Campbellsville University

SED 103

Introduction to Special Education

Professor:   
Ms. Norma Wheat
Class:

SED 103 Introductions to Special Education

Information:
3 Credit Hours

Classroom:
Online

Phone:  
270.789.5169; cell 270-866-0752
E-Mail:
nrwheat@campbellsville.edu 

Chat Time:
Tuesday & Thursday   6PM-7:15 PM EST
 

         October 24 – December 17, 2016
Virtual Office Hours:  The professor can be reached by e-mail or phone 8am-8pm.  E-mail to schedule a time for face-to-face, telephone or online conference.

School of Education Conceptual Framework

Theme:  Empowerment for Learning
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Required Text:

 Friend, Marilyn. (2014)  Special Education, Loose-Leaf Version with Video-Enhanced Pearson eText—access card package, 4th ed.

Textbooks are required for this course.  All materials for this course can be found in the textbook and Internet site for this course.  All reading materials are contained in the body of the course.  

Course Description:
This course will provide information and knowledge regarding models, theorists, and philosophies that form the basis of special education.  The family systems and the role of families in the education process will be studied with specific emphasis on culturally diverse groups.  Issues related to due process will be addressed within a continuum of services.  A primary research project will be conducted regarding the variations in beliefs and values across cultures and their effects on relationships among individuals with exceptional learning needs.

School of Education Mission Statement

In support of the institutional mission, the mission of the teacher education program is to prepare teachers for their respective fields in society by providing an academic infrastructure based on scholarship, service and Christian leadership. The primary goal of the program is to advance scholars who are competent, caring and qualified, who can positively impact student learning, and who are committed to life-long learning in a global society. 

Since research has demonstrated that the teacher is most important factor affecting student learning, the teacher education program is committed to preparing candidates who are empowered and effective servant leaders in the classrooms, schools, communities and throughout the world.

The teacher education program is a performance-based process that strives to achieve this mission globally by 

· preparing teachers who demonstrate the knowledge, skills and dispositions to plan, implement and evaluate instruction to assure that all students learn and perform at high levels, 
· honoring, understanding, and respecting diverse voices and communities in society,
· establishing partnerships and collaborating with  the professional community,
· supporting and enhancing Christian characteristics of servant leadership.

Methods of Instruction

The instructional methods will include:

· online learning lessons

· individual consultation with instructor

· online discussion groups

· demonstration

· teamwork

· speakers

· cooperative learning activities

· site visitation and classroom observation

Purpose of Course

The purpose of the course is to prepare teachers by providing a historical perspective of special education with emphasis on litigation and legislation.  The students will identify and explain both educationally relevant characteristics and various types of educational services and intervention for children and youth with special needs. 

Alignment with Curricular Guidelines and National Standards:

Diversity Proficiencies

2.2 Uses contextual data to design instruction relevant to students.

3.3 Values and supports student diversity and addresses individual needs.

4.2 Implements instruction based on diverse student needs and assessment data.

5.4 Describes, analyzes, and evaluates student performance data.

8.1 Identifies students where learning could be enhanced by collaboration.

Council of Exceptional Children Standards 
Standard #1-Foundations: ICC1K1, ICC1K3, ICC1K7, ICC1K8, BD1K2, BD1K3, LD1K4

Standard # 2-Development and Characteristics of Learners: ICC2K1, ICC2K7, BD2K1, LD2K3

Standard #3-Individual Learning Differences: ICC3K1, ICC3K4, LD3K1

Standard # 4-Instructional Strategies: ICC4S1, ICC4S3, ICC4S5, ICC4S6, BD4S1, BD4S2, LD4K1, LD4S1, LD4S7, LD4S8, LD4S9, LD4S10, LD4S11

Standard #5-Learning Environments and Social Interactions: ICC5K1, ICC5K8, ICC5S1, ICC5S3, ICC5S13

Standard # 6-Communication: ICC6K1, ICC6K4, LD6S1, ICC6S2

Standard #7-Instructional Planning: ICC7S2, CC7S9, ICC7S11, BD7S2,

Standard #8-Assessment: ICC8K2, ICC8S2, ICC8S3, ICC8S4, ICC8S7, BD8S1, BD8S2, LD8K2

Standard #9-Professional and Ethical Practice: ICC9S1, ICC9K4

ICC9S6, LD9K2

Standard # 10-Collaboration: ICC10K1, ICC10K3, ICC10S1, ICC10S6, BD10S1, LD10K2

Kentucky Common Core Standards and College Readiness Standards
Students will use the Common Core State Standards in designing learning goals/objectives and assessments.

Course Objectives/Student Learning Outcomes:
Upon completion of this course, each student will be able to:

1.
Demonstrate competence and leadership in understanding the history of special  

      
education, litigation and legislation in special education including Public Law 

     
 105-17, the Individual with Disability Education Act of 1997, Section 504 of the 

     
 Rehabilitation Act of 1973 and subsequent related laws. 

2.
Identify and explain educationally relevant characteristics of children and youth   

     
 with special educational needs, such as medical, learning, and cultural variables. 

3.
Identify and explain various types of educational services and interventions for 

     
 children and youth with disabilities. 

4.
Demonstrate knowledge of the reactions of diverse families to a child with 

     
 disabilities and the importance of parent involvement in the education process.
 5 
 Understand the effects of various medications on individuals with exceptional 
          
 learning needs. 

 6.   
Understand the effects that an exceptional condition can have on an individual’s 
        
 learning in school and throughout life. 

7.
Learn to create environments for individuals with exceptional learning needs 

     
 that fosters cultural understanding, safety and emotional well-being, positive social     

interactions, and active engagement of individuals with exceptional learning needs. 

8.   
Integrate individuals with exceptional learning needs in regular environments and 
           
engage them in meaningful learning activities and interactions. 
 9.   
Be familiar with augmentative, alternative, and assistive technologies to support 
            
and enhance communication. 
10.   
Maintain confidential communication about individuals with exceptional learning 
           
 needs. 

11. 
 Demonstrate sensitivity for the culture, language, religion, gender, disability, 
           
 socio-economic status, and sexual orientation of individuals.  

PROFESSIONAL STANDARDS addressed in this course:

	Aligned with 

Assessment 

(point values)
	Kentucky

Teacher

Standards

(KTS)
	KTS Diversity Indicators
	InTASC
	ILA

Standards
	Technology
(Yes or No)
	Council

for

Exceptional

Children

(Initial)

	CAEP


	Exam/Eligibility
Team assignment

150 pts

Obj: 1-11
	1-10
	4.2, 5.4
	1,2,6,7
	3
	Yes
	1-7
	1,3

	Movie Review
100 pts

Obj: 1,2,3,11
	1, 5
	4.2, 5.4
	1,2,6,7
	3
	Yes
	3
	1

	Educational Philosophy
50 pts

Obj:

2,3,4
	1-10
	2.2, 2.4, 3.3, 5.4, 8.1,
	5,7,9,10
	1-6
	Yes
	1, 4,5,
	1,2,

	Clinical Experiences & Journal Reflection

100 pts.

Obj: 1-6
	1-10
	4.2, 8.1
	3,6,7
	3,4
	Yes
	3, 6
	1,2

	Participation
100 pts

Obj: 1-11
	1-10
	6.3, 8.1
	1-10
	6
	Yes
	5,6
	1


Class Attendance and Participation
Class attendance is expected and will be checked.  Please notify the instructor in advance if you have an emergency and might be absent. Students will be graded on their ability to ask pertinent questions and critically discuss issues related to the learning activities of the class (small and large group online class sessions, online discussions, study questions and reflective writing assignments).     

Campbellsville University’s Online Course Attendance Policy:

“Online students must participate weekly as defined by the professor in the syllabus.  After    1 week (12.5%, 1/8th of the scheduled classes) without contact the student will be issued an official warning.  After the second week (25%, 1/4th of the scheduled class) without contact with the student would fail the course and a WA would be recorded.

Course Assignments/Assessments

All assignments must be word-processed using Microsoft Word 2007 or higher.  More complete instructions and rubrics on expectations will be provided.

Students are expected to activate and regularly use the university provided email domain studentname@students.campbellsville.edu) for all email communication for this class.

· Philosophy of Education Paper 
Write a two-page paper that includes your philosophy of how individuals with disabilities learn and should be taught.  Due dates will be provided by your professor. (50 points)
· Movie Review 

Watch one movie from the list provided.   Write a two-page reflection about the movie.  If you would like to view a movie not on the list, email the instructor prior to completing the review.  The movie list and the guidelines for completing the assignment are located on the course page under the Courses Resources link. (100 points)
· Field Hours Field Hours 

Students will participate in ten (10) hours of field experience (three hours in each setting—inclusion (collaborative), resource, and self-contained).  Field experiences provides a variety of opportunities to: (1) observe, (2) assist, (3) tutor, (4) instruct (small groups, whole groups), and (5) conduct applied research. The defining characteristic of field experience is experience with students, whether in your own classroom or another. Observation and assist cannot be within your own classroom.  Use artificial names when you write about learners and teachers to keep confidentially. See the Field Hours Requirement document for details which can be found on the School of Education’s web page and also on our course page under the Course Resources link.  Logs must be kept of the field experience.  The signed original Field Experience Summary Form must be sent to the Special Education Program office (FAX 270-789-5508) and a copy sent to the professor.  Submit reflections to the professor only.  The form must be completed in order to receive credit.  (100 points)
· TPA Lesson Plan 

Students will be introduced to the new Source of Evidence lesson plan and other documents. Forms can be located on our course page and electronically on the School of Education website.  No plan required. 
· Professional Growth Plan                                                                            
Students will develop Pre- Professional Growth Plan (PPGP).  (50 points)
· Eligibility/IEP (Team Assignment) – This activity will be: Final Exam: 
Given a case study and a Draft IEP to review, students will be expected to use the appropriate KDE eligibility form and the KDE IEP form to produce an accurate representation of the eligibility to support the students IEP represented in the case study. This assignment should follow a chat session with the Professor in which all questions and concerns about using eligibility form and the IEP form have been answered. This may be a new experience for some of the students and those on each team with experience should take lead in providing support as the team completes this assignment. The professor should give guidance in the development of the present level of education performance form of the IEP.  (The Professor should provide websites which give the newest regulations for writing IEPs based on the 2004 Reauthorization). 

Outcome:

- Students will present orally the eligibility determination of the case study (as a team). 

(Submitted in team) (50 points)
 -Student will address the IEP to determine errors, omissions, and additions to --Final IEP and eligibility report.  (Both documents will be submitted individually) (100 points)



Grading System



















   Assignments



Points






     Class Participation


  100






     Philosophy of Education

    50
       Movie Review


               100                                                           

       Field Hours (10 hours)


  100                                 


PPGP




    50 
       Eligibility/IEP Report
(Final)

  150

                                                        Total:        550
 Course Grading Scale

90 - 100% = A

80 -    89% = B

70 -    79% = C

60 -    69% = D

Below 60    = F














Movie Review Assignment Sheet 

  

Description: A film analysis is not a review or summary of the plot, it should go deeper into analysis and reaction. It should discuss the issues raised by the film, address the film’s importance and purpose, state reactions to the content and quality of the film, and connect it to ideas, classroom observations for students with disabilities,  and material presented in class and from the textbook. It should be a minimum of 2 pages and include the following (in any order you choose). 

Procedure: 
       Describe the film in general terms. What subjects does it cover? Describe the plot and setting. What issues does it raise? What do you see as the main purpose of the film? 

  

       What are the major theme(s) of the film? 

  

       Evaluate the film for quality and interest. Comment on the screenplay, acting, direction, production values and music. Are any literary techniques such as symbolism, character development and foreshadowing used? Would a young person be interested in this film? 

  

       Relate the film to class discussions, readings, notes or knowledge. Is the film historically (or factually) accurate and realistic? Does it contradict or support anything you have learned? 

  

       Summarize briefly emphasizing the strengths and weaknesses of the film.

Requirements: 

       All papers must have a title page, be typed, double spaced with a 12 pt. font. 

       All pages must have appropriately sized margins. 

       All papers must contain information detailed in the procedure section of these guidelines.       

*Remember that sections should be at least a paragraph or more and that you should fully answer and analyze the five points (last page) in the body of your paper. 

 
Movie Review Assignment Rubric
	
	5
	4
	3
	2
	1

	Introduction
	Demonstrates an excellent understanding of the assignment. It has an engaging introductory sentence, context, raises excellent questions and has a strong thesis.
	Demonstrates a thorough understanding of the assignment. It has a good introductory sentence, some context, raises some excellent questions and has a good thesis.
	Demonstrates an good understanding of the assignment. It has an good introductory sentence, limited context, raises some questions and has a competent thesis.
	Demonstrates an understanding of the assignment. It has an introductory sentence, context, raises some questions and has a thesis. 
	Demonstrates a less than competent understanding of the assignment. It has little or no introductory sentence, context, or questions. The paper may lack a thesis statement. 

	Body
	Demonstrates an excellent understanding of the assignment. All questions are answered fully with in depth analysis and interpretation. The answers are accurate and the writing is articulate and sophisticated. The facts are vivid, explicit, effective and multiple. There are few grammatical mistakes and overall the paper is well written. 
	Demonstrates a thorough understanding of the assignment. All questions are answered fully with analysis and interpretation. The answers are accurate and the writing is articulate and sophisticated. The facts are vivid, explicit, effective. There are some grammatical mistakes and overall the paper is well written.
	Demonstrates an good understanding of the assignment. Most questions are answered with in analysis and interpretation. The answers are fairly accurate and the writing is articulate. There are a few facts. There grammatical mistakes and overall the paper is acceptable. 
	Demonstrates an understanding of the assignment. Most questions are answered fully with some analysis and interpretation. The answers are somewhat accurate and the writing is standard. There are few facts. There are many grammatical mistakes and overall the paper is poorly organized and written. 


	Demonstrates a less than competent understanding of the assignment. It has little or no analysis. The paper may lack answers and the writing is poor. Limited facts and multiple grammatical error. Organization is poor and over quality is not present. 

	Conclusions
	Demonstrates an excellent understanding of the assignment. It has an engaging conclusion that summarizes the evidence and connects to the thesis and body. 
	Demonstrates an thorough understanding of the assignment. It has a good conclusion that summarizes the evidence and connects to the thesis and body 
	Demonstrates an good understanding of the assignment. It has a conclusion which restates the introduction and summarizes the evidence somewhat.
	Demonstrates an understanding of the assignment. It has a standard conclusion that summarizes somewhat and is poorly written.
	Demonstrates a less than competent understanding of the assignment. It has little or no conclusion.


Adapted using information from the following site:

www.nscsd.org/.../jleach/.../movie_analysis_assignment_and_rubric[1].d...
	Rubric for Grading Participation

	Grade of F
	Grade of C
	Grade of B
	Grade of A

	· Exhibiting a significant lack of all of the opportunities in Chat, the Discussion Board, and responses to classmates 

· Lack of participation in team assignments    

·  Having 3 unexcused absences

Adapted by permission from Dr. Carol McGregor
	· Inconsistent contributions on Chat  

· Less than 80% responses on the Discussion Board. 

· Inconsistent responding to classmates’ postings. 

· Inconsistent participation in team assignments 

·  Engaging in personal conversations
	· Somewhat inconsistent contributions during each weekly Chat

· Failing to respond to Discussion Board

· Contributing 1-2 times each week to classmates’ postings on Discussion Board

· Generally good participation in assigned team

· Refraining from personal conversations
	· Consistent attendance and contributions during weekly Chat  sessions

· Contributing each week in recording the Discussion Board responses listed in each lesson

· Responding EACH WEEK to at least two classmates’ posting on Discussion Board

· Participating fully with assigned team

· Refraining from Personal conversations during class time


	RUBRIC FOR ELIGIBILITY 

	ACTIVITY
	POSSIBLE POINTS

	All demographic data correctly entered
	5

	Items 1 – 6 appropriately addressed
	6

	Items 7a, 7b, 8, and 9 explained to provide the needed information for decision making
	15

	Page 3 – Filled out correctly including

· Student’s information Supporting Evidence – Relevant data which indicates the student’s needs for either special education services or no need for special education services

· ARC determination – If this is that insufficient information requires more assessment, describe the areas of assessment needed AND a date for reconvening of the ARC required in a real eligibility meeting
	15

	Page 4 – Indicate agree or disagree ONLY in those members of the committee who are REQUIRED to attend, including parents
	9

	TOTAL
	50


	RUBRIC FOR IEP

	ACTIVITY
	POSSIBLE POINTS

	Page 1 – Educational Performance Areas are filled out correctly with all needed information for decision making, including test information and observations PLUS implications for learning in the general education classroom
	25

	Page 2 – All areas correctly checked – Remember, each area must be addressed
	15

	Page 3 – All areas addressed – Goals and benchmarks must be observable, measureable, contain criteria for mastery for success, the condition, and time needed for mastery (See Guidance Doc. For help)
	45

	In Review of Progress of Annual Goal, fill in Method of Eval for 1st reporting period using Methods of Measure given in Schedule of Reporting Progress
	15

	Page 5 – All areas addressed.  Carefully state what is called for in LRE, Special Education services, any related services
	30

	Page 6 – All areas addressed.  Extended school year needs to be addressed on this page.

You do not address the transition part since the student is not 16.
	20


Incomplete Policy

In accordance with Special Education Program policies at Campbellsville University, students failing to complete requirements within the timeframe of a course, with justifiable cause, may request an Incomplete from the professor by submitting an Incomplete Request form.  This form can be received by contacting the Special Education Program Office or by accessing the University web page.  It is the student’s responsibility to request and make arrangements with the professor in order to receive an “I”.

Coursework and other requirements must be completed by the end of the following 9 weeks before the “I” grade can be changed.  If by the end of the designated time, the requirements have not been met, the professor will change the “I” to an “F”.
Plagiarism Statement

Campbellsville University’s policy on Academic Integrity states: “Each person has the privilege and responsibility to develop one’s learning abilities, knowledge base, and practical skills. We value behavior that leads a student to take credit for one’s own academic accomplishments and to give credit to others’ contributions to one’s course work. These values can be violated by academic dishonesty and fraud.” (2015-17Bulletin Catalog.)

Plagiarism and cheating are examples of academic dishonesty and fraud and neither will be tolerated in this course. Plagiarism is quoting or paraphrasing a phrase, a sentence, sentences, or significant amounts of text from a web or print source, without using quotation marks and without a citation. The plagiarist submits the work for credit in a class as part of the requirements for that class. Examples of cheating include cheating on a test (copying off someone else’s paper) or an assignment (e.g., development of a lesson plan) and submitting the work as your own.

If a student commits plagiarism or cheats in this course, the professor will decide on one of two penalties: (a) an F on that assignment or (b) an F in the course. The student’s Dean and the Vice- 

Technical Support and Assistance
Students are required to have a computer, e-mail and Internet access to enroll in this course.  This course is delivered via online instruction.  All materials with the exclusion of the textbook are delivered via the Internet.









Disability Statement







          

Campbellsville University is committed to reasonable accommodations for students who have documented physical and learning disabilities, as well as medical and emotional conditions.  If you have a documented disability or condition of this nature, you may be eligible for disability services.  Documentation must be from a licensed professional and current in terms of assessment.  Please contact the Coordinator of Disability Services at 270-789-5192 to inquire about services.
Title IX Statement
Campbellsville University and its faculty are committed to assuring a safe and productive educational environment for all students. In order to meet this commitment and to comply with Title IX of the Education Amendments of 1972 and guidance from the Office for Civil Rights, the University requires all responsible employees, which includes faculty members, to report incidents of sexual misconduct shared by students to the University's Title IX Coordinator.

Title IX Coordinator:

Terry VanMeter

1 University Drive

UPO Box 944

Administration Office 8A

Phone – 270-789-5016

Email – twvanmeter@campbellsville.edu
Information regarding the reporting of sexual violence and the resources that are available to victims of sexual violence is set forth at: www.campbellsville.edu/titleIX
Disposition Assessment

Dispositions in teacher education preparation refer to behaviors and attributes while interacting on campus, online, and in clinical experiences with students, families, colleagues, communities, and faculty.  Such dispositions are necessary to the empowerment for learning process stemming from the unit mission, conceptual framework, state codes of ethics, and national standards.  Campbellsville University’s educator preparation program strives to lead candidates in the self-efficacy process of recognizing when their own dispositions shall be developed in the Pre-Professional Growth Plan (PPGP). 

Candidates (CU students) will be introduced to the education program’s conceptual framework, which includes disposition expectations in the introductory courses and will also become familiar with and commit to the Codes of Ethics for Professional Educators which delineates behaviors for teachers related to students, parents and colleagues.  In addition, candidates must adhere to the CU Computer Resource Acceptable Use Policy that includes posting information, videos, pictures, etc.,that infringe on copyright laws or is deemed inappropriate by the mission of CU and the School of Education (p 50, ST Handbook). This includes both on campus and off campus activities. Although the unit has adopted a “Disposition Recommendation” form for general use, it is understood that dispositions are also evaluated during instructional opportunities through field and clinical experiences and regular course opportunities.  All disposition data are collected and filed in the student’s School of Education binder.

CU Philosophy of Behavior was founded with the goal of providing a quality education along with Christian values. Learning takes place guided by Christ-like concern and behavior on campus and online. A student whose conduct violates stated behavioral expectations faces specific disciplinary sanctions.

Student Academic Progress (SAP)

Department of Education federal regulations require Campbellsville University to monitor its student's academic progress to ensure that they maintain a minimum standard GPA and make steady progress toward degree completion. Students who do not meet the SAP requirements may lose their financial aid eligibility.  All students that were enrolled during the current school year and those who have submitted a FAFSA for the upcoming year will be evaluated for SAP at the end of each term including summer.   See your Student Handbook for specific details and/or discuss with your advisor.
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Websites
Kentucky Eligibility Guideline

http://education.ky.gov/specialed/excep/documents/kentucky%20eligibility%20guidelines%20for%20students%20with%20speech%20or%20language%20impairment.pdf
Review of Special Education in Kentucky

http://www.lrc.ky.gov/lrcpubs/RR358.pdf
Kentucky Department of Education (Due Process Forms)

http://magoffin.web1.schoolpointe.com/docs/Kentucky%20Department%20of%20Education%20%20Special%20Education%20Forms%20-%20Eligibility%20Determination.mht
Special Education Eligibility State by State
http://specialchildren.about.com/od/ieps/ss/Special-Education-Classifications-State-By-State_6.htm
Understanding the 13 categories of Special Education
http://www.understandingspecialeducation.com/13-categories-of-special-education.html
NICHCY
http://nichcy.org/wp-content/uploads/docs/gr3.pdf















