CONTINUUM OF CURRICULUM ADAPTATIONS & MODIFICATIONS BY TYPE

	Environment
	Activity
	Materials
	Requirement/Instruction
	Assistance


This table provides classroom examples of each type of adaptation or modification. The general strategy is included (i.e., what to do) and examples of when the strategy might work. 

Environmental Support: Alter the physical, social, and temporal environment to promote participation, engagement, and learning.

Activity Adaptation: Alter the activity to promote participation, engagement, and learning. If the child is not taking advantage of the available opportunities, identify and integrate the child’s preferences. May include invisible support -- purposeful arrangement of naturally occurring events within one activity.
Materials Adaptation: Modify materials so the child can participate as independently as possible. Special equipment or adaptive devises may be used that allow the child to participate or increase the child’s level of participation. This includes homemade equipment or devises as well as commercially available therapeutic equipment.

Requirements/Instructional Modifications:  Simplify a complicated task by breaking it into smaller parts or by reducing the number of steps or expectations. 

Assistance: 
· Adult Support - Adult intervention in an activity or routine to support the child’s participation and learning.
· Peer Support – Peers are utilized to help the child learn important objectives.

Modified from Sandall, S. R., & Schwartz, I. S. (2008). Building Blocks for Teaching Preschoolers with Special Needs (2nd Ed.). Baltimore: Paul H. Brookes.

	Environmental Support

	Change the Physical Environment
	Change the Social Environment
	Change the Temporal Environment

	If a child pulls things off shelves and plays in front of shelves, blocking other children’s access . . . 
   . . . put tape on an area in front of the shelf. Remind children that they must play outside the taped area. 
	If a child has difficulty playing near peers . . . 
    . . . plan cooperative small-group activities with engaging and highly motivating materials so that the child is close to peers while engaging in fun activities, such as murals, cooperative block structures, etc. 
	If a child does not participate in learning centers during the free-choice time . . . 
     . . . create a picture schedule for the child. The picture schedule can have pictures or symbols representing the various learning centers organized in a certain order (e.g., art first, dramatic play second, blocks third). The child should be taught to refer to the schedule after finishing an activity. 

	If a child has difficulty keeping hands off others when working on activities or project . . . 
   . . . provide individual workspaces by using trays,    box lids, or placemats. 
	If a child has no play partners . . . 
 . . . build friendships by seating the same peer next to the child every day at a planned activity, such as small-group or circle time. 
	If a child has difficulty making transitions . . . 
     . . . just before a transition, provide the child with a picture or an object representing the area or activity that the child should go to next. The child could take the picture or object to the next area. 

	If a child has difficulty with putting toys and equipment away . . . 
 . . . use pictures or symbols on shelves and containers. Make cleaning up a matching game. 
	If a child is unstable while walking . . .
     . . . arrange for the child to hold hands with buddies during transitions. With a buddy on one or both sides, the child will be more stable. 
	If a child quickly finishes with the snack area and then has difficulty waiting for the next activity . . . 
     . . . open one or two quiet centers (e.g., library, computer) after snack time so that the child can leave the snack table when finished. 


	Activity Adaptations – Invisible Support 

	Sequence turns to increase the likelihood of the child’s participation.  
	

Sequence activities within an activity or learning center.  

	If a child’s hand strength is such that the child has difficulty during cooking activities that involve stirring or scooping . . . 

     . . . let the child take a turn after other children have stirred a bit or after another child has added liquid to the mixture. If the children are scooping out ice cream, let the child take a turn after the ice cream has melted a bit. 
	If a child needs more practice on a particular gross motor skill such as walking on a balance beam . . . 

     . . . incorporate the skill into an obstacle course. Put a popular, fun, or noisy item after a more difficult one. For example, let the children hit a gong after they walk along the balance beam.   

	If a child who uses a wheelchair or walker is not able to get close enough to the sensory table to participate . . .
     . . . there are a number of possibilities. If the sensory table is strong and sturdy, the child can sit on the table. If the legs on the table can be removed, placing the table on the floor may make it more accessible. Consider giving children individual sensory tables made from plastic bins that can be placed on children’s laps, a table, or the floor. 
	If a child is working on matching. . . 
     . . . during an art activity of making collages, have the child’s paper set up for matching; after the child completes matching the items, he or she can make the collage. 

	If a child sits in an adaptive chair or wheelchair and during floor activities is not at the other children’s level . . . 

    . . . use a beanbag chair or cube chair in its lowest position so that the child is on the floor with the other children.   
	If a child needs practice staying with the group during circle time . . . 

    . . . alternate active activities (e.g., songs with motions) with more passive activities (e.g., listening to stories).    


	Activity Adaptations – Child Preferences

	Incorporate the child’s favorite person into a specific area or activity.
	Incorporate the child’s favorite activity or toy or object into a specific area or activity.
	Let the child hold a favorite quiet toy. 

	If a child does not participate in certain learning areas . . . 
     . . . assign the child’s favorite person to this area.
	If a child does not come to circle time or another large-group activity . . . 

     . . . begin large-group time with a favorite activity, such as blowing bubbles, playing instruments, or singing the child’s favorite song.  
	If a child fusses and tries to leave large-group times . . . 

     . . . let the child hold a favorite quiet toy (e.g., teddy bear, Barney). Give the toy to the child at the beginning of group time.  

	If a child has difficulty returning to the classroom after outdoor play time . . . 

 . . . have the child’s favorite person tell the child when outdoor play time is over and then walk to the classroom. Have the person tell the child that he or she will see the child again in the classroom.
	If a child has difficulty paying attention to books, pictures, or table-top materials . . . 

     . . . incorporate the child’s favorite item into the activity as appropriate. For example, if the child likes dolls, make a lotto game using pictures of dolls from catalogs.  
	If a child has difficulty making a transition from one area or activity to the next . . . 

     . . . allow the child to hold the favorite toy from one activity to the next. 

 

	If a child has trouble staying interested in large-group or circle time . . . 

     . . . have the child’s favorite person lead the final circle-time activity. Introduce this activity while the child is still paying attention.  
	If a child has difficulty engaging in new activities or learning centers or perseverates on one activity (i.e., does the same action over and over) . . . 

     . . . incorporate the child’s favorite toy into the area or activity. For example, if a child loves trains and never goes into the dramatic play area, create a train station in the area, or create a fast-food restaurant and use toy trains as the prize that comes with the kid’s meal.  
	If a child has difficulty remaining on the nap mat during rest time . . . 

     . . . let the child hold a favorite quiet toy or book.  


	Materials Adaptation 

	Put the material at the optimal level for the child.
	Stabilize materials using tape, Velcro, nonskid backing, etc. 
	Modify the material or activity response.  
	Make the materials larger or brighter to attract child’s interest.

	If a child has to reach up to the counter to put away the dishes and utensils after snack time . . . 

     . . . place plastic washtubs on child-size chairs or benches for cleanup.
	If a child’s arm movements make paper slide off the table . . . 

     . . . tape the paper to the table.

	If a child has difficulty turning the pages of a book . . . 

     . . . glue a small piece of Styrofoam to the pages; this will separate each page, making it simpler to turn. 
	If a child shows little interest in art activities that use paper . . . 

     . . . include pieces of Mylar or other shiny paper in the collage box.  

	If a child has difficulty standing so that using the art easel is a problem. . . 
     . . . lower the easel and give the child a chair, or buy or make a tabletop easel. 
	If a child has trouble using one hand to hold a toy, and toys fall over when the child tries to use them . . . 

     . . . use clamps or Velcro to attach the toy to a hard surface.   
	If a child does not choose the art center because actions such as gluing and pasting are too difficult. . . 

     . . . use Contact paper or other sticky paper as the backing for collages. The child only has to put things on the paper. (Work on gluing and pasting at other times). 
	If a child shows little interest in the storybook during large-group time . . . 

     . . . use a “big book” or use large illustrations drawn or painted by the children.  

 

	If a child’s feet do not reach the pedals of a tricycle or riding toy . . . 
     . . . tape wooden blocks to the pedal.  
	If a child seems to slip and slide on wooden chairs in the classroom . . . 
     . . . attach a section of a bathmat or bathtub appliqués to the seat.  
	If it is too difficult for a child to grasp markers and paintbrushes . . . 

     . . . wrap pieces of foam around the art tools to make them easier to hold.  
	If a child with visual impairments has difficulty attending to the objects or pictures . . . 

     . . . use pictures and books that are bold and uncluttered. Use high-contrast colors in visual images.  


	Adaptation using Special Equipment 

	Use special equipment to increase access to activities and play areas.  
	Use special equipment to increase participation. 

	If the outdoor okay area is a long walk from the classroom, and a child who is not yet a skilled walker takes so long to get to the play area that the child does not have time to use the playground . . . 

     . . . use a wagon that is big enough for two. Make it a treat to ride in the wagon with the child as well as to pull it. [Make sure the child gets ample practice at walking independently at other times during the day.]
	If a child does not have hand strength to cut with scissors . . . 

     . . . use loop scissors or other adaptive scissors that require less hand strength.  

	If a child who uses a wheelchair or walker is not able to get close enough to the sensory table to participate . . .
     . . . there are a number of possibilities. If the sensory table is strong and sturdy, the child can sit on the table. If the legs on the table can be removed, placing the table on the floor may make it more accessible. Consider giving children individual sensory tables made from plastic bins that can be placed on children’s laps, a table, or the floor. 
 
	If a child has poor sitting balance and seems to use excessive energy and concentration to sit in the chair, with little energy left to complete an activity. . . 
     . . . make sure the child has a chair with sides or armrests. If the child’s feet to not touch the floor, make a footrest out of a sturdy cardboard box or block.  

	
	If a child sits in an adaptive chair or wheelchair and during floor activities is not at the other children’s level . . . 

    . . . use a beanbag chair or cube chair in its lowest position so that the child is on the floor with the other children.   


	Instructional Modification

	Break the task or activity down into smaller, more manageable parts. 
	Change or reduce the number of required steps. 
	Break down a complicated task into its parts and have a child finish with success. 

	If when playing with manipulative toys (e.g., puzzles, beads), a child is easily distracted by the pieces and often drops, bangs, or scatters the pieces rather than trying to put the pieces in or on something. . . 
   . . . hand the pieces to the child one by one. Gradually increase the number of pieces the child has at one time. 
	If the soap dispenser is on the wall and requires the child to reach across the sink and make an upward motion with the hand, and the child can barely reach it or needs to stand on tiptoes . . . 

    . . . use a plastic bottle with a pump top as a soap dispenser. Place it on the counter or attach it to the sink with a suction cup.  
	If a child gets confused when trying to sort the placemat, dishes, wastepaper, an scraps after snack time . . . 

     . . . help the child do each step of the cleanup process until you get to the last step. Have the child do the last step alone. Gradually increase the number of steps the child does independently.  

	If a child is overwhelmed by activities such as cooking projects, crafts, and table games and is rarely successful at them . . . 

   . . . break down the activity into several parts. Describe the steps in clear terms. Draw pictures or use photos of the steps to make it even clearer. 
	If a child has difficulty with craft projects that have multiple steps. . . 

 . . . prepare the activity with individual children in mind. Some children may do the entire project. Others may receive projects that have been started, and they do some of the steps.  
	If a child has difficulty washing and drying hands . . . 
     . . . help the child do each step until you get to the last step. The child does this step alone. Gradually increase the steps the child does independently.  

	If a child has a long walk from the car or bus to the classroom and then dawdles, complains, and sometimes stops and drops to the floor. . . 

 . . . put photos, posters, or other interesting displays at strategic points along the way. Encourage the child to go to the next spot; praise each stage. Then direct the child to the next spot.  
	If a child plays repetitively in the house corner and rarely acts out multiple-step scenes . . .

     . . . make photos of three- or four-step play scenes (e.g., put the pot on the stove, stir, and take it to table). Use the photos to help the child lengthen play.  
	If a child has difficulty pedaling a tricycle . . . 

     . . . help the child place feet on the pedals and start the rotation. Let the child finish the rotation (i.e., push down).  


	Adult Assistance – Support

	Provide a model of another way to play or a way to expand on the child’s play or other behavior.
	Join the child’s play to show interest. Encourage by your presence and comments.
	Use praise and encouragement to help child continue in an activity or routine. 

	If a child repeats the same play actions over and over without any changes, for example if a child at the sand table dumps and fills and dumps and fills without seeming to pay attention to the effects of the actions . . . 
   . . . show the child another way to dump and fill, but make small alterations from the way the child currently plays. For example, hold the container up high while you dump it, or dump the contents through a funnel or short tube.  
	If a child goes to the dramatic play area and watches other children but does little more than observe . . . 

    . . . go to the dramatic play area, see what captures the child’s attention, and build on that. If it seems to be hats, for example, try putting on a hat. If it seems to be baby dolls, hold a doll out to the child.  
	If a child repeatedly takes a book, flips the pages, and gets another book and does the same thing . . . 
     . . . make a positive comment about the child’s play and ask if the child can show you another way to use the book or demonstrate another way and ask the child to do the same action.  

	If you provide props in the block area that are thematic, but eh child does not incorporate them into play . . . 

   . . . take photographs of ways to use the props with the blocks. Place them in the block area and occasionally draw the child’s attention to them. 
	If a child plays eagerly and enthusiastically but is often on the verge of losing control. . . 

 . . . go to the play area where the child is playing. Pay in some of the same ways as the child. Try to slow the pace, redirect, or just give a gentle touch before the child’s behavior escalates.  
	If a child usually tries to avoid cleaning up by immediately going to the next activity . . . 

     . . . just as cleanup time is ready to begin, position yourself near this child and start your cleanup song with the child’s name. 

	If a child pounds and pokes at playdough but does not use any of the tools. . . 

 . . . take one simple took, such as a cylinder block. Demonstrate pounding and poking with it.  
	If a child is apt to run in the hallway on the way to the playground or bathroom . . .

     . . . position yourself near the child. Anticipate the child’s behavior. Ask the child to hold your hand or ask the child a question.  
	If a child is not an active participant during singing or other music activities . . . 

     . . . keep a subtle eye on the child. Whenever the child does an action or sings, give the child full eye contact and a smile.  


	Peer Assistance – Support

	Have a classmate model a way of participating. 
	Have peers use praise and encouragement. 
	Pair the child with another child who can act as a helper.  

	If a child does not know how to select an activity or a game from the computer menu . . . 
   . . . pair the child with another child who is familiar with operating the computer, and let the peer show the child how to select an activity from the computer menu.   
	If a child is learning to use words or signs to request food items at snack time . . . 

    . . . have another child hold the requested food. The child then needs to request it from the friend instead of an adult. As a change of routine: one child has the plate of fruit, another the basket of crackers, another the pitcher of juice and everyone has to ask a friend.   
	If a child does not know when and where to line up during the transition to the playground . . . 
     . . . pair the child with another child who knows the routine and follows directions. Ask children to find their partner and hold their partner’s hand when lining up. 

	If a child is learning how to request food by signing during snack time . . . 

   . . . make sure the child is sitting at the table with children who know the signs for snack items. 
	If a child has difficulty with the table-top toys (e.g., LEGOs, puzzles, beads) and tends to give up easily . . . 

 . . . pair the child with a classmate who is fun and talks a lot. Give the pair one set of toys that they need to play together.   
	If a child has difficulty lifting and putting the cover back on the sensory table during cleanup . . . 

     . . . ask other children to help. Make it a cooperative project.  

	If a child is watching two children play with a new toy, and the child seems to be interested in the toy and wants to play with the two children . . . 

 . . . ask these two children to invite the child to join them and show the child how to play with the toy.   
	If a child always plays alone on the playground . . .

     . . . identify a possible playmate who is fun and easygoing. Ask this child to play “follow the leader” with the other child. They can take turns being the leader.   
	If a child has trouble putting paint on sponges to make sponge prints . . . 

     . . . ask another child at the table to put paint on the sponges and then the child can make the prints on the paper.   


Sandall, S. R., & Schwartz, I. S. (2008). Building blocks for teaching preschoolers with special needs (2nd ed.). Baltimore: Paul H. Brookes. 
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