Campbellsville University

School of Education

SED 305
Prescriptive and Instructional Strategies 

Professor:   Norma R. Wheat, Assistant Professor
Address:    Office 133 Education Building

Phone:       270-789-5169 office phone; 270-866-0752 cell phone
Email Address:  nrwheat@campbellsville.edu
     

Class:  Monday/Wednesday – 7:30-8:45 PM
Office Hours:  Professor can be reached anytime by e-mail or by phone (text or leave a message if no answer).  Email to schedule a time for a face-to-face, telephone or online conference.  I will be online 15 - 30 minutes before class and available to stay after class online to answer any questions or concerns. 

Virtual Office Hours:







        

 Professor can be reached anytime by phone or email. 

School of Education Conceptual Framework

Empowerment for Learning
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Required Text: 

Mercer, A., Mercer, C. and Pullen, P. (2010) Teaching Students with Learning Problems; Eighth Edition. Pearson. Upper Saddle River, NJ: Pearson Education, Inc.
All materials for this course can be found in the textbook and Internet site for CU.

School of Education Mission Statement

The School of Education, in keeping with the spirit of Campbellsville University, prepares teachers for their respective fields in society by providing an academic infrastructure based on scholarship, service and Christian leadership. The primary aim of the program is to advance scholars who are competent, caring and qualified educators, can positively impact student learning and are committed to life-long learning in a global society.  

The vision of the School of Education at both the initial level and the advanced level align with the core beliefs of the National Board for Professional Teaching Standards as follows: 

· Teachers are committed to students and their learning.

· Teachers know the subjects they teach and how to teach those subjects to students.

· Teachers are responsible for managing and monitoring student learning.

· Teachers think systematically about their practice and learn from experience.

· Teachers are members of learning communities.
Course Description:

This course will concentrate on the best practices for teaching students with learning and behavioral difficulties.  Students will learn how to develop a prescriptive plan for individual students using the most current instructional strategies based on current research. 

Methods of Instruction

The instructional methods will include:

· Lecture
· Group Discussion
· Demonstration
· Cooperative Learning Activities

Purpose of Course

The purpose of the course is to prepare teachers with instructional strategies that can be used to effectively remediate significant weaknesses in the subject areas.  Students will learn how to integrate technology to implement and evaluate instruction.  

Course Objectives

Through lectures, demonstrations, assigned readings, class discussions, reflections, and field experience, the participant will:

1. Implement appropriate instructional strategies to help students with disabilities meet the individual goals listed on their Individual Education Plans 
2. Design instruction that is developmentally appropriate and that provide experiences for multiple levels of complexity to accommodate students of different levels of performance.
3. Incorporate strategies that address physical, social, cultural diversity and that shows sensitivity to differences.
4. Show flexibility and modify classroom process and instructional procedures to meet individual student needs.
5. Uses a variety of teaching and learning strategies that are appropriate to the student development level and actively engages the student in individual and cooperative learning experiences.
6. Accurately assesses, analyzes, communicates the effectiveness of instruction and makes appropriate changes to improve student learning.
7. Develops the ability to integrate technology in the implementation and evaluation of instruction.

PROFESSIONAL STANDARDS addressed in this course:

	Aligned with 

Assessment 

(point values)
	Kentucky

Teacher

Standards


	KTS Diversity Indicators

(CU)
	InTASC
	ILA Standards
	Technology
(Yes or No)
	Council for Exceptional Children (CEC)


	CAEP



	Scholarly Readings

Obj: 3,5
	1, 5
	4.2, 5.4
	1,2,6,7
	3
	Yes
	3
	1

	Lesson Plans

Obj: 2, 3, 4, 5, 7
	1-10
	4.2, 8.1
	3,6,7
	3,4
	Y
	1-7
	1

	Prescriptive Teaching Plan

Obj: 1, 2, 

5, 6


	1-10
	2.2, 2.4, 3.3, 5.4, 8.1,
	5,7,9,10
	1-6
	Yes
	1, 4,5,
	1,2,

	Inclusion Plan

Obj: 1, 2, 3, 6
	1-10
	2.2, 2.4, 3.3, 5.4, 8.1,
	5,7,9,10
	1-6
	Yes
	1, 4,5,
	1,2,

	Clinical/Field Experiences

Obj: 1-7
	1-10
	4.2, 8.1
	3,6,7
	3,4
	Y
	1-7
	1


Course Assignments/Assessments

(All assignments must be word-processed using Microsoft Word, 6.0 or higher.)

Class Participation (InTASC 1-10)

Class attendance is expected.  Two unexcused absences (at the instructors discretion) results in an automatic “F” grade for the course. Please notify the instructor if you have an emergency and might be absent.  Students will be graded on their ability to ask pertinent questions and critically discuss issues related to the learning activities of the class (small and large group online class sessions, small and large group online discussions, study questions and reflective writing assignments).  Students must contribute to class discussions a minimum of five (5) times per week.  Class attendance will be checked.  


Assigned Reading (InTASC 1,2,4 6,9)
Students will be expected to complete reading assignments for each class session and be prepared to participate in class activities based on assigned readings.
Scholarly Readings  (InTASC 1,2,4 6,9)
Students will be expected to read and summarize a minimum of three (4) professional articles related to teaching content to students with learning and behavior disorders.  One article must cover Response to Intervention (RtI). Topics:  teaching strategies for reading, spelling, math, and language that enhance and promote positive learning and classroom management through school safety curriculum. Summaries should be word-processed and at least one page in length (APA style). 
Lesson Plans (InTASC 1,2,3,4,5,6,7,8)
Students will submit one TPA (SoE) lesson plan for each of the following content areas: reading and mathematics. Lesson plans should follow the KTIP TPA lesson plan format. 
Prescriptive Teaching Plan (KTS 1,2,3,4,5,6,7,8,10)
Students will develop a prescriptive teaching plan for one student, using previous/current-integrated reports, which includes background history, evaluations, Response to Intervention (RtI) data, and the student’s current IEP.  The plan should include benchmarks, annual goals, and incorporate learning strategies to teach reading and math to that particular student.  Students are to develop a power point of their prescriptive teaching plan.

Inclusion Plan (InTASC  1,2,3,4,5,7,8,10)
Students will develop a plan for facilitating the inclusion of a student with a disability into the general education classroom.  The plan should include the following: (a) description of target student; (b) the degree to which he/she is currently in the general education classroom; (c) persons involved; (d) accommodations and/or adaptations needed in assignments, materials, seating, etc.; and (e) plan for co-planning and co-teaching project. Plan will show evidence of collaboration (SoE ).
Field Experience (InTASC 1,2,3,4,5,7,8,9,10)

Students will participate in six (6) hours of classroom observations with students with disabilities.  Use pseudo names when writing about learners and teachers to keep confidentiality.   Students will write a one-page reflection paper discussing various instructional strategies observed and an analysis of their effectiveness.  Logs must be kept of the field experience.  The original must be sent to the Special Education Program office and a copy sent to the professor. The form must be completed in order to receive credit.
Grading System

Quizzes are pass/fail. 

Assignments                                                      Points

Class Participation     
100                                       

Scholarly Readings (4)                                      
100

Lesson Plans




100

Prescriptive Teaching Plan

        
200

Clinical/Field Experience                                     100

Inclusion Plan



        
100






            Total:  700
Course Grading Scale

90-100%=A

80-89%  =B

70-79%  =C

60-69%  =D

Below 60=F

SED 305 Culminating Project: Prescriptive Teaching Plan
200 points
Initial Draft 25 pts.: DUE in the Week 5 Assignment Drop-Box

Power Point 25 pts.: DUE as an attachment in email to the instructor

Final Plan 150 pts.: in the Week 8 Assignment Drop-Box 

General Instructions
Students will develop a prescriptive teaching plan for one student with disabilities, using observation, interview and available information on strengths and weaknesses, e.g., previous/current-integrated reports, background history, evaluations, Response to Intervention (RtI) data, and the student’s current IEP.  

1. With your special education teacher in your field setting (see Field Experience Instructions in the Assignments folder), select a child (age 3-18 years) with disabilities for this project and obtain parent permission (forms are in the Field Forms folder).

2. To learn about the educational needs and effective instructional strategies for this child/student, observe the child for early literacy, language/communication, and reading and math skills. Interview the teacher; if possible, talk with the parent and review the child’s integrated assessment report and IEP.

3. Your prescriptive teaching plan should be developed for this individual child/student, based on specific needs of this child and strategies that are appropriate to this child/student and the specific content.   

Plan (150 points)

      Cover Page

I. Child Description 

· use a pseudo name for confidentiality!
· age, services received, disability (for eligibility purposes, e.g., developmental delay, hearing impairment, etc.)

II.      Oral Language/Communication Skills (receptive and expressive language)

A. Current strengths/skills

B. Goal for the next 6 months (behaviorally written to be able to measure progress, in relation to applicable standards)

C. At least two benchmarks/objectives to meet the goal

D. Specially designed instruction (SDI) to meet the goal – teaching strategies

E. Accommodations as applicable

Repeat A-E above for III-VI below, including information about the lesson plan you developed, in the applicable areas.

III. Emergent/Early Reading, Writing, Math  (only for those whose student is preschool or kindergarten)

IV. Reading (only for those whose student is in first-twelfth grade)

V. Math (only for those whose student is in first-twelfth grade)
VI. Behavior/Social Development
VII. Reflection – what you have learned through developing the prescriptive teaching plan and what you will do differently next time in planning for individual children.
Plan Format

The plan should include:

· cover page with your name, date, course and title (Prescriptive Teaching Plan) 

· 1” margins; 

· double-spacing; 

· in the top right header of every page: your last name, a short title of your paper, then 5 spaces, then the page number;

Wheat Prescriptive Teaching Plan     #
· section headings (I-VII, following the outline)

Initial Draft (25 points)

The initial draft should include at least the child description and a draft of each area, of what is known to that point. There is no penalty for missing information, but you should describe your next-steps in obtaining the information. Include a reflection on your progress to date – what you are learning about the process of developing prescriptive teaching plans.

PowerPoint (25)

The PowerPoint should be a short summary of the prescriptive plan, to share with your classmates via the discussion board, as well as in class.
Scoring Rubric
	Standards
	4 

184-200pts 

(A to A+)
	3

160-183 pts

(B to A-)
	2

140-159 pts

( C )
	1

< 140 pts

( < C)

	Initial Draft (25 pts)
	--Child description is well-written and a strong start on all required sections
	- Child description and a start on all required sections
	- Child identified but little work completed on all of the required sections
	--Minimal to no work attempted

	Child Description
	--Well-written showing sensitivity to the target student
	--Required information available on the student
	--Some information missing
	--Child inappropriate (does not have a disability), inappropriately described

	Areas of Skills
	--All areas well-addressed  (oral language, reading, writing, math, social-behavioral)
	-All areas represented
	--One area missing or incomplete
	--Two or more areas missing or incomplete

	Current Skills
	--Current skills are well-described, with information from observation, interview and available records
	--Current skills for most of the areas are appropriate and based on observation, interview and available records
	--Current skills are described from at least one source of information
	--Current skills are described marginally or vaguely, or simply copied from existing IEP or other records

	Goals/Benchmarks
	--Goals/benchmarks are well-written in observable, measurable terms

-Goals/benchmarks appropriate to current skills
	--Goals/benchmarks are basically observable and measurable with some relevance to current skills


	--Goals/benchmarks address appropriate areas but  not observable or not matched to current skills 
	--Goals/benchmarks are too vague or too mismatched to be appropriate

	Specially Designed Instruction
	--Instructional strategies to address the goals are clear, focused  and appropriate, matched to the individual 
	--Instructional strategies are appropriate to the goals and matched to the individual 
	--Instructional strategies are linked to goals but are generic or otherwise not matched to the individual; accommodations are the focus  instead of SDI 
	-- Strategies aren’t focused on teaching the goals or are inappropriate for the individual

	Accommodations
	--Strategies to by-pass the disability/difficulties are appropriate, matched to the individual, and intended not to be permanent 
	--Strategies to by-pass difficulties are used individually to meet needs
	--Strategies to by-pass difficulties are the only focus or very generic, not matched to individual needs
	--Strategies to by-pass the difficulty are missing or inappropriate

	Personal Reflection
	--Thoughtful insights on personal learning and applications for future work
	--Describes personal learning and future applications
	--Provides vague or generic statements about learning
	--Limited or no demonstration of personal reflection

	 Writing


	--Careful organization with varied transitional elements

--Demonstrates control of grammar and usage

--Correct spelling, punctuation and capitalization
	--Logical, coherent organization and transitions

--Control of grammar and usage 

--Acceptable word choice and mechanics, including people-first language
	--Logical organization but with lapses in coherence or transition

--Some control of grammar and usage with a few minor errors

--Some but inconsistent people-first language 
	--Ineffective or weak organization or transition

--Lack of control in grammar and usage with multiple errors

--Multiple spelling or other mechanical errors

	PowerPoint (25 Pts)
	--PowerPoint is concise, clear, and professionally presents a prescriptive teaching plan
	--PowerPoint highlights key information in a prescriptive teaching plan
	--PowerPoint marginally addresses a prescriptive teaching plan 
	--Weak, marginal, or inappropriate content or presentation 


Technical Support and Assistance

Students are required to have a computer, e-mail and Internet access to enroll in this course.  This course is delivered via online instruction.  All materials with the exclusion of the textbook are delivered via the Internet.

Incomplete Policy

In accordance with Special Education Program policies at Campbellsville University,      students failing to complete requirements within the timeframe of a course, with Justifiable cause, may request an Incomplete from the professor by filling out the request form.  This form can be obtained by contacting the Special Education Program Office or by accessing the University web page (www.campbellsvilled.edu.mase).  It is the candidate’s responsibility to apply two (2) days prior to the last class meeting and make arrangements with the professor in order to receive an “I”.
If approved by the professor, coursework and other requirements to change the “I” grade must be completed by the designated time and no longer than 9 weeks following the date the form is submitted.  If by the end of the designated time, the requirements have not been met, the professor will change the “I” to an “F”.

Copy of the form must have the professor’s signature and be sent to the Special Education Program Office.

Disability Statement  

Campbellsville University is committed to reasonable accommodations for students who have documented physical and learning disabilities, as well as medical and emotional conditions. If you have a documented disability or condition of this nature, you may be eligible for disability services. Documentation must be from a licensed professional and current in terms of assessment. Please contact the Coordinator of Disability Services at 270-789-5192 to inquire about services. 

Academic Integrity

Campbellsville University’s policy on Academic Integrity states: “Each person has the privilege and responsibility to develop one’s learning abilities, knowledge base, and practical skills. We value behavior that leads a student to take credit for one’s own academic accomplishments and to give credit to others’ contributions to one’s course work. These values can be violated by academic dishonesty and fraud.” (Student Handbook, p. 35, 2013)

Plagiarism and cheating are examples of academic dishonesty and fraud and neither will be tolerated in this course. Plagiarism is quoting or paraphrasing a phrase, a sentence, sentences, or significant amounts of text from a web or print source, without using quotation marks and without a citation. The plagiarist submits the work for credit in a class as part of the requirements for that class. Examples of cheating include cheating on a test (copying off someone else’s paper) or an assignment (e.g., development of a lesson plan) and submitting the work as your own, as well as submitting the same assignment for more than one course/class.

If a student commits plagiarism or cheats in this course, the professor will decide on one of two penalties: (a) an F on that assignment or (b) an F in the course. The student’s Dean and the Vice-President for Academic Affairs will be notified of either consequence.
Technical Support and Assistance

Students are required to have a computer, email and Internet access to enroll in this course.  This course is delivered via online instruction.  All materials with the exclusion of the textbook are delivered via the internet.
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