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Campbellsville University

School of Education

SED 203
Classroom Management
Professor:      Norma Wheat
Address:     
1 University Drive, UPO 797

Campbellsville, Kentucky 42718
Phone:            270-789- 5169; Cell 270-866-0752
E-mail:
nrwheat@campbellsville.edu
Chat Time:    Monday and Wednesday, 6:00-7:15 PM EST

October 24-December 17, 2017
Virtual Office Hours: 
Professor can be reached anytime by e-mail (preferred) or by phone 8am-8pm.  E-mail to schedule a time for face-to-face, telephone or online conference.
School of Education Conceptual Framework

Empowerment for Learning
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	Required texts: 
	


Pearson Custom.  Classroom management p-12, 2016
Course Description:

This course will assist the candidate teachers in developing research-based strategies for creating and managing a classroom environment that maximizes student learning and prevents potential problems. Topics for in-depth study include: effective schools research; teacher behavior and management techniques; discipline theories; conferencing and referrals; observation, reporting and communication skills. Candidates will observe, record and analyze both teacher and student behaviors as they relate to the instructional program and learning environment during the required 12 Field/Service Learning Hours. An action research paper will require the candidate to exam classroom management models and develop a classroom management plan.
                                             Mission Statements/Vision
The Campbellsville University Mission focuses on Scholarship, Excellence and Christian Servant Leadership.

The Teacher Education Vision aims for individuals to be empowered to attain goals and impact others through Christian servant leadership. The School of Education Mission seeks to provide an academic infrastructure based on scholarship, service and Christian leadership, candidates who are competent and qualified, and who demonstrate

· Knowledge and skills

· Caring Dispositions, including respect for diversity

· Commitment to life-long learning in a global society-

· Characteristics of servant leadership

The objectives of this course align with the mission of the university and of the School of Education. Students are involved in an action research study that demonstrates all of these characteristics

Methods of Instruction

The instructional methods will include:

· live videoconferencing class sessions and small group discussions via AdobeConnect

· online multimedia learning lessons 

· individual consultation with professor

· discussion board threads for in-depth discussion

· cooperative/collaborative learning activities

· field observations and practice in P-12 classrooms

PROFESSIONAL STANDARDS addressed in this course:

Council for Exceptional Children Standards- Initial Preparation (CEC)

Standard 1: Learner Development and Individual Learning Differences

Initial Preparation 

Standard 2: Learning Environments
Standard 3: Curricular Content Knowledge

Standard 4: Assessment

Standard 5: Instructional Planning and Strategies

Standard 6: Professional Learning and Ethical Practice

Standard 7: Collaboration

Kentucky Teacher Standards (KTS)

Standard 1  The Teacher Demonstrates Applied Content Knowledge

Standard 2  The Teacher Designs and Plans Instruction

Standard 3  The Teacher Creates and Maintains Learning Environment

Standard 4  The Teacher Implements and Manages Instruction

Standard 5  The Teacher Assesses and Communicates Learning Results

Standard 6  The Teacher Demonstrates the Implementation of Technology

Standard 7  Reflects On and Evaluates Teaching and Learning

Standard 8  Collaborates with Colleagues/Parents/Others

Standard 9  Evaluates Teaching and Implements Professional Development

Standard 10  Provides Leadership Within School/Community/Profession

CU Diversity Proficiencies (from KTS)

KTS 1.2  Connects content to life experiences of student 

KTS 2.2  Uses contextual data to design instruction relevant to students

KTS 2.4  Plans instructional strategies & activities that address learning                          objectives for all students

KTS 3.3  Values and supports student diversity and addresses individual needs

KTS 4.2  Implement instruction based on diverse student need & assessment data

KTS 5.4  Describes, analyzes & evaluates student performance data to determine progress of individuals and identify differences in progress among student groups

KTS 6.3  Integrates student use of available technology into instruction to enhance learning outcomes and meet diverse student needs.

KTS 8.1  Identifies students whose learning could be enhanced by collaboration

Interstate Teacher Assessment and Support Consortium (InTASC)

InTASC 1  Learner Development

InTASC 2  Learner Differences

InTASC 3  Learning Environments

InTASC 4  Content Knowledge

InTASC 5 Application of Content

InTASC 6  Assessment

InTASC 7  Planning for Instruction

InTASK 8  Instructional Strategies

InTASC 9  Professional Learning and Ethical Practice


InTASC 10  Leadership and Collaboration

International Literacy Standards (ILS)

Standard 1 Foundational Knowledge

Standard 2 Curriculum and Instruction

Standard 3 Assessment and Evaluation

Standard 4 Diversity

Standard 5 Literate Environment

Standard 6 Professional Learning and Leadership

Council for Accreditation of Educator Programs (CAEP)

Standard 1 Content and Pedagogical Knowledge

Standard 2 Clinical Partnerships and Practice

Standard 3 Candidate Quality, Recruitment, and Selectivity

Standard 5 Provider Quality Assurance and Continuous Improvement

Kentucky Core Assessment Standards and College Readiness Standards

Students will use the appropriate Kentucky Early Childhood and Core Assessment Standards in designing learning goals/objectives and assessments based on their own content areas.

Purpose of Course

The purpose of this course is to assist students in developing and utilizing effective 

Classroom Management strategies. Students will have the opportunity to observe 

and analyze student behaviors in the learning environment

Course Objectives

As assessed by a classroom management plan, a collaboration plan for an individual student and personal self-assessment, each class member will be able to demonstrate the ability to:

1.
Create and maintain a classroom climate that supports leaning and appropriate student behavior. (KTS 3, 4; IECE 2; ILS 2; InTASC 1, 2, 3, 4; CAEP 1; CEC 1, 2, 5)
2.
Plan, design, and implement instruction that reflects effective instructional management principles. (KTS 1, 2, 7; IECE 1, 5; ILS 2; InTASC 1, 2, 3, 4, 7; CAEP 1; CEC 1, 2, 5)
3.
Manage student work and assess student learning results. (KTS 5; IECE 4)
4.
Use effective communication and collaboration with parents/colleagues/administrators to enhance student learning. (KTS 5, 8; IECE 6, 8)
5.
Use computers and other technologies to enhance professional productivity and support instruction. (KTS 6; IECE 9; CAEP 1)
Course Requirements

All assignments must be word-processed using Microsoft Word, 6.0 or higher. More complete instructions and rubrics on expectations will be provided.
Class Participation (KTS 6, 7, 8, 9; IECE 5, 6, 7, 9 ILS 2; InTASC 1, 2, 3, 4, 7, 8, 9, 10; CAEP 1; CEC 1, 2, 5)
Class attendance is expected and will be checked.  Two unexcused absences (at instructor’s discretion) results in an automatic “F” for the course.  Please notify the instructor in advance if you have an emergency and might be absent. Students will be graded on their ability to ask pertinent questions and critically discuss issues related to the learning activities of the class (small and large group online class sessions, online discussions, study questions and reflective writing assignments).     
Exit Slips (KTS 2, 3, 4, 5, 7; ILS 2; InTASC 1, 2, 3, 4; CAEP 1; CEC 1, 2, 5)
The exit slip and/or discussion board for each lesson will cover materials related to course content, reading, online discussions, and web links, and will be used for formative assessment to check on understanding and progress. Exit slips are included in the class participation points.
Field Hours (KTS 1, 2, 3, 4, 5, 6, 7, 8, 10; ILS 2, 5; InTASC 1, 2, 3, 4, 5, 6, 7, 8, 9, 10; CAEP 1; CEC 1, 2, 3, 4, 5, 6, 7)
Students will participate in a minimum of 12 hours of field experience. Field experiences provides a variety of opportunities to:  (1) observe, (2) assist, (3) tutor, (4) instruct (small groups, whole groups), (5) develop a collaboration/inclusion plan for an individual child with special needs, and (6) conduct applied research. The defining characteristic of field experience is experience with students, whether in your own classroom or another. (1) Observation and (2) Assist cannot be within your own classroom.  Write a reflection of the observations.  These reflections should contain an analysis of the classroom environment, instruction, and teacher/student interactions. Use pseudo names when you write about learners and teachers to keep confidentially. Logs must be kept of the field experience.  The original must be sent to the Special Education Program office and a copy sent to the professor.  The form must be completed in order to receive credit.  


Field Hours:

1)  At least 8 hours of observation will be conducted in a Preschool/Kindergarten classroom.  During this time specific observation pertaining to classroom management plans, class setting of observations, specific plans developed for students, materials, and technology.

2) At least 2 hours of observation will be conducted in a middle school setting.  Specifically looking at settings for students in need of behavior management plans and social skill implementation.

3) At least 2 hours of observation will be conducted at the high school setting.  Specifically looking at settings for students in need of behavior management plans and social skill implementation.

      Resource List (KTS 1, 2, 3, 4, 5, 6, 7, 9; ILS 2; InTASC 1, 2, 3, 4; CAEP 1; CEC 1, 2, 5);)

Each student will compile a list of resources (15) with strategies for educators to teach students, including early childhood/kindergarten/primary children, who have been classified as EBD, LD, MMD, ASD, DD (developmentally delayed). This list will include web sites, educational journal sites or articles, and professional organizations that provide evidence-based strategies/interventions for classroom management. This list should be organized with a focus on classroom management. 
Culminating Project: Classroom Management Plan (KTS 2, 3, 4, 7, 8; ILS 2; InTASC 1, 2, 3, 4; CAEP 1; CEC 1, 2, 5)
Students will prepare an action research paper describing a plan for creating a positive, supportive, and equitable classroom learning environment that accommodates and celebrates diversity and individual learning needs and styles based on current research and theory in behavior management. Important components include organizing learning areas and materials, teaching positive rules and routines, and inclusion of diverse learners.   
Self-Assessment and Professional Growth (KTS 7, 9;; ILS 2; InTASC 1, 2, 3, 4; CAEP 1; CEC 1, 2, 5))

Students will review their current pre-professional growth plan, particularly related to skills in managing individual and classroom behavior through kindergarten ages. Based on this self-assessment, they will identify strengths, areas for professional growth, and potential resources for professional development, updating their pre-professional growth plan.
     Collaboration/Inclusion Plan (KTS 1, 2, 3, 4, 5, 7, 8, 10; ILS 2; InTASC 1, 2, 3, 4; CAEP 1; CEC 1, 2, 5))
Students will develop a plan for facilitating the inclusion of a student with a disability into the general education classroom.  The plan should include the following: (a) description of target student; (b) the degree to which he/she is currently in the general education classroom; (c) persons involved; (d) accommodations and/or adaptations needed in assignments, materials, seating, etc. Plan will show evidence of collaboration between general education and special education staff as well as involvement of parents/families (Task D).
Group Project/Transition to Next-Level Classrooms  (KTS 1, 2, 3, 4, 5, 7, 8, 10; ILS 2; InTASC 1, 2, 3, 4; CAEP 1; CEC 1, 2, 5)
In groups of four, students will identify practical strategies for preparing toddlers for preschool classroom routines and upcoming kindergartners for routines and classroom management practices in kindergarten/elementary school. The project includes an inventory of the social and behavioral expectations of the entering classrooms, task analysis of skills needed to participate in the new environment, and orientation/preparation activities for parents and children.
Grading System:

NOTE: Your grade will not be released without submission of the course evaluation. The professor only receives information on whether the evaluation was submitted, never individual contents.



Assignment




Points



Participation including exit slips, quizzes
100



Field Summary/Reflections


100



Resource List




  50


Self-Assessment/Growth Plan

  50



Collaboration Plan



150



Classroom Management Plan


150

         Group Project/PowerPoint 


100



               

             Total  650

Course Grading Scale-


A=90-100%


B=80-89%


C=70-79%


D=60-69%


F= below 60

	Rubric for Grading Participation

	Grade of F
	Grade of C
	Grade of B
	Grade of A

	· Exhibiting a significant lack of all of the opportunities in Chat, the Discussion Board, and responses to classmates 

· Lack of participation in team assignments    

·  Having 3 unexcused absences

Adapted by permission from

Dr. Carol McGregor
	· Inconsistent contributions on Chat  

· Less than 80% responses on the Discussion Board. 

· Inconsistent responding to classmates’ postings. 

· Inconsistent participation in team assignments 

·  Engaging in personal conversations
	· Somewhat inconsistent contributions during each weekly Chat

· Failing to respond to Discussion Board

· Contributing 1-2 times each week to classmates’ postings on Discussion Board

· Generally good participation in assigned team

· Refraining from personal conversations
	· Consistent attendance and contributions during weekly Chat  sessions

· Contributing each week in recording the Discussion Board responses listed in each lesson

· Responding EACH WEEK to at least two classmates’ posting on Discussion Board

· Participating fully with assigned team

· Refraining from Personal conversations during class time

	
	· 
	· 
	· 


	Discussion Forum Rubric

	Ineffective –

(0-5 Points)

Grade F
	Developing –

(6-7 Points)

Grade C
	Accomplished –

(8 Points)

Grade B
	Exemplar –

(9-10 Points)

Grade A

	· Learner’s postings show little or no evidence that readings were completed.   

· Personal opinions or feelings, or “I agree” or Great idea” were used without supporting evidence, and with limited or not connections to readings, outside references, research or individual real-life experiences to support important facts. 

·  Responses do not build upon ideas of other learners. 

· Learner often submitted posts that were not in complete sentences. 

·  Or two or more complete sentences are grammatically incorrect and have greater than 2 spelling errors. 

·  The style of writing does not facilitate effective communication. 

·  Initial discussion postings and/or responses were not at designated time set by the instructor.
	· It is apparent the learner has read the material, but has not reflected on it in depth.  

· Postings by learner repeat and summarize basic information, and have limited connections to readings, outside references, research or individual real-life experiences to support important facts.  

· Learner responds to most posting of peers several days after initial discussion. 

·  Learner posts and responses do not build upon the ideas of other learners.  

· The learner attempts to discuss the topic presented, but does not always express him or herself clearly.  

· Responses include some grammatical, spelling or punctuation errors that distract the reader.


	· Initial response was early, and at least two peer responses were made closer to the end of the time allocated/set by the instructor.  

· Outside resources, research or individual real-life experiences were used to support important facts.   

· Posting reflects an understanding of the prompt presented and or readings required in answering the prompt.  

· Response to the prompt(s) is informed.  However, the learner offers fewer “new” or unique” ideas and relies on the textbook or reading materials to create his/her contribution. 

·  The learner adds to the discussion prompt and stays focused.  

· Posts and responses elicit responses and reflections from other learners.  

· The learner shows respect and interest in the viewpoints of the others.

·  Responses are largely free of grammatical, spelling or punctuation errors.
	· Postings present an excellent understanding of the required readings.  

· Outside resources, research or individual real-life experiences were used to support important facts.  

·  Initial response to the prompt was early, and two or more peer responses were made early in the time allocated/set by the instructor. 

·  Initial response made was insightful and informed demonstrating a sophisticated knowledge/understanding of the content.  

· Responses to other students' posts are expertly communicated and are professional in nature.  

·  Responses show respect and sensitivity to the viewpoints of others. 

·  The learner remains true to the prompt and stays focused.  

· Responses are free of grammatical, spelling or punctuation errors.  

· The style of writing facilitates communication


RUBRIC FOR ALL ASSIGNEMENTS

	77 and below
	78-85
	86-92
	93-100

	The assignment does not follow directions or is completely wrong. Grammatical errors interfere with the meaning of the writing. There is no organization. 
	Some of the directions are followed. The assignment may not be well organized and may contain some grammatical errors. Some of the content required for the assignment is addressed. 
	Most directions are followed. Assignment meets length requirements. Assignment is well organized but may have errors in grammar. Most content required for the assignment is addressed. 
	All Directions are followed. 

Assignment meets length requirement. 

Assignment is well organized and does not contain any grammatical errors. 

All content required for assignment is addressed.


SED 203 Culminating Project: Classroom Management Plan

150 pts. 

Special Education

DUE: Submit in the Week 8 Assignment Drop-Box 

General Instructions

You will prepare a minimum of a ten (10) page paper describing your beginning plan for creating a positive, supportive, and equitable classroom learning environment for preschool/ kindergarten/early primary/middle or high school students that accommodates and celebrates diversity and individual learning needs. Important components include organizing learning areas and materials, teaching positive rules and routines, and inclusion of diverse learners.   

Content Outline

      Cover Page SED 203, and date on separate lines, centered



Title of Project specifying the age/grade level and setting for your proposed class

e.g.,     Classroom Management Plan for a Classroom in a Public School

Philosophy: 

· Articulate your philosophy of student behavior/classroom management and how you have come to hold these personal beliefs.

· Address inclusion of diverse learners including disabilities, cultural diversity, gifted, and challenging behaviors.
· Address how students can be involved in the development of your classroom plan.
I. Room Preparation/Organization: See Checklist (below)

II. Classroom Expectations, Rules, Routines and Procedures: See Checklist (below)

III. Classroom Rewards and Incentives (See explanation below)
IV. Preparation for the Beginning of School: See Checklist (below)

V. Cooperative Group Instruction: See Checklist (below)

VI. Individual Strategies: plans for students with behavior needs not met by the overall classroom management plan
Format
The paper should be a minimum of 10 pages. For the purposes of this assignment, APA format includes:

· 1” margins; 

· double-spacing; and

· in the top right header of every page: your name and project, then 5 spaces, then the page number, e.g.,

WHEAT CMP      1

Scoring Guide for Final Product
	Standards
	4 

140-150

(A to A+)
	3

120-139 pts

(B to A-)
	2

105-119 pts

( C )
	1

<105 pts

( < C)

	Cover Page
	--Provides all required information
	-- NA
	-- Provides some information including a title identifying the class
	--No cover page or missing title identifying the class

	Philosophy
	--Addresses all three areas in thoughtful, reflective ways 
	--Addresses all three areas (explanation of personal beliefs,  inclusion, and involvement of students) 
	--Omits inclusion groups or student involvement; or is very brief 
	--Philosophy section is missing; or has significant issues in approach

	Room Preparation
	--Addresses areas in Checklist  as expanded
	--Addresses most areas in Checklist
	--Addresses some areas of room preparation 
	--Limited areas addressed

	Classroom Expectations
	--Addresses areas in Checklist  as expanded
	--Addresses most areas in Checklist 
	--Addresses some areas of classroom expectations 
	--Limited areas addressed

	Classroom Rewards
	--Addresses areas in Checklist  as expanded
	--Addresses most areas in Checklist 
	--Addresses some areas of room preparation 
	--Limited areas addressed

	Beginning of School
	--Addresses areas in Checklist  as expanded
	--Addresses most areas in Checklist 
	--Addresses some areas of planning prior to school starting 
	--Limited areas addressed

	Cooperative Groups
	--Addresses areas in Checklist  as expanded
	--Addresses most areas in Checklist 
	--Addresses some areas for cooperative group instruction 
	--Limited areas addressed

	Individual Strategies
	--Addresses strategies and interventions for a variety of students with additional needs 
	--Addresses some strategies for students with additional needs
	--Addresses one or two additional interventions 
	--Limited areas addressed

	CU Writing


	--Established, insightful focus

--Demonstrates reflective and/or insightful idea development

--Provides specific thorough support

--Careful organization

--Varied transitional elements throughout

--Demonstrates control, variety and complexity in sentence structure to enhance meaning

--Accurate, rich and/or precise word choice
--Correct spelling, punctuation and capitalization

--Cover page is complete
	--Establishes and maintains an authentic focused purpose

--Indicates an awareness of audience

--Conveys voice and/or appropriate tone

--Depth of idea development with specific details/support

--Control of grammar and usage relative to length and complexity

--acceptable word choice

--Cover page is complete
	--Attempts to establish and maintain a narrowed purpose; some lapses in focus

--Some awareness of audience

--Some idea development with details/support

--Support may be unelaborated, irrelevant and/or repetitious

--Logical organization with lapses in coherence

--Some effective transitional elements

--Simple sentences; may attempt more complex sentences but lacks control of sentence structure

--Some control of grammar and usage with some errors that do not interfere with communication

--Simplistic and/or imprecise word choice

 
	--Attempts to establishes a general purpose; lacks focus

--Limited or lacks idea development, with few details

--Ineffective or weak organization

--Some ineffective or incorrect sentence structure

--Lack of control in grammar and usage

--Incorrect or ineffective word choice




CHECKLISTS FOR CLASSROOM MANAGEMENT PLAN

 Room Preparation

1. Student desks/tables

2. Small group areas

3. Computer workstations

4. Teacher’s desk and equipment

5. Bookcases and other storage

6. Centers

7. Pets, plants, and special items

8. Textbooks and trade books

9. Student work

10. Frequently used classroom materials

11. Teacher supplies

12. Student belongings

13. Seasonal or infrequently used items

Classroom Expectations, Rules, Routines and Procedures

Room Use

1. Teacher’s desk and storage

2. Student’s desks and storage

3. Drinking fountains, sink, and pencil sharpener

4. Restrooms

5. Centers or equipment areas

6. Computer stations

7. Board

8. Attention during presentations

9. Participation

10. Talk among students

11. Obtaining help

12. When individual work has been completed

Transitions

13. Beginning the school day

14. Leaving the room

15. Returning to the room

16. Ending the day

17. Procedures for Small Group Instruction

18. Getting the class ready

19. Student movement

20. Expected behavior in the group

21. Expected behavior of students outside the group

22. Materials and supplies

23. Using multiple groups

24. General Procedures

25. Distributing materials

26. Classroom helpers

27. Interruptions or delays

28. Restrooms

29. Library, resource room, school office

30. Cafeteria

31. Playground

32. Fire and disaster drills

33. Classroom helpers

Classroom Rewards and Incentives
Provide information on specific classroom rewards and incentives…look at Checklist 2/3 to assist with       details.
Preparation for the Beginning of School
1. Are your room and materials ready?

2. Have you decided on your class procedures, rues, and associated consequences?

3. Are you familiar with the parts of the school you and your students may use (cafeteria, office and office phone, halls, restroom facilities, computer lab)

4. Complete class roster

5. File information on all students

6. List of students with disabilities and accommodations needed

7. Adequate number of supplies for students

8. Procedure for arrival and departure

9. Name Tags Ready!

10. First day activities

11. Daily schedule posted

12. Time Filler activities

13. Letter to parents with information

14. Plan for emergency procedures or child specific plan
Cooperative Groups
1. Student seating arrangement

2. Individual and Group materials stored

3. Expectations of movement during group

4. Expectations concerning talk during group

5. Formation of groups

6. Group attention signals

7. Student roles in group

8. Building independence in group

9. Individual/group distribution of work and assessment

10. Monitoring student behavior during group

11. Feedback about individual and group performance

12. Feedback about individual behavior in group

13. Encouraging good group work skills

14. Redirection of struggling groups

15. Redirection of individual students

Individual Strategies
Given students with needs-what is your plan of action for those students?  How will you develop the     plan and who will assist you?

                                                 Technical Support Assistance

Students are required to have a computer, headset with audio and microphone for class sessions, e-mail, and Internet access to enroll in this course. This course is delivered via online instruction. All materials, with the exclusion of the textbook, are delivered via the Internet. 

            Plagiarism Policy
Campbellsville University’s policy on Academic Integrity states: “Each person has the privilege and responsibility to develop one’s learning abilities, knowledge base, and practical skills. We value behavior that leads a student to take credit for one’s own academic accomplishments and to give credit to others’ contributions to one’s course work. These values can be violated by academic dishonesty and fraud.” (2015-17 Bulletin Catalog). Plagiarism and cheating are examples of academic dishonesty and fraud and neither will be tolerated in this course. Plagiarism is quoting or paraphrasing a phrase, a sentence, sentences, or significant amounts of text from a web or print source, without using quotation marks and without a citation. The plagiarist submits the work for credit in a class as part of the requirements for that class. Examples of cheating include cheating on a test (copying off someone else’s paper) or an assignment (e.g., development of a lesson plan) and submitting the work as your own. If a student commits plagiarism or cheats in this course, the professor will decide on one of two penalties: (a) an F on that assignment or (b) an F in the course. The student’s Dean and the Vice- President for Academic Affairs will be notified of either consequence.

                        *** School of Education Attendance Policy:***
Regular attendance in professional education courses is expected of all students. It is a professional responsibility that is a part of the disposition assessment of teacher candidates. No more than six (6) absences for Monday/Wednesday/Friday courses and No more than four (4) absences for Tuesday/Thursday courses.  Absences in excess of these numbers of days will result in an F for the course. Tardy is defined as missing 10 minutes or less of class time due to late arrival or early departure.  An accumulation of two tardy instances will equate to one day of absence to be applied to the course attendance policy. Anything more than 10 minutes and less than 30 minutes of missed class time will result in a half day absence. More than 30 minutes of missed class time will be considered a full day. Your arrival and departure time are as important as your presence regularly.  This is essential for a smooth classroom experience for you and your classmates now as well as the expectation you will face as a classroom teacher when employed later. Note: students will not be penalized for absences excused by Campbellsville University; however, it is the student’s responsibility to notify the professor in advance of the excused absence. It is also the student’s responsibility to insure that all assignments are submitted on due dates, regardless of date(s) of absences.
                     Campbellsville University’s Online Attendance Policy

Bi-term and 8 week terms: Online students must participate weekly as defined by the professor in the syllabus. After 1 week (12.5%, 1/8th of the scheduled classes) without contact the student will be issued an official warning. After the second week (25%, 1/4th of the scheduled class) without contact the student would fail the course and a WA would be recorded.

                                                 Incomplete Statement

A grade of “I” is assigned to a student when the course requirements are not completed due to illness, accident, death in the immediate family, or other verifiable, extenuating circumstances. The course requirements to change the “I”; grade must be completed within 12 months from the time awarded. It is the student’s responsibility to complete requirements within the 12 month period. It is the professor’s responsibility to change the grade by filling out the proper forms in the Office of Student Records.

                                                       Title IX Statement

Campbellsville University and its faculty are committed to assuring a safe and productive educational environment for all students. In order to meet this commitment and to comply with Title IX of the Education Amendments of 1972 and guidance from the Office for Civil Rights, the University requires all responsible employees, which includes faculty members, to report incidents of sexual misconduct shared by students to the University's Title IX Coordinator.

Title IX Coordinator: Terry VanMeter; 1 University Drive; UPO Box 944; Administration Office 8A; Phone – 270-789- 5016; Email – twvanmeter@campbellsville.edu Information regarding the reporting of sexual violence and the resources that are available to victims of sexual violence is set forth at: www.campbellsville.edu/title
                            StudentAcademic Progress (SAP)
Department of Education federal regulations require Campbellsville University to monitor its student's academic progress to ensure that they maintain a minimum standard GPA and make steady progress toward degree completion. Students who do not meet the SAP requirements may lose their financial aid eligibility.  All students that were enrolled during the current school year and those who have submitted a FAFSA for the upcoming year will be evaluated for SAP at the end of each term including summer.  See your Student Handbook for specific details and/or discuss with your advisor.

                                              Communication Requirement                                                     

 Students are expected to activate and regularly use the university provided email domain studentname@stu.campbellsville.edu) for all email communication for this class.
                                                    Disposition Assessment

Dispositions in teacher education preparation refer to behaviors and attributes while interacting on campus, online, and in clinical experiences with students, families, colleagues, communities, and faculty. Such dispositions are necessary to the empowerment for learning process stemming from the unit mission, conceptual framework, state codes of ethics, and national standards. Campbellsville University’s educator preparation program strives to lead candidates in the self- efficacy process of recognizing when their own dispositions shall be developed in the Pre-Professional Growth Plan (PPGP).

Candidates (CU students) will be introduced to the education program’s conceptual framework, which includes disposition expectations in the introductory courses and will also become familiar with and commit to the Codes of Ethics for Professional Educators which delineates behaviors for teachers related to students, parents and colleagues. In addition, candidates must adhere to the CU Computer Resource Acceptable Use Policy that includes posting information, videos, pictures, etc.,that infringe on copyright laws or is deemed inappropriate by the mission of CU and the School of Education (p 50, ST Handbook). This includes both on campus and off campus activities. Although the unit has adopted a “Disposition Recommendation” form for general use, it is understood that dispositions are also evaluated during instructional opportunities through field and clinical experiences and regular course opportunities. All disposition data are collected and filed in the student’s School of Education binder.

CU Philosophy of Behavior was founded with the goal of providing a quality education along with Christian values. Learning takes place guided by Christ-like concern and behavior on campus and online. A student whose conduct violates stated behavioral expectations faces specific disciplinary sanctions.
                                                           REFERENCES
Buden, Paul R. (2003). Classroom Management - Creating a Successful Learning Community. 
        Danners, MA: Wiley/Jossey-Bass.

Cole, J., Cornell, D., & Sheras, P. (2006). Identification of school bullies by survey methods. 
         Professional School Counseling, 9, 305-313
Covey, S. (2008). The leader in me. How schools and parents around the world are inspiring  
         greatness, one child at a time. New York, NY: Free Press Simon & Schuster.
Fisher, D., Brozo, W., Frey, N., & Ivey, G. (2011). 50 instructional routines to develop content   

         literacy, 2nd ed.Columbus, OH:  Pearson.

Gray, Carol, & Faherty, Catherine. (2017). Autism spectrum social stories: Ten defining criteria.     

         Cincinnati, Ohio:  Exceptional Child, Scenario Learning, LLC.
Gurian, M. (2001). Boys and girls learn differently: A guide for teachers and parents. San  
         Francisco, CA: Jossey-Bass. 
Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning.  New York:    

          Routledge.
Jenson, William, Rhode, Ginger, & Reavis, Keaton, H. (2009). The tough kids toolkit. Eugene, 

         OR:  Pacific Northwest Publishing. 
Lewis, Tim. (2017). Schoolwide positive behavioral interventions and supports. Cincinnati, 

          Ohio:  Exceptional Child, Scenario Learning, LLC.
Wong, H., & Wong, R. (1991). The First Days of School: How to Be an Effective Teacher. 
          Sunnyvale, CA: Harry K. Wong.
16

