student populations.

4. Fourth is the belief that the quality of communication empowers learners to speak with clarity, precision, and power. “While research generally has not supported a link between the teacher’s intellectual aptitude and student success, one key finding has emerged:  students taught by teachers with greater verbal ability learn more than those taught by teacher with lower verbal ability” (Stronge, 2002, p. 4).  Candidates learn to use their “voice” to maximize their quality of communication. Vygotsky (1962) claims that learning is social in context, and that the quality of social interaction in learning is characterized by dialogue and negotiation.  The theme and framework encourage verbal discourse, scaffolding, reciprocal teaching and learning in communities.

     In summary, the teacher preparation program is committed to providing empowering processes to prepare candidates who are empowered problem solvers, who are well-versed in the content areas which they teach, who successfully implement pedagogical practices based on verified learning theories and considerations for diverse student populations, who are internally motivated, who have the ability to use reflective practice in continuous assessment, who understand changes in our contemporary culture including instructional use of technology, and who can collaborate with others within the professional community. Finally, the program is committed to providing empowering processes for teacher education candidates that will positively impact student learning. As Stronge (2002) stated, “…teacher success equals student success. The one clear, abiding hallmark of effective teaching is student learning” (p.65). 

IV. Element 4: Performance Expectations

Teacher preparation provides a logical sequence of professional studies which develop competencies and insights and high performance levels in the areas of planning and designing curriculum, creating and maintaining quality learning climates, assessment, reflection, collaboration and professional development within the context of a diverse society. Teacher preparation, furthermore, is based on an understanding of learning and developmental processes, and the importance of extending, refining, and motivating those processes.  Teacher preparation is designed to develop understandings and abilities of candidates in the sociological, philosophical and historical foundations of education; instructional/learning strategies and organizational procedures; and, the legal and ethical rights and responsibilities of students and teachers.  Finally, it provides field (on-site) and pre-professional development opportunities (PPD), such as on-campus workshops, throughout the candidates’ training, which are designed to assist them in bridging the gap between theory and practice, culminating in the capstone clinical practice of student teaching.

   
The program provides experiences during which candidates develop the ability to present powerful ideas, accessible to student understanding, and to reflect upon and assess learning and learners, empowering them to become life-long learners.  The program also provides educational experiences promoting on-going development of the use of technologies in the learning/teaching process.

    
The certifiable programs at Campbellsville University are aligned with state standards, specifically the New Teacher Standards for the undergraduate programs at the initial level and Experienced Teacher Standards for the continuing level of certification. Additionally, SPA standards are integrated and assessed throughout candidates’professional education and content-specific courses. All faculties develop standards-driven syllabi to insure that students are taught critical content. Formative and summative evaluations include a variety of measures that faculty have identified in the analytic matrices for each program. Alignment with SPA standards and sample classroom experiences/assessments are extensively documented in each program submission. The New Teacher Standards, Experienced Teacher Standards, and the SPAs are integrated throughout all program experiences, at initial and advanced levels as exemplified by an array of courses and field-based experiences. 
The performance standards of the Teacher Education Program are designed to forward the mission of Campbellsville University and of the unit to comply with emerging policies and practices as interpreted by Education Professional Standards Board (EPSB) and to exemplify excellence in teaching as articulated by professional organizations and learned societies. All certifiable programs in teacher preparation at Campbellsville University are also aligned with national standards or SPAS as listed below:
	Specialty Areas Studies (SPAS)

For

Program Alignment



	AAHPERD/

AAHE
	American Alliance for Health, Physical Education, Recreation and Dance (AAHPERD)/American Association for Health Education (AAHE)
	Health

	ACEI
	Association for Childhood Education International 
	Elementary Education 

	CEC
	Council for Exceptional Children
	Special Education 

	NAEA
	National Art Education Association
	Art 

	NASM
	National Association of Schools of Music
	Music Education

	NASPE / AAHPERD
	National Association for Sport and Physical Education/ 
American Alliance of Health, Physical Education, 
Recreation, and Dance 
	Physical Education



	NCSS
	National Council for the Social Studies Secondary
	Social Science 

	NCTE
	National Council of Teachers of English
	English

	NCTM
	National Council of Teachers of Mathematics
	Mathematics

	NMSA
	National Middle School Association
	Middle Education

	NSTA
	National Science Teachers Association
	Science: Biology 

             

	NSTA
	National Science Teachers Association
	Science:  Chemistry


The continuous assessment plan is the system by which the candidates at both levels (initial and advanced) programs and the unit are evaluated. The continuous assessment plan of the School of Education’s teacher preparation programs is comprised of candidate assessment points (CAPs) that are data collection points for monitoring student progress in the program. There are four CAPs (1, 2, 3, 4) at the initial level of certification at initial and advanced levels and three CAPs (5, 6, 7) at the advanced level (continuing certification). The CAPs are further explained in the Continuous Assessment Plan.

The following table illustrates the interactive relationships among the institutional mission, unit vision, mission, theme, underlying philosophical and research bases, performance standards, and the outcomes with criteria identified for assessing outcomes, including the CAPs. 

	Campbellsville University Mission

Scholarship, Excellence, Christian Servant Leadership

	Teacher Education Vision

Individuals empowered to attain goals and impact others through Christian servant leadership

	School of Education Mission

To provide an academic infrastructure based on

	Scholarship
	Service
	Christian Leadership



	Competence & qualified-

Knowledge, Skills
	Caring

Dispositions

Respect for diversity
	Committed to life-long learning in a global society-

Characteristics of servant leadership


	Theme:   “Empowerment for Learning”

	Empowerment Process:  Three Types of Learning Experiences

	Content 
	Process 
	Self Efficacy 

	Knowledge

Skills

Technology

Assessment
	Dispositions

Learning Theory

Pedagogy 


	Diversity

Learning Communities

Partnerships &Collaborations

	Performance Standards: New Teacher Standards & Experienced Teacher Standards & SPAs

	Content
	Process
	Self Efficacy

	SPAs
	
	

	NTS 8/ETS 2
	NTS 1 /ETS 3
	NTS 5/ETS 7

	 NTS 9/ETS 10
	NTS 2/ETS 4
	NTS 6/ETS 8

	NTS 4/ETS 6
	NTS 3/ETS 5
	NTS 7/ETS 9

	Empowerment Outcome:  

Positively impact student learning



	Evidence:

	Internal Sources
	External Sources

	CAP 1, 2, 3, 4, 5, 6, 7: GPA  
	Praxis II Scores

	CAP 1 & 4: Interviews
	CAP 4: Cooperating Teacher Evaluations 

	CAP 1, 2, 3, 4, 5:  Disposition Evaluations 
	CAP 4 Interviews by Regional Practitioners

	CAP 1, 2, 3, 4: Field/PPD Hours & Reflections 
	EPSB New Teacher Survey

	CAP 3, 4 & 7: Portfolios  
	Quality Performance Index

	CAP 4: Supervising Teacher Evaluations
	Graduate Surveys

	CAP 4: Video & Analysis
	Professional Communities: TEAC

	CAP 7: Master Action Research Project
	KTIP Pass Rate


Program experiences are developed to align with both national and state standards.  Specifically, the continuous assessment plan requires a developmental progression toward meeting the New/Experienced Teacher standards as adopted by the Kentucky Education Professional Standards Board.  This progression culminates in a professional portfolio for initial certification at undergraduate and graduate levels; an action research project for advanced levels, Masters of Education (MAE), the Masters of Social Studies for Social Science (MASSE), and the Masters of Music in Music Education (MMME).  Comprehensive written examinations are also required for the MASSE and the MMME. 

Progress toward meeting the New/Experienced Teacher Standards is infused throughout the preparatory program.  Syllabi specify the course experiences and requirements by standard. The rubric used to evaluate the professional portfolios for initial certification (CAPs 3, 4, and 7) are based on the New Teacher Standards. All curriculum guidesheets for candidates seeking initial certification include checks of the candidates’ portfolios based on New Teacher Standards. 

The nine New Teacher Standards for undergraduates and Ten Experienced Teacher Standards follow.  A comprehensive list of the standards accompanied by performance criteria is included in Appendix A.

KENTUCKY’S NEW TEACHER STANDARDS
STANDARD 1:  DESIGNS/PLANS INSTRUCTION

        The teacher designs/plans instruction and learning climates that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
NEW TEACHER STANDARD II:  CREATES/MAINTAINS LEARNING CLIMATES

       The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
NEW TEACHER STANDARD III:  IMPLEMENTS/MANAGES INSTRUCTION
        The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
NEW TEACHER STANDARD IV:  ASSESSES AND COMMUNICATES LEARNING RESULTS
       The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
NEW TEACHER STANDARD V:  REFLECTS/EVALUATES TEACHING/LEARNING

     The teacher reflects on and evaluates specific teaching/learning situations and/or programs.
NEW TEACHER STANDARD VI:  COLLABORATES WITH COLLEAGUES/ PARENTS/ OTHERS

      The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
NEW TEACHER STANDARD VII:  ENGAGES IN PROFESSIONAL DEVELOPMENT

     The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky's learning goals, refines the skills and processes necessary, and implements a professional development plan.
NEW TEACHER STANDARD VIII:  KNOWLEDGE OF CONTENT

     The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas.
NEW TEACHER STANDARD IX:  DEMONSTRATES IMPLEMENTATION OF TECHNOLOGY

     The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community;  and, conduct research.

KENTUCKY’S EXPERIENCED TEACHER STANDARDS
EXPERIENCED TEACHER STANDARD 1: DEMONSTRATES PROFESSIONAL LEADERSHIP 
The teacher provides professional leadership within the school, community, and education profession to improve student learning and well-being.
EXPERIENCED TEACHER STANDARD 2: DEMONSTRATES KNOWLEDGE OF CONTENT

The teacher demonstrates content knowledge within own discipline(s) and in application(s) to other disciplines.
EXPERIENCED TEACHER STANDARD 3: DESIGNS/PLANS INSTRUCTION

The teacher designs/plans instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
EXPERIENCED STANDARD 4: CREATES/MAINTAINS LEARNING CLIMATE

The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
EXPERIENCED TEACHER STANDARD 5:  IMPLEMENTS/MANAGES INSTRUCTION
The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
EXPERIENCED TEACHER STANDARD 6:  ASSESSES AND COMMUNICATES LEARNING RESULTS 
The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
EXPERIENCED TEACHER STANDARD 7:  REFLECTS/EVLAUATES TEACHING/LEARNING
The teacher reflects on and evaluates teaching/learning.
EXPERIENCED TEACHER STANDARD 8:  COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS 

The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
EXPERIENCED TEACHER STANDARD 9: ENGAGES IN PROFESSIONAL DEVELOPMENT 
The teacher evaluates own overall performance in relation to Kentucky's learner goals and implements a professional development plan.
EXPERIENCED TEAHCER STANDARD 10: DEMONSTRATES IMPLEMENTATION OF TECHNOLOGY
The teacher uses technology to support instruction; access and manipulate data;  enhance professional growth and productivity;  communicate and collaborate with colleagues, parents, and the community;  and conduct research.

The unit’s conceptual framework is integrated and aligned with the New/Experienced Teacher performance standards, and with NCATE standards, as indicated by the chart on the following pages.

Alignment of Teacher Education at Campbellsville University to Standards

	Conceptual Framework for Teacher Education at Campbellsville University


	“Empowerment for Learning”

	
	Professional Agencies
	New/Experienced Teacher Standards

	Empowerment for Learning
	NCATE


	STANDARD 1: Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.
STANDARD 3: The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.



	
	NTS/ETS


	ETS I: The teacher provides professional leadership within the school, community, and education profession to improve student learning and well-being (ETS performance criteria 1-9)
NTS I/ETS II: The teacher designs/plans instruction and learning climates that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge (NTS performance criteria, 1-11; ETS, 1-9)

NTS V/ETS VII: The teacher reflects on and evaluates specific teaching/learning situations and/or programs (NTS performance criteria, 1-2; ETS, 1-3)

NTS VII/ETS IX: The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky’s learning goals, refines the skills and processes necessary, and implements a professional development plan (NTS performance criteria, 1-4; ETS, 1-5)



	Learning Communities
	NCATE


	STANDARD 3: The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

STANDARD 5: Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance;

they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.



	
	NTS/ETS 


	NTS VI/ETS VIII: The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge (NTS performance criteria 1-5; ETS, 1-9)

	Knowledge, Skills, & Dispositions
	NCATE


	STANDARD 1: Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.
STANDARD 3: The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.


	
	NTS/ETS


	NTS VIII/ETS II: The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas  (NTS performance criteria 1-5; ETS, 1-9)

NTS VII: The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky’s learning goals, refines the skills and processes necessary, and implements a professional development plan (performance criteria, 1-4)



	Diversity
	NCATE


	STANDARD 4: The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty,

diverse candidates, and diverse students in P–12 schools.


	
	NTS/ETS


	ETS II.8: Presents content in a manner that reflects sensitivity to a multicultural and global perspective.

ETS V.5: Provides opportunities for students to increase their knowledge of cultural similarities and differences.

NTS I.6/ETS III.6: Incorporates strategies that address physical, social, and cultural diversity and shows sensitivity to differences.
NTS II.3: Shows consistent sensitivity to individual academic, physical, social, and cultural differences and responds to all students in a caring manner.

NTS III.5: Makes appropriate provisions for learning to address diversity among learners



	Learning Theory
	NCATE


	STANDARD 1: Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

	
	NTS/ETS


	NTS I/ETS III: The teacher designs/plans instruction and learning climates that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge (NTS performance criteria, 1-11; ETS, 1-12)

	Pedagogy
	NCATE


	STANDARD 1: Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.


	
	NTS/ETS


	NTS II/ ETS IV: The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge (NTS performance criteria 1-8; ETS, 1-9)

NTS III/V: The teacher introduces, implements, manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge (NTS performance criteria, 1-15; ETS, 1-14)

	Technology
	NCATE


	STANDARD 6: The unit has the leadership, authority, budget, personnel, facilities, and resources including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.


	
	NTS/ETS


	NTS IX/ETS X: The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community; and, conduct research (NTS/ETS performance criteria, 1-16)

	Assessment
	NCATE


	STANDARD 2: The unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.


	
	NTS/ETS


	NTS IV/ETS VI: The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge (NTS performance criteria, 1-5; ETS, 1-6)

	Student Learning
	NCATE


	STANDARD 1: Teacher candidates focus on student learning as shown in their assessment of student learning, use of assessments in instruction, and development of meaningful learning experiences for students based on their developmental levels and prior experience.

STANDARD 3: The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

STANDARD 4: The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty,

diverse candidates, and diverse students in P–12 schools.


	
	NTS/ETS


	NTS V/ETS VII: The teacher reflects on and evaluates specific teaching/learning situations and/or programs (NTS performance criteria, 1-2; ETS, 1-3)


V. Element 5: Assessment System  

Candidates in all teacher education programs must demonstrate proficiency with the Kentucky New Teacher Standards at the undergraduate level and the Experienced Teacher Standards at the graduate levels. Initial level candidates are introduced to the New Teacher Standards upon seeking entry to the program. In the traditional program, students take Education 102, Introduction to Education.  During that course, they develop a preliminary understanding of the standards as they learn about the professional portfolio requirements. The foundational courses, taken prior to beginning pedagogy courses, require portfolio entries from related course experiences. Following is a list of portfolio artifacts required in the foundation courses:

COURSE


ARTIFACT




NTS​​​​

ED 102

Pre-professional Growth Plan



5,7



ED 210

Educational Philosophy



5

ED 300

Lesson Plan/Cultural Diversity


1,2,3,4,8

ED 310

Class/Teacher Web Site/Lesson Plan


1,2,3,4,9

Pedagogy courses following the foundation courses also require portfolio artifacts leading to the candidate’s presentation of the professional portfolio. With the exception of ED 325, The Exceptional Child, pedagogy courses vary for candidates, depending on their level of certification, P-5, 5-9, 3-12, P-12. In The Exceptional Child course, all candidates develop and teach a KTIP lesson plan for special education students. All other pedagogy courses require continuing experience in developing lesson plans and standards-based units. Also, prior to student teaching, classroom management plans are finalized to meet standards. At the assessment points prior to and after student teaching (CAPs 3 and 4), the professional portfolios are formally evaluated through the use of a rubric designed to assess candidates’ documentation of each of the standards. Candidates are not allowed to progress into student teaching without demonstrating mastery of the standards. Currently, the unit is piloting electronic portfolios through TaskStream.
Advanced level candidates seeking initial certification are introduced to the New Teacher Standards and professional portfolio requirements immediately after admission to the program. In every online course, students have the opportunity to develop artifacts for inclusion in the portfolio. Additionally, all students must take a 12-hour, on campus,  foundations course, ED 402/502, Educational Foundations: Design for Teaching, which also requires portfolio entries related to course experiences. Candidates’ portfolios are formally assessed at the conclusion of all formal coursework, but before the KTIP or the student teaching experience. The same rubric used for initial level candidates is used for advanced level candidates.   


Advanced level candidates must demonstrate proficiency with the Experienced Teacher Standards. They develop a preliminary understanding of the standards as they learn about the Master’s Action Research Project, in the traditional graduate program, in Education 610, Curriculum Theory. As they progress through the curriculum, the project – based on the implementation of a research design in their classroom – is researched, planned, developed, implemented, and evaluated. The following table demonstrates this alignment.

MASTER OF ARTS IN EDUCATION: ALIGNMENT/INTEGRATION OF RESEARCH PROJECT WITH CURRICULUM/STANDARDS

	Term                                                  Course

        
	Action Research Project/

Experienced Teacher Standard 

	Fall Trimester 
	ED 610 Curriculum Theory (3 hrs.)

ED 615A Practicum in Human Development (1.5 hrs.)
	Chapter 2

Literature Review

ETS 1,2,9,10

	Winter Trimester 
	ED 630 Research Methods (3 hrs.)

ED 615B Practicum in Human Development (1.5 hrs.)
	Chapters 1 & 3

       Introduction

       Methodology

ETS 3,7,9

	Spring Trimester
	ED 620 Curriculum Design (3 hrs.)

ED 635A (P-5) or ED 625A (5-9,8-12) (1.5 hrs.)
	Chapter 4

      Results

ETS 2,3, 4,5



	Summer: Cognate Courses
	Fall Trimester: Cognate Courses
	Winter Trimester: Cognate Courses

	Spring Trimester
	Ed 640 Supervision of Instruction (3 hrs.)

ED 635B (P-5) or ED 625A (5-9,8-12) (1.5 hrs.)
	Chapters 4 & 5 

     Results & Conclusions

ETS 1,6,7,8,10

       


When are candidates assessed?

     Candidates are assessed at four points called CAPs (candidate assessment points) at the initial level and three points at the advanced level. At the initial level, the four CAPs are: (1) admission to the program; (2) completion of foundation courses; (3) prior to student teaching; and, (4) completion of student teaching/program exit. At the advanced level, the three CAPs are: (1) admission to the program (2) admission to candidacy for the advanced degree; (3) program completion/exit.

What assessments are used?  

     A variety of assessment measures are used at each CAP as will be detailed in the  Continuous Assessment Plan. Examples of measures include: standardized test scores (ACT, GRE, Praxis); grade point average; disposition assessment; portfolio rubric; evaluation instruments for teacher observation.  Following are charts summarizing the assessment system:

Continuous Assessment Plan of the Unit: Traditional Undergraduate Programs
Candidate Assessment Points (CAPs)
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	CAP 1

Admission
	CAP 2

Foundations
	CAP 3

Student Teaching
	CAP 4

Completion/Exit

	GPA:  Cumulative 2.5
	GPA:  Cumulative 2.5

            Major 2.5

            Professional 2.75
	GPA:  Cumulative 2.5
            Major 2.5

    Professional 2.75
	GPA:  Cumulative 2.5

           Major 2.5

           Professional 2.75

	Academic Competency:

           ACT-21 or

           PPST- R (173/320)

           CBT   M (173/318)

                      W (172/318)

          SAT-990


	
	Praxis II:

          Specialty/PLT
	Praxis II:

  Specialty/PLT

	
	Curriculum Guidesheet


	Curriculum Guidesheet

Graduation Application
	Curriculum Contract

Graduation Application

 TC 1 Completed

	Written Communication:

        ENG  111 (C or above)

        ENG  112 (C or above)
Oral Communication:

        TH 120/COM 140 

        (C or above)

	
	
	

	
	Field Hours-25 hours
PPD Hours-6 hours

	Field/PPD Hours: 150
	Successful Student Teaching:

Evaluations by
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	Master’s Action Research Project


How is the assessment system integrated into the conceptual framework?

The Empowerment for Learning theme and model of the Teacher Preparation Program at Campbellsville University are integrated throughout both the curriculum and the continuous assessment plan.  The integration of the conceptual framework into the curriculum is evidenced, at the simplest level, by including the program theme and model on course syllabi (at both initial and advanced levels). Further, the syllabi identify course-related experiences, requirements and assessments that align with specific new or experienced teacher standards. Course and field based requirements align with the New/Experienced Teacher Standards and provide candidates many opportunities to develop the relevant knowledge, skills and dispositions. Specific course alignments are depicted in the New/Experienced Teacher Standards Matrix in Document 3 of the program submissions required by Kentucky’s Education Professional Standards Board. 

Integration of the conceptual framework into the Continuous Assessment Plan is evidenced in several ways as well.   First of all, course-based experiences reflecting both the theme and model reflect the performance standards.  Candidates are assessed in their courses by a variety of performance assessments that demonstrate mastery of the performance standards. Secondly, the requirements for each of the CAPs (Candidate Assessment Points) are based on multiple sources of data on each candidate including a professional portfolio for initial certification candidates. The portfolio requirements are introduced at the admission level of the continuous assessment plan.  Subsequently, portfolio requirements in each course at CAP 2 involve documentation of relevant artifacts suitable for an initial, working portfolio meeting specific standards related to the courses.  However, after CAP 2, portfolio requirements become more broad based resulting in a professional portfolio at CAP 3 that documents meeting all nine New Teacher Standards.  The professional portfolio at CAP 4 is based on the student teaching experience and is an exit portfolio that meets all nine New Teacher Standards based on student teaching.

What are the consequences for candidates performing at different levels on the assessments?  
The scoring guides used to evaluate the portfolios are based on a 3-point Likert-type scale (1 = Unsatisfactory; 2 = Progress Made; 3  = Satisfactory).  Students whose portfolios acquire a holistic score of 1 must resubmit their portfolios for re-evaluation within a designated time period. In some cases, candidates’ student teaching and/or program completion have been either delayed or cancelled due to portfolio scores. Advanced candidates whose Master Action Research Projects are not satisfactory will not complete the program until the project is re-submitted for evaluation.

How does the unit ensure (or plan to ensure) that assessments are accurate and consistent?

The continuous assessment plan, as newly revised, requires validation of the instruments used at least once a year.  Reliability of the instruments and scorers will be determined through a reliability study during which all of the program faculty score the same portfolio and then participate in discussions about discrepancies.  In addition, the new plan calls for anonymity of the scorer to the candidate and compilation of the scores based on scorer for comparative purposes.  The validity of the documents is not in question since they are scoring guides generated by the Education Professional Standards Board and are based on the New Teacher Standards. 
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Appendix  A

Kentucky’s New Teacher Standards

STANDARD 1:  DESIGNS/PLANS INSTRUCTION: 

        The teacher designs/plans instruction and learning climates that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA:  The extent to which the teacher's plan:

1. Focuses instruction on one or more of Kentucky's student academic expectations.

2. Develops the student's ability to apply knowledge, skills, and thinking processes. 

3. Integrates skills, thinking processes, and content across disciplines. 

4. Proposes learning experiences that challenge, motivate, and actively involve the learner. 

5. Proposes learning experiences that are developmentally appropriate for learners. Describes experiences for multiple levels of complexity to accommodate students at different levels of performance. 

6. Incorporates strategies that address physical, social, and cultural diversity and shows sensitivity to differences. 

7. Establishes physical classroom environments to support the type of teaching and learning that is to occur. 

8. Includes creative and appropriate use of technology as a tool to enhance student learning. 

9. Includes appropriate assessment strategies and processes.

10. Includes comprehensive and appropriate school and community resources that support learning. 

11. Includes learning experiences that encourage students to be adaptable, flexible, resourceful, and creative. 
NEW TEACHER STANDARD II:  CREATES/MAINTAINS LEARNING CLIMATES

       The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA:  The extent to which the teacher:

1. Communicates with and challenges students in a positive and support manner. 

2. Establishes and maintains standards of mutually respectful classroom interaction by establishing the importance of shared expectations during individual and group responsibilities.

3. Shows consistent sensitivity to individual academic, physical, social, and cultural differences and responds to all students in a caring manner. 

4. Shows flexibility and modifies classroom processes and instructional procedures as the situation demands.

5. Organizes materials and equipment to create a media-rich environment, including technology.

6. Motivates, encourages, and supports individual and group inquiry. 

7. Uses classroom management techniques that foster self-control and self-discipline. Encourages responsibility to self and to others. 

8. Promotes student willingness and desire to receive and accept positive and negative feedback. 

NEW TEACHER STANDARD III:  IMPLEMENTS/MANAGES INSTRUCTION
        The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA:
The extent to which the teacher:

1. Communicates specific standards and high expectations for learning. 

2. Links learning with students' prior knowledge, experiences, and family and cultural backgrounds.

3. Models/demonstrates the skills, concepts, attributes, and/or thinking processes to be learned.

4. Uses multiple teaching/learning strategies that are appropriate to student development level and actively engages students in individual and cooperative learning experiences.

5. Makes appropriate provisions for learning to address diversity among learners.

6. Elicits samples of student thinking and stimulates student reflection on their own ideas and those of others.

7. Uses appropriate questioning strategies to engage students' cognitive processes and stimulate higher-order thinking.

8. Guides students to express, examine, and explain alternative responses and their associated consequences relative to moral, ethical, or social issues.

9. Demonstrates interpersonal/team membership skills and responsible caring behavior with students in facilitating instruction.

10. Uses multiple perspectives and differing viewpoints to facilitate the integration of knowledge and experiences across disciplines.

11. Makes creative and appropriate use of media and technology.
12. Makes efficient use of physical and human resources and time. Facilitates equitable engagement of students on productive tasks.

13. Provides opportunities for students to use and practice what is learned. 

14. Identifies student misconceptions, provides guidance, and offers students continuous feedback on progress toward outcomes and expectations.

15. Links learning with student aspirations for future roles. 

NEW TEACHER STANDARD IV:  ASSESSES AND COMMUNICATES LEARNING RESULTS
       The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA:
The extent to which the teacher:

1. Uses multiple assessments and sources of data. 

2. Makes appropriate provisions for assessment processes that address social, cultural, and physical diversity. 

3. Accurately assesses student performance using the established criteria and scoring guides consistent with Kentucky's assessment program and the CATS. 

4. Promotes student self-assessment using established criteria and focuses student attention on what needs to be done to move to the next performance level. 

5. Systematically collects and analyzes assessment data and maintains up-to-date records of student progress. 

NEW TEACHER STANDARD V:  REFLECTS/EVALUATES TEACHING/LEARNING

     The teacher reflects on and evaluates specific teaching/learning situations and/or programs.
PERFORMANCE CRITERIA:
The extent to which the teacher:

1. Accurately assesses, analyzes, and communicates the effectiveness of instruction and makes appropriate changes to improve student learning. 

2. Analyzes and evaluates the effects of learning experiences on individuals and on the class as a whole and makes appropriate changes to improve student learning. 

NEW TEACHER STANDARD VI:  COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS

      The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA:
The extent to which the teacher:

1. Identifies or recognizes situations when and where collaboration with others will enhance learning for students (e.g., thematic units, individual education plan, and school-based decision making).

2. Articulates the purpose and scope of the collaborative effort.

3. Articulates standards of each collaboration event (e.g., summary, next steps, responsibilities, timeline).

4. Demonstrates productive leadership or team membership skills that facilitate the development of mutually beneficial goals.

5. Demonstrates tolerance to alternative perspectives and options and encourages contributions from school and community resources.

NEW TEACHER STANDARD VII:  ENGAGES IN PROFESSIONAL DEVELOPMENT

     The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky's learning goals, refines the skills and processes necessary, and implements a professional development plan.
PERFORMANCE CRITERIA:
The extent to which the teacher:

1. Provides evidence of performance levels and articulates strengths and priorities for growth.

2. Articulates a professional development plan to improve his/her own performance and to expand his/her teaching repertoire to facilitate student achievement of the learning goal.

3. Engages in relevant professional development activities and follows through with plan.

4. Shows evidence of improvement in performance and evidence of an increased capacity to facilitate student learning. 

NEW TEACHER STANDARD VIII:  KNOWLEDGE OF CONTENT

     The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas.
PERFORMANCE CRITERIA:
The extent to which the teacher:

1. Accurately communicates the skills and core concepts related to certified academic areas.

2. Effectively applies the methods of inquiry related to the certified academic areas.

3. Incorporates a multicultural/global perspective in content presentations. 

4. Utilizes technology related to the certified academic areas. 

5. Connects knowledge of the certified academic areas to real life situations. 

NEW TEACHER STANDARD IX:  DEMONSTRATES IMPLEMENTATION OF TECHNOLOGY

     The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community;  and conduct research.
PERFORMANCE CRITERIA:
The extent to which the teacher:

1. Operates a multimedia computer and peripherals to install and use a variety of software. 

2. Uses terminology related to computers and technology appropriately in written and verbal communication. 

3. Demonstrates knowledge of the use of technology in business, industry, and society. 

4. Demonstrates basic knowledge of computer/peripheral parts and attends to simple connections and installations. 

5. Creates multimedia presentations using scanners, digital cameras, and video cameras. 

6. Uses the computer to do word processing, create databases and spreadsheets, access electronic mail and the Internet, make presentations, and uses other emerging technologies to enhance professional productivity and support instruction. 

7. Uses computers and other technologies such as interactive instruction, audio/video conferencing, and other distance learning applications to enhance professional productivity and support instruction. 

8. Requests and uses appropriate assistive and adaptive devices for students with special needs. 

9. Designs lessons that use technology to address diverse student needs and learning styles. 

10. Practices equitable and legal use of computers and technology in professional activities. 

11. Facilitates the lifelong learning of self and others through the use of technology. 

12. Explores, uses, and evaluates technology resources: software, applications, and related documentation. 

13. Applies research-based instructional practices that use computers and other technology. 

14. Uses computers and other technology for individual, small group, and large group learning activities. 

15. Uses technology to support multiple assessments of student learning. 

16.Instructs and supervises students in the ethical and legal use of technology. 

Kentucky’s Experienced Teacher Standards

EXPERIENCED TEACHER STANDARD 1:

Demonstrates Professional Leadership 

The teacher provides professional leadership within the school, community, and education profession to improve student learning and well-being.
PERFORMANCE CRITERIA: 

The extent to which the teacher:

· 1.1.  Builds positive relationships within and between school and community. 

· 1.2.  Promotes leadership potential in colleagues. 

· 1.3.  Participates in professional organizations and activities. 

· 1.4.  Writes and speaks effectively. 

· 1.5.  Contributes to the profession knowledge and expertise about teaching and learning. 

· 1.6.  Guides the development of curriculum and instructional materials. 

· 1.7.  Participates in policy design and development at the local school, within professional organizations, and/or within community organizations with educationally related activities. 

· 1.8.  Initiates and develops educational projects and programs. 

· 1.9.  Practices effective listening, conflict resolution, and group-facilitation skills as a team member. 

EXPERIENCED TEACHER STANDARD 2:

Demonstrates Knowledge of Content

The teacher demonstrates content knowledge within own discipline(s) and in application(s) to other disciplines.
PERFORMANCE CRITERIA:
The extent to which the teacher:

· 2.1.  Communicates a breadth of content knowledge across the discipline(s) to be taught. 

· 2.2.  Communicates a current knowledge of discipline(s) taught. 

· 2.3.  Demonstrates a general knowledge that allows for integration of ideas and information across the disciplines. 

· 2.4.  Demonstrates an overall knowledge of one's discipline(s) that allows the teacher to teach to the students' ability levels and learning styles. 

· 2.5.  Connects content knowledge to real-world applications. 

· 2.6.  Plans lessons and develops instructional material that reflect knowledge of current constructs and principles of the discipline(s) being taught. 

· 2.7.  Analyzes sources of factual information for accuracy. 

· 2.8.  Presents content in a manner that reflects sensitivity to a multicultural and global perspective. 

· 2.9.  Collaborates with teachers in other disciplines to analyze and structure cross-disciplinary approaches to instruction. 

EXPERIENCED TEACHER STANDARD 3:

Designs/Plans Instruction

The teacher designs/plans instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA: 

The extent to which the teacher:

· 3.1.  Focuses instruction on one or more of Kentucky's learning goals and academic expectations.

· 3.2.  Develops instruction that requires students to apply knowledge, skills, and thinking processes.

· 3.3.  Integrates skills, thinking processes, and content across disciplines.

· 3.4.  Creates and utilizes learning experiences that challenge, motivate and actively involve the learner.

· 3.5.  Creates and uses learning experiences that are developmentally appropriate for learners.

· 3.6.  Develops and incorporates strategies that address physical, social, and cultural and that show sensitivity to differences.

· 3.7.  Arranges the physical classroom to support the types of teaching and learning that are to occur.

· 3.8.  Includes creative and appropriate use of technologies (e.g., audiovisual equipment, computers, lab equipment, etc.) to improve student learning.

· 3.9.  Develops and implements appropriate assessment processes.

· 3.10. Secures and uses a variety of appropriate school and community resources to support learning.

· 3.11. Develops and incorporates learning experiences that encourage students to be adaptable, flexible, resourceful, and creative.

· 3.12. Uses knowledge acquired from past teaching experiences to anticipate instructional challenges. 

EXPERIENCED TEACHER STANDARD 4:

Creates/Maintains Learning Climate

The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA: 

The extent to which the teacher:

· 4.1.  Communicates with and challenges students in a supportive manner and provides students with constructive feedback.

· 4.2.  Maintains positive classroom interaction by establishing appropriate expectations during group activities.

· 4.3.  Shows consistent sensitivity to individuals and responds to students objectively.

· 4.4.  Shows flexibility and creativity in the development of classroom processes and instructional procedures.

· 4.5.  Locates and organizes materials and equipment to create an enriched multimedia environment.

· 4.6.  Encourages and supports individual and group inquiry.

· 4.7.  Uses a variety of classroom management techniques that foster individual responsibility and cooperation.

· 4.8.  Analyzes and changes the classroom to accommodate a variety of instructional strategies.

· 4.9.  Works with colleagues to develop an effective learning climate within the school. 

EXPERIENCED TEACHER STANDARD 5:

Implements/Manages Instruction

The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA: 

The extent to which the teacher: 

· 5.1.  Communicates specific goals and high expectations for learning.

· 5.2.  Connects learning with student's prior knowledge, experiences and backgrounds, and aspirations for future roles.

· 5.3.  Models/demonstrates the skills, concepts, attributes, and/or thinking processes to be learned.

· 5.4.  Uses and develops multiple teaching/learning strategies that are appropriate to student developmental levels and actively engages students in individual and cooperative learning experiences.

· 5.5.  Provides opportunities for students to increase their knowledge of cultural similarities and differences.

· 5.6.  Stimulates students to reflect on their own ideas and those of others.

· 5.7.  Uses appropriate questioning strategies to help students solve problems and think critically.

· 5.8.  Manages student examination of social issues relative to course content, possible responses, and associated consequences.

· 5.9.  Demonstrates interpersonal/team membership skills and supportive behavior with students in facilitating instruction.

· 5.10. Presents differing viewpoints when integrating knowledge and experiences across disciplines.

· 5.11. Makes effective use of media and technologies.

· 5.12. Makes efficient use of physical and human resources and time.

· 5.13. Provides opportunities for students to use and practice what is learned.

· 5.14. Identifies student misconceptions; provides guidance; and offers students continuous feedback on progress toward expectations. 

EXPERIENCED TEACHER STANDARD 6:

Assesses and Communicates Learning Results 

The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA: 

The extent to which the teacher: 

· 6.1.  Selects and uses appropriate assessments.

· 6.2.  Makes appropriate provisions for assessment processes that address social, cultural, and physical diversity.

· 6.3.  Assesses student performance using the established criteria and scoring guides consistent with Kentucky's assessment program.

· 6.4.   Provides opportunities for students to assess and improve their performance based on prior assessment results.

· 6.5.  Collects and analyzes assessment data and maintains up-to-date records of student progress, using technologies as appropriate.

· 6.6.  Communicates expectations, criteria for assessment, student progress, and student strengths and weaknesses to parents and students. 

EXPERIENCED TEACHER STANDARD 7:

Reflects/Evaluates Teaching/Learning

The teacher reflects on and evaluates teaching/learning.
PERFORMANCE CRITERIA: 

The extent to which the teacher: 

· 7.1.  Assesses and analyzes the effectiveness of instruction.

· 7.2.  Makes appropriate changes to instruction based upon feedback, reflection, and assessment results.

· 7.3.  Assesses programs and curricula; proposes appropriate recommendations and needed adjustments. 

EXPERIENCED TEACHER STANDARD 8:

Collaborates with Colleagues/Parents/Others 

The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
PERFORMANCE CRITERIA: 

The extent to which the teacher: 

· 8.1.   Initiates collaboration with others and creates situations where collaboration with others will enhance student learning.

· 8.2.   Discusses with parents, students and others the purpose and scope of the collaborative effort.

· 8.3.   Articulates expectations for each collaborative event, e.g., time lines and responsibilities.

· 8.4.   Demonstrates productive leadership and team membership skills that facilitate the development of mutually beneficial goals, e.g., issue and conflict resolution.

· 8.5.   Secures and makes use of school and community resources that present differing viewpoints.

· 8.6.   Recognizes and responds appropriately to differences in abilities, contributions, and social and cultural backgrounds.

· 8.7.   Invites colleagues, parents, community representatives, and others to help design and implement collaborative instructional projects.

· 8.8.   Analyzes previous collaborative experiences to improve future experiences.

· 8.9.   Assesses students' special needs and collaborates with school services and community agencies to meet those needs. 

EXPERIENCED TEACHER STANDARD 9:

Engages in Professional Development 

The teacher evaluates own overall performance in relation to Kentucky's learner goals and implements a professional development plan.
PERFORMANCE CRITERIA: 
The extent to which the teacher: 

· 9.1.  Establishes priorities for professional growth.

· 9.2.  Analyzes student performance to help identify professional development needs.

· 9.3.  Solicits input from others in the creation of individual professional development plans.

· 9.4.  Applies to instruction the knowledge, skills, and processes acquired through professional development.

· 9.5.  Modifies own professional development plan to improve instructional performance and to promote student learning. 

EXPERIENCED TEACHER STANDARD 10:

Demonstrates Implementation of Technology 

The teacher uses technology to support instruction;  access and manipulate data;  enhance professional growth and productivity;  communicate and collaborate with colleagues, parents, and the community;  and conduct research.
PERFORMANCE CRITERIA: 

The extent to which the teacher: 

· 10.1.  Operates a multimedia computer and peripherals to install and use a variety of software. 

· 10.2.  Uses terminology related to computers and technology appropriately in written and verbal communication. 

· 10.3.  Demonstrates knowledge of the use of technology in business, industry, and society. 

· 10.4.  Demonstrates basic knowledge of computer/peripheral parts and attends to simple connections and installations. 

· 10.5.  Creates multimedia presentations using scanners, digital cameras, and video cameras. 

· 10.6.  Uses the computer to do word processing, create databases and spreadsheets, access electronic mail and the Internet, make presentations, and use other emerging technologies to enhance professional productivity and support instruction. 

· 10.7.  Uses computers and other technologies such as interactive instruction, audio/video conferencing, and other distance learning applications to enhance professional productivity and support instruction. 

· 10.8.  Requests and uses appropriate assistive and adaptive devices for students with special needs. 

· 10.9.  Designs lessons that use technology to address diverse student needs and learning styles. 

· 10.10.  Practices equitable and legal use of computers and technology in professional activities. 

· 10.11.  Facilitates the lifelong learning of self and others through the use of technology. 

· 10.12.  Explores, uses, and evaluates technology resources: software, applications, and related documentation. 

· 10.13.  Applies research-based instructional practices that use computers and other technology. 

· 10.14.  Uses computers and other technology for individual, small group, and large group learning activities. 

· 10.15.  Uses technology to support multiple assessments of student learning. 

· 10.16.  Instructs and supervises students in the ethical and legal use of technology. 
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