Campbellsville University Educator Preparation Program
Assessment Coversheet

Standard 1

CAP 4 Portfolio

The CAP 4 Portfolio is relevant to all components of standard 1.1, 1.2, some indicators are
relevant to diversity and technology (as indicated).

All candidates complete this assessment. Early Childhood candidates use the same process,
however, they are measured on IECE K TS, which are aligned to KTPS/inTASC,

The purpose of the CAP 4 portfolio is to demonstrate candidates’ understanding of the ten
InTASC standards in learner and learning, content, instructional practice, and professional
responsibility. Additionally, the purpose is to demonstrate candidates’ use research and
evidence to develop an understanding of the teaching profession and use both to measure their
P-12 students’ progress and their own professional practice.

In 2014-2015, 2015-2016, and 2016-2017, the scores for the CAP 4 portfolio range from 1 to 3.
Candidates must score a minimum of two on all standards on the rubric. Scorers are encouraged
to provide actionable feedback to candidates regarding strengths and improvement needs.

Elements of the CAP 4 portfolio relevant to standard 1.1 include unit plans related to the
InTASC standards for K-12 and TECE standards for IECE candidates.

Elements of the CAP 4 portfolio relevant to standard 1.2 include pre-professional growth plan
related to InTASC standards for K-12 and IECE standard seven for [ECE candidates. Unit
preassessment/postassessment comparisons, data analysis and interpretation also are relevant.
IECE standards 1,3,4,5,9 are measured by the unit. InTASC standards 6t, 7p, and 9] are relevant
standards measured by the unit. Additionally, the classroom management plan.

Elements of the CAP 4 portfolio relevant to standards 1.3 include unit plans and assessments,
and summative evaluation of student teaching.

Elements of the CAP 4 portfolio relevant to standard 1.4 include the unit and PPGP, which
demonstrates candidate skills and commitment that afford all P-12 students access to rigorous
college and career ready standards.

Elements of the CAP 4 portfolio relevant to standard 1.5 include the unit in which candidates
model and apply technology as they design, implement, and assess learning experiences to
engage students and improve learning and enrich professional practice.

Furthermore, CAP 4 Portfolio data is analyzed by the entire School of Education faculty every
October and April to uncover trends, areas of strength, and areas of growth for our candidates as
a whole. The data analysis is aggregated by semester and disaggregated by program and site as
needed. This data analysis includes examining the mean, standard deviation, and comparison to
mean.




School of Education faculty and Local Education Authorities (LEAs), including district level
administrators, school principals, National Board Certified Teachers, or guidance counselors, use
the rubric to provide summative feedback. Stakeholders are trained to use the assessment by
completing a portfolio training power point. While viewing the power point, stakeholders view
sample portfolio items and score them based on the criteria explained, Next, the facilitator shares
the accepted scores. Finally, stakeholders have the opportunity to compare their scores to the
accepted scores and discuss differences that occur. Stakeholders look at all standards and
indicators to determine a score for each indicator and then a holistic score for each standard. At
this time, they are encouraged to provide feedback as needed.

Interrater reliability was established in fall 2018 by having multiple raters for a subset of
submissions.

Validity for the P-12 portfolio was determined using Lawshe’s method by School of Education
faculty and P-12 partners. For standards 1-9, agreement was above the required level based on
the number of participants as established by Lawshe. The overall CVI was .81 (n=18). Standard
ten was scored below the required score because many participants did not believe student
teachers should be responsible for leading the school. However, this is a KTS, so it is an area we
are required to assess so we could not eliminate the standard.

Validity for the TECE portfolio was determined using Lawshe’s method by School of Education
faculty and P-12 partners. For each standard, agreement was above the required level based on
the number of participants as established by Lawshe. The overall CVI was 1.0.

In spring 2018, the EPP co-~created and piloted a new CAP portfolio rubric based on the
KTPS/InTASC standards. Scores for the new CAP 4 portfolio range from 1 to 4. Candidates
must score a minimum of two on all holistic standards on the rubric. In fall 2018, the new
portfolio was implemented for all P-12 programs. All scorers were trained online to utilize the
new rubric. Scorers are encouraged to provide actionable feedback to candidates regarding
strengths and improvement needs. Inter-reliability was ensured by having multiple raters for a
subset of submissions and will be conducted every fall semester.

The proprietary nature of the assessment assures content validity. However, to strengthen
evidence, the EPP conducted Lawshe’s method again utilized by School of Education and P-12
partners. For each standard, agreement was above the required level based on the number of
participants as established by Lawshe. The overall CVI was .63. (n=23).

Data for 2014-2015, 2015-2016, 2016-2017 can be found in Evidence Document 8, CAP 4
Portfolio Assessments.

See Component 1.1, Evidence Document 8 for an examples of the old CAP 4 Portfolio rubric
based on KTS standards, the new CAP 4 Portfolio based on KTPS/InTASC standards, and the
CAP 4 Portfolio based on KTS IECE standards.

Links to student samples:
https://drive.google.com/drive/folders/1C4u9s0dhr2vIHRg8MZKolzAQ4F0g0NCCRusp=sharing
https://drive google.com/drive/folders/1nkZRg-384LgVzMNPahaPm53DpYBBeK9b?usp=sharing




https://drive.google.com/drive/folders/1MKOYVAASOqgK17APOVSXPIBIV M-mJ-V?usp=sharing
https.//drive.google.com/drive/folders/1SzhcVsYaNeVHK[IUPbcOEyIbquawSABT 2usp=sharing




Campbellsville University
School of Education
Portfolio Evaluation Rubric

CUID#

Name

Date

Major

Evaluator Code

Holistic¢ Portfolio Score

Check appropriate box: CAP3 l:' CAP4 D CAP7 I:’

Directions: Record a kolistic score for gach standard and an anaiytical score for each indicator.

Scoring Guide: 3=Satisfactory

2=Progress Made

1=Unsatistactory

Important Note: Evidence for evaluating KTS 1, 2, 4, 6, 7 in CAP 4 and 7 portfolios only is located in the TPA Section of the portfollo
T

General Portfolic Requirements 3 0 2
a. Main Page 3O 2
b, Signed form verifying original work and permission to review 3 O 2
¢. Self-evaluation of portfolio 3 © 2
d. Resume/vita 3 © 2
e. Educational philosophy located after the resume/vita (2 pages, size 12 font, double-spaced) 3 O 2
f. Competency in writing skilis IO 2

Standard 1: The Teacher Score
Demonstrstes Applied 3 2 1
Content Knowledge Soore
a. Communicates concepts, | Accurately and effectively Accurately communicates Ingceurately and ineffectively [g...,
processes and knowledge communicales concepts, concepts, processes and knowledge | communicates concepts,
processes and/or knowledge BUT omits some important ideas, processes and knowledge
AND uses vocabulary that is uses vocabulary inappropriate for
clear, correct, and appropriate | students or overiooks student
for students misgouceptions
b. Connects content to life Effectively connects MOST Conuects SOME content, RARELY or NEVER, Score
experiences of students content, procedures, and procedures, and activities with connects content, procedures,
activitics with relevant life relevant lifo experiences of and activities with relevant
experiences of students students life experiences of students
¢. Demonstrates Uses instructional strategies Demaonstrates instructional Demonstrates instructional Gcore
instructional strategies that | that are CLEARLY strategies that are SOMEWHAT strategies that are RARELY
are appropriate for content | appropriate for the content and | appropriate for content and or NEVER appropriate for
and contribute to student processes of the lesson AND processes of the lesson AND make | content and processes of the
learning make a CLEAR contribution SOME contribution o student lesson OR make NO
to student learning learning contribution to student
learning.
d. Guides students to REGULARLY provides SOMETIMES provides RARELY or NEVER Scors

understand content from
various perspectives

opportunities and guidance for
students to consider lesson
content from different
perspectives to extend their
understanding

opportunities and guidance for

students to consider lesson content

from different perspectives to
extend their understanding

provides opportunities and
guidance for students to
consider legson content from
different perspectives to
extend their understanding

e. Identifies and addresses
students® misconceptions of
content

REGULARLY identifies
misconceptions related to
content and addresses them
during planning and
instruction

SOMETIMES identifies

misconceptions related to content

and addresses them during
planning and instruction

RARELY or NEVER
identifies misconceptions
related to content and
addresses them during
planning and instruction

Score
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Standard 2: The Teacher Score 1
Designs and Plans 3 2 1
. Score
Instruction
a. Develops significant States learning objectives that | States learning objectives that Uses objectives that are not Score
objectives aligned with reflect key concepts of the teflect key concepts of the clearly stated or are trivial
standards discipline AND are aligned discipling but are not aligned with | AND are not aligned with
with local or state standards local or state standards OR states local or state standards
learning objectives that do not
reflect key concepts of the
discipling
b. Uses contextual data to Plans and designs MOST Plans and designs SOME Plans and designs LITTLE Score
design instruction relevant instruction that is clearly and instruction that is appropriately TO NO instruction that is
to students appropriately based on based on some student, based on student, community,
significant student, community, and/or cultural data and cultural data OR planning
community, and/or cultural and design reflect biased or
data inappropriate use of data
¢. Plans assessments to Plans MOST assessments that | Plans SOME assessments that Plans FEW assessments that Seere
guide instruction and guide instruction, measure guide instruction, measure learning | guide instruction, measure
measure learning objectives | learning results, and are results, and are aligned with learning results, and are
aligned with learning learning objectives aligned with learning
objectives objectives
d. Plans instructional Aligns MOST instructional Aligns SOME instructional Aligns FEW instructional Seore
strategies and activities that | strategics and activities with strategies and activities with strategies and activities with
address learning objectives | learning objectives for all learning objectives for all students | learning objectives for all
for all students students students
e. Plans instructional Plans MOST instructional Plans instructional strategies that Plans instructional strategies Score
strategies and activities that | strategies that include several | include at least TWO levels of that do not include levels of
facilitate multiple levels of levels of learning with SOME | leaming with at least ONE learning OR do not require
learning requiring higher-order requiring higher-order thinking higher- order thinking
thinking

Standard 3: The Teacher

| Score

Creates and Maintains 3 2 1 ]
Learning Climate Score
a, Communicates high Sets significant and Sets significant and challenging Does not set significant and | go00
expectations challenging objectives for objectives for students BUT does challenging objectives for
students AND not communicate ¢confidence in students AND does not
vetbally/nonverbally students’ ability to achieve these communicate confidence in
comrmunicates confidence in objectives students
students’ abilities {o achieve
these objectives.
b. Establishes a positive Establishes clear standards of | Makes efforts to establish Does not establish clear Score
learning environment conduct, shows awareness of standards of conduct, and monitor standards for student conduct, |
student behavior, AND and respond to student behavior, AND does not effectively
responds in ways that are both | BUT efforts are ineffective and or | moniior behavior, AND does
appropriate and respectful to appropriate not appropriately respond to
students behavior
c. Values and supports Consistently supports student Inconsistently supports student Makes LITTLE or NO Score
student diversity and diversity and addresses diversity and addresses individual attempt to respond o student
addresses individual needs. | individual needs using 2 needs or uses a LIMITED diversity and individual needs
: VARIETY of strategies and repertoire of strategies and — tends €0 use a “one size fits
methods methods all” approach
d, Fosters mutual respect Consistently treats all students | Inconsistently treats all students Does not treat all students Score
between tcacher and with respect and concern AND | with respect OR does not monitor with respect and concern
students and among monitors student interactions students AND does not monitor
students {0 encourage students to reat studlents
each other with: respect and
coneern
e. Provides a safc Creates a classroom Creates a classroom environment Fails to create an emotionally | geqre

environment for learning

environment that is BOTH
emoticnally and physically
safe for all students

that is physicaily safe for all
students BUT is inconsistent in
ensuring a safe emotional
environment for all students

AND physically safe
environment for students
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Standard 4: The Teacher Score
Implements and Manages 3 2 1
Instruction Score
a. Uses a variety of Uses a variety of instructional | Uses a variety of instructional Uses instructional strategies
instructional strategies that | strategies that engage students | strategies that engage students that do not engage students Score
align with learning throughout the lesson on tasks | throughout the lessen on tasks AND are not aligned with
objectives and actively aligned with learning BUT are not aligned with learning | learning objectives
engage students objectives objectives OR tasks are aligned
with learning objectives BUT do
not keep students engaged
b. Implements instruction Implements instruction based | Implements instruction based on Does not base instruction on Score
based on diverse student on diverse student needs and diverse student needs and diverse student needs and
needs and assessment data assessient data AND adapts assessment date BUT does not assessment data AND does
instruction to unanticipated adapt instruction to unanticipated not adapt instruction to
circumstances when needed circumstances when needed unanticipated circumstances
when needed
¢. Uses time effectively Establishes EFFICIENT Establishes SOMEWHAT efficient | Fails to establish consistent Score
procedures for performing procedures for performing non- procedures for performing
non-instructional tasks, instructional tasks, handling non-instructional tasks,
handling materials and materials and supplies, managing handling materials and
supplies, managing transitions, | transitions, and organizing and supplies, managing
and organizing and monitoring | monitoring group work that vary in | transactions, and organizing
group work so that there is their effectiveness so there is and monitoring group work
MINIMAL loss of SOME UNNECESSARY loss of resulting in significant loss of
instructional time instructional time instructional time
d. Uses space and materials | Uses classroom space AND Uses classroom space but not Tails to effectively use Score
effectively materials effectively to materials to effectively facilitate classroom space AND
facilitate student learning student learning OR uses materials | materials to facilitate student
but not classroom space to learning
effectively facilitate student
learning
e. Implements and CONSISTENTLY uses a SOME instruction promotes LITTLE or NOQ instruction Score
manages instruction in variety of appropriate higher-order thinking promotes higher-order
ways that facilitate higher- strategies to facilitate higher- thinking
order thinking order thinking

Standard 5; The Teacher

Secore

Assesses and Communicates 3 2 1
Learning Results Score
a. Uses pre-assessments Uses a variety of pre- SOMETIMES uses pre- DOES NOT USE pre- Score
assessments to establish assessments to establish baseline assessments to establish baseline
baseline knowledge and skills | knowledge and skills for all knowledge and skills for all
for all students students students }
b. Uses formative Uses a variety of formative Uses SOME formative assessments | Does not use a variety of Seore
assessments assessments to determine to determine cach student’s formative assessments o
each student’s progress and progress and guide instruction determine each student’s
guide instruction BUT offers LITTLE variety progress and guide instruction
AND offers NO variety
c. Uses summative Uses varied summative Uses LITTLE variety in summative | Uses NO variety in summative Score
assessments assessments to determine agsessments to determinc each assessments to determine each
gach student’s progress student’s progress student’s progress |
d. Decscribes, analyzes, and Analyzes assessment data to Analyzes assessment data to guide | Does not analyze assessment Score
evaluates student guide instruction and learning | instruction and learning OR to data to guide instruction OR
performance data and measure learning measure learning progress measure learning progress ‘
progress
e. Communicates learning Communicates learning Communicates learning resulis to Does not communicate leaming Seors -
results to students and results to students AND students OR parents in a results to students AND parenis
parents parents in a meaningful and meaningful and timely manner in a meaningful and timely ‘
timely manner manner
f. Allows opportunity for CONSISTENTLY proinotes SOMETIMES promotes RARELY OR NEVER promotes Scare
student self-assessment opportunities for students (o oppertunities for students to opportunities for students to
engage in accurate sclf- engage in accurate self-assessment | engage in accurate self- J
assessment of learning of leaming assessment of learning
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Standard 6: The Teacher
Demonstrates the

Score 1

Implementation of 3 2 1 Score
Technology
a. Uses available technology | REGULARLY uses SOMETIMES uses technelogy to | RARELY or NEVER uses
to design and plan technology to design and plan | design and plan instruction technology to design and Score
instruction instruction plan instruction |
b. Uses available REGULARLY uses SOMETIMES uses technology to RARELY or NEVER uses
technology to implement technology to implement implement instruction and facilitate | technology to implement Score
instruction that facilitates instruction and facilitate student learning instruction and facilitate
student learning student learning student learning
¢, Integrates student use of | REGULARLY integrates SOMETIMES integrates student RARELY or NEVER
available technology into student use of technology into | use of techmology into instruction | integrates student use of Score
instruction instruction to enhance learning | to enhance learning outcomes and | techrology into instruction
outcomes end meet diverse meet diverse student needs to enhange learning
student needs outcomes and meet diverse
student needs
d. Uses available REGULARLY uses SOMETIMES uses technology to RARELY or NEVER uses
technology to assess and technology to assess and assess and communicate student technology to assess and Score
communicate student communicate student leaming | learning communicate student
learning learning |
e. Demonstrates ethical use | Ensures that personal use and | Ensures that personal use OR DOES NOT ensure that S
core

of technology

student use of technology are
ethical and legal

student use of technology are
ethical and legal

persenal use OR student use
of technology is ethical and
legal

Standard 7: Reflects on

Score

and Evaluates Teaching and 3 2 1
Learning Seore

a. Uses data to reflect on REGULARLY reflects on and | SOMETIMES reflects on and RARELY or NEVER '
and cvaluate student evaluates student learning evaluates student learning using reflects on and evaluates Score
learning using appropriate data appropriate data student learning using

appropriate data |
b. Uses data to reflect on REGULARLY reflects on and | SOMETIMES reflects on and RARELY or NEVER '
and evaluate instructional evaluates instructional practice | evaluates instructional practice refiects on and evaluates Score
practice using appropriate data using appropriate data instructional practice using

appropriate data ’
¢. Uses data to reflect on REGULARLY identifies areas | SOMETIMES identifies areas for RARELY or NEVER

identifies areas for Score

and identify areas for

for professional growth using

professional growth using

professional growth appropriate data appropriate data professional growth using
appropriate data I
Standard 8: Collaborates Score
with Colleagues/ Parents/ 3 2 1

Others

Score

a. Identifies students whose
learning could be enhanced
by collaboration

Identifies ONE or morc
students whose learning could
be enhanced by collaboration
and provides an appropriate
rationale

Identifies ONE or more students
whose learning could be enhanced
by collaboration, but does not
provide an appropriate rationale

Fails to identify a student
whose learning could be
enhanced by collaboration

Score

b. Designs a plan to
enhance student learning
that includes all parties in
the collaborative effort

Designs a plan to enhance
student learning that includes
ALL partics in the
collaborative effort

Designs a plan to enhance student
learning that includes SOME
parties in the collaborative effort

Does net design a plan OR
the plan doss not enhance
student learning

Scare

¢. Implements planned
activities that enhance
student learning and
engages all parties

Implements planned activities
that enhance student learning
AND engage ALL parties

Implements planned activities that
enhance student learning AND
engage SOME parties

Does not implement planned
activities OR plan does not
enhance student learning

Score

d. Analyzes data (o
evalunate the outcomes of
collaborative effort

Analyzes student learning data
to evaluate the outcomes of
collaboration AND identifies
next steps

Analyzes student leaming data to
evaluate the outcomes of
collaboration BUT does not
identify next steps

Does not evaluate cutcomes of
cellaboration OR does not
analyze student learning daia to
evaluale outcomes of
collaboration

Score
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Standard 9: Evaluates Score

Teaching and Implements 3 2 1

Professional Development Score
a. Self-assesses THOROQUGHLY and PARTIALLY assesses current Does not assess current Score '
performance relative to ACCURATELY asscsses performance on some Kentucky performance on Kentucky
Kentucky’s Teacher current performance on all Teacher Standards Teacher Standards
Standards Kentucky Teacher Standards
b. Ideatifies priorities for Identifies priority areas for Identifies priority areas for growth | Dees not identify priority Sogre
professional development growth based on self- based on self-assessment , student | areas OR identified areas are
based on data from self- assessment, student performance OR feedback from not based on any self-
assessment, student performance, AND feedback colleagues assessment, student
performance and feedback from colleagues petformance or feedback
from colleagues from colleagues
¢. Designs a professional Designs a clear, logical Designs a professional growth plan | Designs a professional Score
growth plan that addresses | professional growth plan AND | that is somewhat clear and logical growth plan that is not clear
identified priorities addresses all identified and addresses all identified and logical AND does not

priorities priorities OR only clearly and address identified priorities
logically addresses some identified
priorities

d. Shows evidence of Shows CLEAR evidence of Shows SOME evidence of Shows LITTLE evidence of Score

professional growth and
reflection on the identified
priority areas and impact
on instructional
effectiveness and student
learning

professional growth and
reflection relative to identified
priority areas and impact on
instructional effectiveness and
student learning

and impact on instructional

professional growth and reflection
relative to {dentified priority areas

effectiveness and student learning

professional growth and
reflection relative to

impact on mstructional
effectiveness and student
learning

identified priority areas and

Standard 10: Provides
Leadership Within

Score

School/Community/ 3 2 ! Score
Profession
a, Identifies leadership Identifies leadership Identifies leadership Does not identify leadership Score
opportunities that enhance opportunities in the school opportunities and selects one for | opportunities that have real
student learning and/or and selects one for a leadership project that has potential for impact on either the
professional environment of | leadership project that has potential for positive impact learning or professional
the school BOTH the potential for BUT is unrezlistic OR the environment
positive impact on learning | project is realistic BUT has
and/or the professionat limited potential for positive
environment of the school impact
and is realistic in terms of
knowledge, skill, and time
needed for completion
b. Develops 2 plan for Develops a woric plan fora | Develops a werk plan for a Develops a work plan for a Score
engaging in leadership leadership project that leadership project that provides a | leadership project that provides a
activities CLEARLY describes the LIMITED description of the SUPERFICIAL description of the
purpose, scope, and purpose, scope, and participants | purpose, scope, and participants
participants involved and involved and how the plan will involved and how the plan will
how the plan will impact impact student learning and/or itmpact student learning and/or the
student learning and/or the the professional environment professional environment OR has
professional environment developed no plan
¢. Implements a plan for Implements a well-organized Implements a well-organized Implements a poorly organized Score
engaging in leadership 1§ade§'5hip plan that has a clear Ieacleghip Plan that has a clear leadel‘s_h.ip _plau that does N_OT havea
activities timeline of events/actions AND | timeline of events/actions BUT lacks | ¢lear timeline of events/actions AND
a clear description of how a clear deseription of how impact lacks a clear description of how
impact will be assessed will be assessed impact will be assessed OR does not
implement leadership plan
d. Analyzes data to evaluate | REGULARLY analyzes OCCASIONALLY analyzes student | RARELY or NEVER analyzes Score

the results of planned and
executed leadership cfforts

student learning and/or other
school data appropriately to
evaluate the results of planned
and executed leadership efforts

leaming and/or other school data
appropriately to evaluate the results
of planned and executed leadership
efforts

student learning and/or other school
data appropriately to evaluate the
results of planned and execuled
leadership efforts

1617




Campbellsville

“UNIVERSITY Ll .

School of Education
Empowerment for Learning

CAP 3 and 4 Portfolio

Candidate Name: 1D #:

Degree;

Reviewer Code:

Holistic Score:

The purpose of the CAP 3 portfolio is to document the candidate’s best work and to determine qualification for student teaching. The CAP 3
portfolio will be completed in ED 414 and scored by CU faculty, Candidates must seore a minimum of 2 iz all 10 Kentucky Teacher Performance
Standards/Interstate Teacher Assessment and Support Consortium Standards (KTPS/ INTASC). Standards 3, 4, 5, 6, 7, 8, 9, and 10 have multiple
indicators. Candidates must score a 2 on all indicators for these standards. To earn a specific score, candidates must meet all criteria.

The purpose of the CAP 4 portfolic is to document the candidate’s best work and is one component to deterimine satisfactory conipletion of
student teaching. The CAP 4 portfolio is scored by public schoo! leaders and administrators. Candidates must score a minimum of 2 in all 10
Kentucky Teacher Performance Standards/Interstate Teacher Assessment and Support Consortium Standards (KTPS/TnTASC). Standards 3, 4,5,
6, 7.8, 9,and 10 have multiple indicators. Candidates must score a 2 on all indicators for these standards. To sarn a specific score, candidates
must meet all criteria.

The following artifacts are required components of the portfolio:

»  Title Page including resume, photo, Statement of Release/Originality of Work
. Rationales for 10 KTPS/InTASC standards that show connections between standards and artifacts
e Taught Unit

. Classroom Management Plan

. Video Link with Lesson Plan and Reflection

*  Pre-Professional Growth Plan

¢ Professional Involvement Log

*  Collaboration and Communication Log

. Self-Dispositions, Dispositions from Faculty

s Self-evaluation of Rubric

. Other items as needed

Progression for Standards 1 and 2: Learner Development and Learning Differences Standards One and Two Score:

1.1The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within
and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and

challenging learning experiences.

Indicator Score:

1 2 3 4
Meets one expectation for a 2, Meects two of the following Mects all of the following Meets 21l expectations for a 3
but not ail. expectations: expeciations: AND at least one of the

Drawing on her/his
understanding of child and
adolescent development, the
teacher observes learners, noting
changes and pattems in learners
across arcas of development, and
seeks resowrees, including from
famnilies and collcagues, to
adjust leaming (1a, 7i, 9d)

The teacher actively seeks out
information about learner
Interests in order to engage
learners in developmentally

Drawing on her/his
understanding of child and
adolescent development, the
teacher observes learnets, noting
changes and patterns in learners
across areas of development, and
secks resources, including from
families and colleagues, to
adjust learning (la, 7i, 9d)

The teacher actively seeks out
infotmation about learner
interests in order to engage
learners in developmentally

following:

The teacher builds mental
models of variations in typical
development based on
expetience with each learner and
uses those models to adjust
instruetion (1d)

The teacher incorporates the
perspectives of the child and
her/his family/community to
integrate new resources and
strategies for learner
development (1j, 1k, 9d)

KTPS/InNTASC CAP 3 Portfolio Rubric 2018-2019 1




appropriate learning expetiences
(i)

The teacher engages learness in
a variety of learning experiences
to capitalize on strengths and
build areas of development that
are weaker (1, 13)

appropriate learning experiences
(1b)

The teacher engages learners in
a variety of leaming experiences
to capitalize on strengths and
build areas of development that
are weaker (1, ij)

The teacher seeks and uses in-
school and out-of-school
resources to support and
accelerate cach student’s
learning and development (15,
1k, &n, 9d)

The teacher identifies individuat
learner development and
calibrates learning experiences,
using an appropriate balance of
support and challenge, o move
learners toward their next levels
of development (11}

2. The teacher uses understanding of individual differences and diverss cultures and communities to ensure inclusive learning envirozments
that enable each learner to meet high standards.

Indicator Score:

Meets one or two expectations
for a 2, but not all,

Meets at least three
expectations for a 3.

Drawing upon her/his
understanding of second
language acquisition,
exceptional needs, and learners’
background knowledge, the
teacher observes individuals and
groups of learners to identify
specific needs and responds with
individualized support, flexible
grouping, and varied learning
experiences {1g, 2b, 2¢, 2d, 2e,
2f, 2g, 2h, 2i, 2j, 21, 2in, 20)

Recognizing how diverse
learners process information and
develop skills, the teacher
incorporates multiple
approaches to learning that
engage a range of learner
preferences (2a, 2d, 2g, 2h, 2m,
8p)

Using information on learners’
language proficiency levels, the
teacher incorporates tools of
language development into
planning and instructicn,
including strategies for making
content and acadetmic language
accessible to linguistically
diverse learners (lg, 2,b, 2e, 2g,
2i, 2j, 21, Z2m, 20, 8p)}

The teacher applics
interventions, modifications, and
accommodations based on IEPs,
IFSPs, 504s, and other lcgal
requirements, seeking advice
and support from specialized
support staff and families {21)

The teacher follows a process,
designated by a school or
district, for identifying and
addressing learner needs (e.g.
RTI) and documents learner
progress {21, 2g)

Meets all of the following
expectations:

Drawing upon her/his
understanding of second
language acquisition,
exceptional needs, and learners’
background knowledge, the
teacher cbserves individuals and
groups of learners to identify
specific needs and responds with
individualized support, flexible
grouping, and varied learning
experiences (1g, 25, 2c, 2d, Ze,
2f, 2g, 2h, 24, 2j, 21, 2m, 20)

Recognizing how diverse
learners process information and
develop skills, the teacher
incorporates multiple
approaches to learning that
engage a range of learner
preferences (2a, 2d, 2g, 2h, 2m,
8p)

Using informaticn on learners’
language proficiency levels, the
teacher incorporates tocls of
language development into
planning and instruction,
including strategies for making
content and academic language
accessible to lingnistically
diverse learners (1g, 2,b, 2e, 2g,
2i, 24,21, 2m, 20, 8p)

The teacher applies
interventions, modifications, and
accommodations based on 1EPs,
TFSPs, 504s, and other legal
requirements, seeking advice
and support from specialized
support staff and families (2f)

The teacher follows a process,
designated by a school or
district, for identifying and
addressing learnet needs (e.g.
RTI) and documents learner
progress (2f, 2g)

Meets all expectations for a 3
AND at least one of the
following:

The teacher continuously
expands and deepens his/her
understanding of differences and
their impact on learning, using
interactions with learmets and
data on learner performance to
set goals for individual student
learning, to monitor progress,
and to adjust instruction (2g, 2h,
21, 2m}

The teacher responds te student
learning cues by pacing and
adjusting instruction, enhancing
access to challenging learning
experiences, and making timely
provisions (e.g. task demands,
comumunication, assessment, and
respenss modes} for individual
learners with particular learning
differences or needs (2a, 2d, 2g,
2h, 2, 2n, 31)

The teacher engages learners in
asscssing their strengihs and
learning preferences and
identifies various ways to
promote cach student’s growth
(2a, 2b, 2¢, 2d, 2j, 2m, 2n)

Refining his/her understanding
of language proficiency levels,
the teacher develops a range of
supports to assist learnets in
developing content
understanding and language
proficiency (lg, 2e, 2h, 21, 20)

The teacher makes stralegic use
of learners” primary language to
support transfer of language
skiills and content knowledge
{1g, 21, 2], 2m, 20}

The teacher designs learning
experiences that facilitate
learners’ understanding of
diverse communities within and
outside of their own
comumunities (2j)
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The teacher adapts instruction
and uses modified materials,
resources, tools, and technology
to address exceptional learner
needs, including those
associated with disabilities and
giftedness (2a, 2b, 21, 2g, 21, 4f,
8n, 8r, 9d)

Standards One and Two Comments:

Progression for Standard 3: Learning Environments

Candidates must score a minimum of 2 for each criteria of Standard 3.

Standard 3 Score:

The teacher works with others to create environments that support individual and collaborative learning, and that enceurage positive social
interaction, active engagement in learning, and self-motivation.

3.1 The teacher works with others (o create environments that support individual and collaborative learning, and that encovrage pesitive
social interaction, active engagement in learning, and self-motivation,

Indicator Score;

The teacher sets expectations for

the Jearning environment
appropriate to school/district
pelicies and communicates
expectations clearly to families
(3n)

The teacher articulates explicit
expectations for a safe, positive
learning environment, including
norms for behavior that include
vespect for others, as well as
responsibility for preparation
and completion of work. Sthe
develops purposeful routines
that support these norms (3a)

The teacher communicates
verbally and nenverbally in
ways that demonstrate respect
for each learner (31, 3r)

The teacher is a responsive and
supportive listener, seeing the
cultural backgrounds and
differing perspectives learners
bring as assels and resources in
the learning enviromment (3£, 3r)

The teacher sets expectations for
the learning environment
appropriate to school/district
policies and cominunicates
expectations clearly to families

{3n)

The teacher articulates explicit
expectations for a safe, positive
learning environment, including
norms for behavior that include
respect for others, as well as
responsibility for preparation
and completion of work. S/he
develops purposeful routines
that support these norms (3a)

The teacher comtmmnicates
verbally and nonverbally in
ways that demonstrate respect
for each learner (31, 3r)

The teacher is a responsive and
supportive listener, seeing the
cultural backgrounds and
differing perspectives learnets
bring as assets and resources in
the learning environment (31, 3r)

1 2 3 4
Meets one expectation for a 2, Meets two or three of the Meets all of the following Meets all expectations for a 3
but not all. following expectations: expectations: AND at least one of the

following:

The teacher collaborates with
learners in setting expectations
for a learning climate that
include openness, mutual
respect, support, and inquiry and
in sharing those expectations
with learners” families (3a, 3b,
3¢, 3£ 3n, 31)

The teacher promotes positive
peer relationships in support of
the learning climate (3a, 3b, 31,
30}

The teacher guides the
development of classroom
notms and values related to
respectful interaction, full
engagement in discussions, and
individual responsibility for
quality work (3e)

The teacher models respectful
interacticn, verbally and
nonverbally, and is responsive to
the cultural backgrounds and
differing perspectives learners
bring to the learning
enviromnent (3a, 3f, 31, 3n, 3r,
9¢)

3.2 The teacher manages the learning environment to cngage learners

actively.

Indicator Score:

Meets onc expectation of a 2,
but not ail.

Meets one of the following
expeciations:

The teacher manages the
learning environment,
organizing, allocation and
cootdinating resources {e.g.
time, space, materials) to
promote learner engagement and
minimize loss of instructional
time {3d, 8n)

Meets both of the following
expectations:

The teacher manages the
learning environment,
organizing, allocation and
coordinating resources (e.g.
time, space, materials) to
promote leamer engagement and
minimize loss of instructional

time {3d, 8n)

Meets all expectations for a 3
AND at least one of the
following:

The teacher actively involves
learnars in managing the
learning environment and
making full use of instructional
time. S/he empioys strategies to
build learner self-direction and
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The teacher varies learning
activities to involve whole
group, small group, and
individual work, to develop a
range of learner skills (3p}

The teacher varics leaming
activities to involve whole
group, small group, and
individual work, to develop a
range of learner skills (3p)

ownership of learning (34, 34,
3p)

The teacher provides options
and resources to engage learners
with subject matter and to
develop their skills in both
collaborative and self-directed
learning (3d, 3i, 3j, 8n, 9d)

The teacher exparids the options
for responsible use of interactive
technologies to extend learning
(3g, 3m)

Standard Three Comments:

Progression for Standard 4: Content Knowledge

Candidates must score a minimum of 2 for each criteria of Standard 4.

Standard 4 Score:

The teacher understands the central concepts, tools of inquiry, and stmctures of the di scipline(s) s/he teaches and creates learning experiences that
make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content,

4.1 The teacher understands tire central concepts, tools of inquity, and structures of the discipline(s) s/he teaches.

Indicator Score:

1

2

3

4

Does not adequately evidence
any of the expectations for a 2,

Meets one of the following
expectations:

The teacher accurately and
effectively communicates
coneepts, processes, and
knowledge in the discipline, and
uses veeabulary and academic
language that is clear, correct,
and appropriate for learners {4h,
44, 41, 5i)

The teacher draws upon his/her
initial knowledge of common
misconceptions in the content
area, uses available resources to
address them, OR consults with
colleagues on how to anticipate
leamers’ need for explanations
and experiences that create
accurate understanding in the
content area (4e, 4k, 41, 9d)

Meets both of the following
expectations:

The teacher accurately and
effectively conmununicates
concepts, processes, and
knowledge in the discipline, and
uses vocebulary and academic
language that is clear, correct,
and appropriate for learners (4h,
4j, 41, 51}

The teacher draws upon his/her
initial knowledge of comimon
niscenceptions in the content
area, uses availabie resources to
address them, OR consults with
colleagues on how to anticipate
learners’ need for explanations
and experiences that create
accurate understanding in the
content area (4e, 4k, 4r, 9d)

Meets both of the expectations
for a 3 AND at least one of the
following:

The teacher seeks cut ways to
expand or deepen his/ler content
knowledge and ways of
representing it for learners,
presenting diverse perspectives
to engage learners in
understanding, questioning, and
analyzing ideas (4 j, 40, 41)

By analyzing group discourse
and learner work, the teacher
discovers additional leamer
misconceptions and uses the
processes, vocabulary, and
strategic tocls of the discipline
to build accurate and deep
understanding. S/he seeks out or
develops resources to fill gaps in
learner understanding (de, 4k,
4r, 9d)

4.2 The teacher creates learning
content.

expericnces that make the discipline

accessible and meaningful for leamers to assure mastery of the

Indicator Score:

Meets onc or two of the
expectations for a 2, but not
all.

Meets two or three of the
following expectations:

The teacher uses multiple
representations and explanations
that capture key ideas in the
discipline, guide learnets
through learning progressions,
and promote each leamnet’s
achievement of content
standards (44, 4], 4n, 4r, 8e)

The teacher links new concepts
to familiar concepts and helps

learners see them in connecticn

Meets all of the following
expectations:

The teacher uses multiple
representations and explanations
that capture key ideas in the
discipline, guide learners
through learning progressions,
and promote each learner’s
achievement of content
standards (44, 4], 4n, 4r, 8e)

The teacher links new concepts
to familiar concepts and helps
learners see them in connection

Meets all expectations for a 3,
AND at least one of the
following:

The teacher provides multiple
representations and explanations
of key ideas, with connections (e
varied learner background
knowledge and experiences.

S/he evaluates and modifies
instructional resources and
curriculum materials when
needed, to be motre accessible
and meaningful for his/her
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to their prior experiences (4d,
4r)

The teacher medels and provides
opportunities for learners to
understand academic language
and use vocabulary to engage in
and express content learning {4c,
41y, 40)

The teacher makes academic
language accessible to leamners
with different linguistic
backgrounds (4g)

to their prior experiences (4d,
4r)

The teacher models and provides
oppertunities for learners to
understand academic language
and use vocabulary to engage in
and express content leaming {4,
4h, 40)

The teacher makes academic
language accessible to learners
with different linguistic
backgrounds (4g)

learners (4a, 4d, 4g, 4p, 4, 8e,
9d)

The teacher guides leamers in
critiquing processes and
conclusions using standards of
evidence appropriate to the
discipline (4b, 4c, 4p)

The teacher stimulates lsarmer
reflection on the connection
between prior content
knowledge and new ideas and
concepts (44, 41)

The teacher uses a varicty of
methods to scaffold learner use
of academic language allowing
learners to engage in and express
complex thinking (explanation,
analysis, synthesis} (4c, 4h, 41)

Standard Four Comments:

Progression for Standard 5: Application of Content

Candidates must score a minimum of 2 on both eriteria of Standard 5.

Standard 5 Score;

The teacher undesstands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and

collaborative problem solving related to authentic local and global issues.

5.1 The teacher connects concepts, petspectives from varied discipiines, and interdisciplinary themes to real woild problems and issues,

Indicator Score:

1

2

3

4

Does not adequately evidence
any of the expectations for a 2.

Meets one of the following
expectations:

The teacher helps learners see
relationships acress disciplines
by making connections between
curriculum materials in a content
area and related perspectives
from another content area or
areas (51, 5))

The teacher engages learners in
applying content knowledge and
skills i authentic contexts (5b)

Meets both of the following
expectations:

The teacher helps learners see
relationships across disciplines
by making connections between
currigulum matetials in a content
area and related perspectives
from another content area or
areas (51, 5j)

The feacher engages learners in
applying content knowledge and
skills in authentic contexts {5b)

Meets all of the expectations of
a3 AND at least one of the
following:

The teacher collaborates with a
colleague(s) in another
discipline(s) to create learning
experiences that engage learners
in working with interdisciplinary
themes.

S/he guides learners to apply
knowledge fiom more than one
discipline to understand a
complex concept or set of
concepts and/or to address a real
werld problem or issue (5§, 5q)

issues.

5.2 The teacher engages learners in critical thinking, creativity, collab

oration, and communication to address authentic local and global

Indicator Score:

Meets ane or iwe expectations
for a 2, but not all,

Meets two of the following
expectations:

The teacher engages leamers in
learning and applying the critical
thinking skills used in the
content area(s). Sthe intreduces
them to the kinds of problems or
issues addressed by the content
area(s) as well as the
local/global contexts for those
issues (54, 5k, 5m)

Meets all of the following
expectations:

The teacher engages learners in
learning and applying the critical
thinking skills used in the
content area(s). 8/he inlroduces
them to the kinds of problems or
issues addisssed by the content
area(s) as well as the
local/global contexts for those
issues (5d, 5k, 5m)

Meets all of the expectations
for a 3 AND at least one of the
following:

The teacher uses problems or
questions to guide learner
practice in applying the critical
thinking skills and other tools in
the content arca(s). S/he
reinforces learners”™ awareness off
how they can use these skills to
solve problems or answer
questions (5b, 5d, 5m)
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The teacher engages learners in
developing literacy and
commumnication skills that
support learning in the content
area(s). S/he helps them
recognize the disciplinary
expectations for reading
ditferent types of texts and for
writing in specific contexts for
targeted purposes and/or
audiences and provides practice
in both (5e, 5h, 5n, 8h)

The teacher provides
opportunities for learners to
demonstrate their understanding
in unique ways, such as model
making, visual illustration, and
metaphor (5h)

The teacher guides learners in
gathering, organizing, and
evaluating information and ideas
from digital and other resources
and from different perspectives
(5e, 5g, 5k, 50)

The teacher engages learners in
developing literacy and
communication skills that
suppott learning in the content
area(s). S/he helps them
recognize the disciplinary
expectations for reading
different types of texts and for
writing in specific contexts for
targeted purposes and/or
audiences and provides practice
in both (5e, 5h, 5n, 8h)

The teacher provides
opporiunities for learners to
demonstrate their understanding
in unique ways, such as model
making, visual illustration, and
metaphor (5h)

The teacher guides learners in
gathering, organizing, and
evaluating information and ideas
from digital and other resomces
and from different perspectives
(5¢, 5g, 5k, 51)

The teacher guides learners in
understanding and applying
literacy and comrmunication
skills in the content area(s) and
helps leamers reflect on how
these skills support their clear
communication of understanding
of issues and problems in the
centent area(s) (Se, 5h, Sn, 8k,
8q)

The teacher supports leamers in
tailoring communications for
different audiences and
purposes, consistent with
appropriate disciplinary
conventions and standards of
evidence and argument (Se, Sh,
5n, 8h, 8q)

The teacher guides learners in
developing possible soluticns to
real world problems through
intervention, combinations of
ideas, or other creative
approaches (5b, 3£, 50)

The teacher fosters learners’
abilities to question and
challenge assumptions
embedded in source material
(8¢, 5d, 5k, 5m)

The teacher engages learners in
identifying and connecting with
local and global people and
resources relevant to a tepic or
question (5b, 5p)

Standard Five Comments:

Progression for Standard 6: Assessment

Candidates must score a minimum of 2 en all criteria of Standard 6.

Standard 6 Score:

The teacher understands and uses multiple methods of assessient to engage learners in their own growth, to menitor learner progress, and to
guide the teacher’s and learners’ decision making,

6.1 The teacher uses, designs, or adapis multiple methods of assessment to document, monitor, and suppert learning progress appropriate for
lsarning goals and objectives.

Indicator Score:

1

2

3

4

Meets one of the expectations
for a 2, but not all,

Meets one of the following
expectations:

The teacher uses, designs, or
adapts a variety of classroom
formative assessments, matching
the method with the type of
learning objectives (6a, 6b, 8],
6k, 61, 61)

The teacher uses data from
multiple types of assessments to
draw conclusions about learner
progress toward learning
objectives that lead to standards
and vses this analysis to guide

Mocets both of the following
expectations:

The teacher uses, designs, or
adapts a variety of classroom
formative assessments, matching
the method with the type of
learning objectives {6a, 6b, Gj,
ok, or, 6t)

The teacher uses data from
multiple types of assessments o
draw conclusions about learner
progress toward learning
objectives that lead to standards
and uses this analvsis to guide

Meets all of the standards for
a3 AND at least one of the
following:

The teacher provides learners
with muitiple ways to
demonstrate performance using
coutemporary tools and
resowrces (6a, 6b, 6e, 6g, 6i, §j,
6o, 61, 6t}

The teacher uses data to guide
the design of differentiated
individual learning experiences
and assessiments (6g}

KTPS/InTASC CAP 3 Portfolio Rubric 2018-2019




instruction to meet learner
needs. S/he keeps digital and/or
records to support his/her
analysis and reporting of learner
progress {6c, 6g, 6j, 61, 60, 6t)

instruction to meet learner
needs. S/he keeps digital and/or
records to support his/her
analysis and reporting of leamner
progress (6¢, 6g, 6, 61, 6o, 6t)

The teacher collaborates with
colleagues to analyze
performance on formative and
summative assessinents actoss
groups of learners and engages
in joint development of
strategies for improving
instruction and support to meet
standards (6e, 61)

6.2 The teacher uses assessment to engage iearners in their own growth.

Indicator Score:

Does not adequately evidence
any of the expectations for a 2.

Meets at least one of the
following expectations:

The teacher engages each
learner in examining samples of
quality work on the type of
assignment being given, S/he
prevides learners with criteria
for the assignment to guide
petfermance. Using these
criteria, s’he points out strengths
in performance and offers
concrete suggestions for how to
improve their work, S/he
structures reflection prompts to
assist each learner in examining
his/her work and making
improvements (6d, 6f, 6n, 6o,
6q, 61, 6s)

The teacher makes digital OR
other records of learner
performance so that s/he can
monilor each learoer’s progress

(61}

Meets both of the following
expectations:

The teacher engages each
learner in exatnining samples of
quality work on the type of
assignment being given, S/he
provides leamers with criteria
for the assignment to guide
performance. Using these
criteria, s/he points out strengths
in performance and offers
congrete suggestions for how to
improve their work. S/he
structures reflection prompts to
assist each leamer in examining
his/her work and making
improvements (&d, 6f, 6n, 6o,
6q, 61, 65)

The teacher makes digital OR
other records of learner
performance so that s/he can
monitor each learner’s progress

(60)

Meets both of the expectations
of a 3 AND at least one of the
following;:

The teacher engages learners in
generating criteria for quality
work on a particular assignment,
S/he identifies key areas in the
criteria on which to give
individual feedback that will
reinforce each learner’s
strengths and identifies critical
next steps for growth. S/he
designs learning expetiences that
help learners apply the feedback
and strengthen their performance
(&d, 6f, 6m, 6n, 60, 6q, 6r, 68)

The teacher makes digital and/or
other records of performance
available to learners so that they
can monitor their progress and
identify areas where they need
additional practice and support
{6n)

6.3 The teacher implements assessments in an ethical manner and minimizes bias to enable leatners to display the full extent of (eir learning

Indicator Score:

Meets one or two expectations
for a 3, but not all.

Meets two or three of the
following expectations:

The teacher matches learning
goals with ¢lassroom assessment
methods and gives learners
multiple practice agsessments to
promete growth (6b, 64, 6k)

The teacher engages in ethical
practice of formal and informal
assessment implementing
various kinds of assessments in
the ways they were intended to
be used and accurately
interpreting the results (65, 6k,
6v)

The teacher implements required
accommodaticns in assessments
and testing conditions for
learners with disabilities and
language learning needs (6i, 6k,
op, 6u)

The teacher differentiates
assessments, which may include
providing more challenging
learning goals for [earners who
are advanced academically {(6k)

Meets all of the following
expectations:

The teacher matches learning
goals with classroom assessment
methods and gives learners
multiple practice assessments to
promote growth (6b, 6], 6k)

The teacher engages in ethical
practice of formal and informal
assessment implementing
various kinds of assessments in
the ways they were intended to
be used and accurately
interpreting the results {67, 6k,
&v)

The teacher implements required
acconumodations in assessments
and testing conditions for
leamers with disabilities and
language leamning needs (6i, 6k,
6p, 6u)

The teacher differentiates
assessments, which may include
providing more challenging
leatning goals for learners who
are advanced academically (6k)

Meets all of the expectations
for a 3 AND at least one of the
following:

The teacher prepares learners for
the content and cognitive
demands of assessment formals
by engaging them in identifying
and applying strategies to
address those demands (6h, 6p,
6q)

The teacher modifies classroom
assessments and testing
condifions appropriately to
enable all learners, especially
|lsarners with disabilities,
language learning needs, and
gifts and talents to demonstrate
their knowledge and skills (6e,
61, 6p, 6t, 6u}

The teacher identifies and
advocates for leamers
petentially needing modification
or adaptations to be able to
demonstrate their learning (6p,
61, 6u)

Standard Six Comments:
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Progression for Standard 7: Planning for Instruction

Candidates must score a minimum of 2 on all criteria of Standard 7.

Standard 7 Score:

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas,
curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

7.1 The teacher selects creates, and sequences learning experiences and performance tasks that support learners in reaching rigorous
curriculum goals based on content standards and eross-disciplinary skills,

Indicator Score;

1

2

3

4

Meets one or two of the
expectations for a 2, but not
all.

Meets two of the following
expectations:

The teacher uses the provided
curticulum materials and content
standards to identify measurable
leaming cbjectives based on
target knowledge and skills (7a,

7g)

The teacher plans and sequences
common learning experiences
and performance tasks linked to
the learning objectives, and
makes content relevant to
learners (7a, 7c, 7k)

The teacher identifies learners
who need additional support
and/or acceleration and designs
learning experiences to support
their progress (7], 71, 7p)

Meets all of the following
expectations:

The teacher uses the provided
curriculum materials and content
standards to identify measurable
learning objectives based on
target knowledge and skills {7a,
72)

The teacher plans and sequences
commen learning expetiences
and performance tasks linked to
the leaming objectives, and
makes content relevant to
learners (7a, 7¢, 7k)

The teacher identifies learners
who need additional support
and/or acceleration and designs
learning experiences to support
their progress [7j, 71, 7p)

Meets all of the expectations
for 2 3 AND at least one of the
following:

The teacher refines learning
objectives based on an
understanding of student
learning progressions and his/her
students’ development (7c, 71,
7q, 91

The teacher plans a variety of
resources and learning
experiences that build cross-
disciplinary skills and are
matched to the experience,
needs, and interests of
individuals and groups (5a, 7b,
Th, 7m, Tn}

The teacher plans how g/he will
use technology to engage
learners in meeting leatning
objectives (7b, 7h, 7k, 8o, 81)

The teacher situctures time in
the plan to work with learners to
build prerequisite skills, support
steady progress, and/or extend
learning (7¢)

The teacher anticipates specific
needs or misconceptions and
addresses them by planning
scaffolds and/or differentiated
instruction (4e, 7p)

The teacher plans learning
experiences that allow for
learner choice as well as for
varied pathways to the same
goal (7b)

ent’s learning needs.

7.2 The teacher plans instruction based on information from formative and suwunative assessments as well as other sources and systematically
adjusts plans to meet each stud

Indicator Score:

Meets one of the expectations
for a 2, but not all.

Meets one of the following
expectations:

The teacher plans instruction
using formgtive and sunmative
data from digital and/or other
records of prior performance
together with what s/he knows
about learners, including
developmental levels, prior
leaming, and interests (7d, 71,
n)

The (eacher uses data from
formative assessments to

Meets both of the following
expectations:

The teacher plans instruction
using formative and summative
data from digital and/or other
records of prior performance
together with what s/hie knows
about learners, including
developmental levels, prior
learning, and interests (7d, 7£,
iy

The teacher uses data from
formative assessments to

Meets all of the expectations of
a3 AND at least one of the
following:

The teacher aggregates and
disaggregates formative and
summative data, identifies
patterns, and uses these data to
inform planning {7£)

The teacher uscs data from
formative assessments to adjust
instruction in the moment, to
modify planned scaffolds, and/or
to provide additional
supportsfacceleration for
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identify adjustinents in planning
("d, 71, 7q)

identify adjustments in planning
{(7d, 71, 7q)

individuals and groups of
learners (7d, 71)

learning needs

7.3 The teacher plans instruction b

y collaborating with colleagues, specialists, community resources, families, and learers to meet individual

Indicator Score:

Meets one of the expectations
for a 2, but not all,

Meets two or three of the
following expectations;

The teacher uses learner
performance data and his‘her
knowledge of learners to
identify learners who need
significant intervention to
support or advance learning,

S/he seeks assistance from
colleagues and specialists to
identify resources and refine
plans to meet learner needs {74,
7e, Tn, Tp)

The teacher uses data on learter
performance over time to inform
planning, making adjustments
for recurring learning needs (7,
p)

The teacher uses information
from informal interactions with
families to adjust his/her plans
and to incorporate home-based
resources to provide further
support (7o, 7q)

Meets all of the following
expectations:

The teacher uses learner
performance data and his/her
knowledge of learners to
identify learners who need
significant intervention to
support or advance learning,

S/he seeks assistance from
colleagues and specialists to
identify resources and refine
plans to meet learner needs (7d,
7e, Tn, 7p)

The teacher uses data on learner
performance over time to inform
planning, making adjustments
for recurring learning needs (71,

p)

The teacher uses information
frony informal interactions with
famiiies to adjust Lis/her plans
and to incorporate home-based
reseurces to provide further
support {7o, 7q)

Meets all of the expectations
for a 3, AND at least one of the
foilowing:

The teacher uses learner
performance data and her/his
knowledge of learners to
identify specific learning needs
of individuals and groups. S/he
collabotates with specialists,
colleagues, and other learners to
plan specific interventions to
support or advance leaming to
meet those needs, thus
continually expanding his/her
repertoire of strategies (7m, 7o,
7p)

The teacher works
collaboratively with familics to
plan ways to meel the needs of
learners, incorperating and using
assets in the family and
community that suppott leamer
goals (7e, Tm, 7o)

Standard Seven Comments:

Progression for Standard 8: Instructional Strategies

Candidates must score a minimum of 2 on both criteria of Standard 8.

Standard 8 Score:

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and
their connections, and to build skills to apply knowledge in meaningful ways,

8.1 The teacher understands and uses a variety of instructional strategies and makes learning accessible to all lzarners.

Indicator Score:

all,

The teacher dircets students’
learning experiences through
instructional strategics linked to
learning objectives and content
standards (7k)

The teacher inakes the learning
objective(s) explicit and
understandable to learners,
providing a variety of graphic
organizers, models, and
representations for their learning
{8a, 8e, 8m)

As appropriate to the learning
objectivs, the teacher prepares
learners to use specific content-

The teacher directs students’
leamning experiences through
instructional strategies linked to
learning objectives and content
standards (7k)

The teacher makes the {earning
objective(s) explicit and
understandable to Jearners,
providing a variety of graphic
organizers, models, and
representations for their learning
(8a, 8e, 8m)

As appropriate to the learning
objective, the teacher prepares
learners to vse specific content-

1 2 3 4
Mects at least three of the Meets two or three of the Meets all of the following Meets all of the expectations
expectations for a 2, but not following expectations: expectations: for a 3, AND at least one of the

following:

The teacher varies her/his role in
the Instructional process, acting
as an instructor, facilitator,
coach, and learner in response to
the content and purposes of
instroction (7k, 8a, 8d, 8s)

The teacher offers learners
choices about the topic and
formats for major projects. S/he
provides options for extensions
and independent projects to
challenge learners and to build
their eritical and creative
thinking skills (5a, 50)
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related processes and academic
language. S/he also incorperates
strategies to build group work
skills (4}

The teacher analyzes individual
learning needs (e.g. language,
thinking, processing) as well as
patterns across groups of
learners and uses instructional
strategies to respond to those
needs (7], 8b, 81, 8p)

related processes and academic
language. S/he also incorporates
strategies to build group work
skills (45}

The teacher analyzes individual
leaming needs (e.g. language,
thinking, processing) as well as
patterns across groups of
learners and uses instructional
strategies to respond to those
needs (7], 8b, 81, 8p)

The teacher engages individuals
and groups of learners in
identifying their strengths and
specific needs for support and
uses this information te adapt
instruction (7j)

The teacher scaffolds student
learning of academic language
in the content area(s) (91)

The teacher supports lcarners’
use of their primary language to
facilitate the transfer of language
skills and eontent knowledge
from the primary language to the
target language (8k, 8m, 8p)

8.2 The teacher encourages learners to develop deep understanding of content areas, makes connections across content, and applies content
knowledge in meaningful ways.

Indicator Score:

Meets two of the expectations
for a 2, but not all,

Meets two or three of the
following expectations:

The teacher helps learners use a
variety of sources and tools,
including technology, to access
information related to an
instructional objective. Sthe
helps students learn to evaluate
the trustworthiness of sources
and to organize the information
in & way that would be clear to
an authentic audience (8g, 8],
8n, 8o, 8t)

The teacher poses questions that
clicit learner thinking about
informatien and concepts in the
content areas as well as learner
application of ¢ritical thinking
skills such as inference making,
comparing, and contrasting (81,

8g, 8q}

The teacher models the use of
non-linguistic representations,
concept mapping, and writing to
show how learnets can express
their understanding of content
area conoepts and assigns work
that allows the learners to
practice doing sc (8e, 8m, 8q)

The teacher develops learners
abilitics to participate in
respectful, constructive
discussions of content in small
and whole group settings. $/he
establishes norms that include
thoughtful listening, building on
one another’s ideas, and
guestioning for clarification (8i,
8q)

Meets all of the following
expectations:

The teacher helps learners use a
variety of sources and tools,
including technology, to access
information related to an
instructional objective. S/he
helps students learn to evaluate
the trustworthiness of sources
and to organize the information
in a way that would be clear to
an authentic audience (8g, &,
&n, 80, 81)

The teacher poses questions that
elicit learner thinking about
information and concepts in the
content areas as well as learner
application of eritical thinking
skills such as inference making,
comparing, and contrasting (8f,
8g, 8q)

The teacher models the use of
non-linguistic representations,
concept mapping, and writing to
show how learners can express
their understanding of content
area concepts and assigns work
that allows the learners to
practice doing so (8e, 8m, 8q)

The teacher develops learners’
abilities to participate in
respectful, constructive
discussions of content in small
and whole group settings. S/he
establishes norms that include
thoughtful listening, building on
one another’s ideas, and
questioning for clarification {8i,
3q)

Meets all expectations for a3
AND at least one of the
following:

The teacher engages learnets in
using learing skills (e.g. critical
and creative thinking skills,
study skills, managing goals and
time) and technology tools to
access, interpret, and apply
knowledge that promotes
learners” understanding of the
learning objective(s) (8], 8, 8r)

The teacher develops learncrs’
abilities to pose questions that
can guide individual and group
explotation of concepts and their
application, $/he engages
learners in demonstrating
multiple ways to explain a
concept or perform a process
related to an instructional
objective(s) (8f, 8m, 8¢)

The teacher models higher order
questioning skills related to
content areas (eg generating
hypotheses, taking muliiple
perspectives, using
metacognitive processes) and
engages learners in activities
that develop these skills (R£, 81,
Sm)

The teacher engages learners in
expangling their abilities to use
group discussion to learn from
each other and to build skills of
interpretation, perspective
taking, and connection-making
grounded in content (81, 8m, 8q)

Standard Eight Comments:

Progressions for Standard 9: Professional Learning and Ethical Practice

Candidates must score a minimum of 2 on all criteria of Standard 9.

KTPS/InTASC CAP 3 Portfolio Rubric 2018-2019 10

Standard 9 Score:




The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effect of his/her
cheices and actions on others {learners, families, other professionals, and the community), and adapts practice to meet the needs of each leamer.

9.1 The teacher engages in continuous professional learning to more effectively meet the needs of each learner

Indicator Score:.

The teacher engages in
structured individual and group
professional learning
opportunities to reflect on,
identify, and address
improvement needs and to
enable him/her to provide ail
learners with engaging
curriculum and learning
experiences (51, 9a, 9b, 9k, 9n,
10f, 10t)

The teacher compietes
professional learning processes
and activities required by the
state in order to meet
certification or licensure
requirements {95, 9k, 9n, [0t}

The teacher actively secks
professional, community, OR
technological resources, within
and outside the school, as
supports for analysis, reflection,
and problem-solving {(9d)

The teacher engages in
structured individual and group
professional learning
opportunities to reflect on,
identify, and address
improvement needs and to
enable him/her to provide all
learners with engaging
curriculum and learning
experiences (51, 9a, 9b, 9k, 9n,
10f, 10}

The teacher completes
professicnal learming processes
and activities required by the
state in order to meet
certification or licensure
requirements (9b, 9k, 9n, 10¢)

The teacher actively secks
professional, comununity, OR
teclnological resources, within
and outside the school, as
supports for analysis, reflection,
and problem-solving (9d)

1 2 3 4
Meets one of the expectations Meets two of the following Meets all of the following Meets all of the expectations
for a 2, but not all. expectations: expectations: for a 3 AND at [east one of the

following:

Based on reflection and other
sources of feedback, the teacher
takes responsibility for his/her
self-assessment of practice and
ongoing professional learning by
seeking out and participating in
professional learning
experiences to address identified
needs and areas of professional
interest (9a, 9b, 9k, 9n, 10t

The teacher engages in
professional learning
experiences that broaden her/his
understanding of learner
development and diverse needs
in erder to increass the level of
personalization of practice (§b,
o1

meet learners’ needs.

9.2 The tencher uses evidence to continuously evaluate the effects of his/her decisions on others and adapts professional practices to better

Indicator Score:

Meets ane of the expectations
for a 2, but not all.

Meets two of the following
expeciations:

The teacher observes and
reflects upen learmers® responses
to instruction to identify areas
and sel goals for improved
practice (7p, 9¢, 9g, 91)

The teacher gathers, synthesizes,
and analyzes a varicty of data
from sources inside OR outside
of the school to adapt
instructional practices and other
professional behaviors to better
meet learners’ needs {9a, 9¢, 9g,
Gh, 9k, 91, 9n)

Meets all of the following
expectations:

The teacher observes and
reflects upon learners’ responses
to instruction to identify areas
and set goals for improved
practice (7p, 9¢, 9g, 91)

The teacher gathers, synthesizes,
and analyzes a variety of data
from sources inside OR outside
of the school to adapt
instructional practices and other
professional behaviors to better
meet learners’ needs (Sa, 9¢, Og,
9h, 9k, 91, 9n)

Meets all of the expectations
tor a 3 AND at least one of the
following:

The teacher reflects on and
analyzes a wide range of
evidence {e.g, feedback from
families, students, and learners’
peers) to evaluate the impact of
instruetion on individual learners
and to set goals for improvement
(%c)

The teacher collaborates with
colleagues and others to give,
receive, and analyze feedback on
the effects of their actions on
learners, colleagues, and
community members and to
apply it to improve practice (%4,
104)

The teasher collabotates with
others (o gather, synthesize, and
analyze data to adapt planning,
instructional practices, and other
professional behavior to better
meet individual learner neads
{9a, 9b, 9¢, 9h, 9n, 104, 108}

9.3 The teacher practices the profession in an ethical tmanner.

Indicator Score:

Meets at least four of the
expectations for a 2, but not
all.

Meets four or more of the
following expectations:

Meets all of the following
expectations:

Meets all of the expectations
for a 3 AND at least one of the
following:
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The teacher acts in accordance
with ethical codes of conduct
and professional standards (90)

The teacher complies with laws
and policies related to learners’
rights and teachers’
responsibilities {9, %0)

The teacher accesses
information and uses technology
in safe, legal, and ethical ways
(5%, 9j, %0}

The teacher follows established
rules and policies to ensure
learners access information and
technology in safe, legal, and
ethical ways (91)

The teacher recognizes how
his/her identity affects
perceptions and biases and
reflects on the fairness and
equity of his/her decisions {4q,
Oe, 9m)

The teacher accesses resources
to deepen his/her understanding
of the culturai, thnic, gender,
and learning differences among
learners and their communities
{9¢)

The teacher reflects on the needs
of individua! learners and how
well they are being addressed,
seeking to build support for all
learners (91)

The teacher acts in accordance
with ethical codes of conduct
and professional standards (90)

The teacher complies with laws
and policies related to learners’
rights and teachers’
responsibilities (9], 90)

The teacher accesses
information and uses technology
in safe, legal, and ethical ways
(91, 94, S0}

The teacher follows established
ules and policies to ensure
learners access information and
technology in safe, legal, and
ethical ways (9f)

The teacher recognizes how
his/her identity affects
perceptions and biases and
reflects on the fairness and
equity of his/her decisions (4q,
9e, Om)

The teacher accesses resources
to deepen his/her understanding
of the cultural, ethnic, gender,
and learning differences among
learirers and their communities

9e)

The teacher reflects on the needs
of individual learners and how
well they are being addressed,
secking to build support for all
learners (91)

The teacher supports colleagues
in exploring and making ethical
decisions and adhering to
professional standards (90)

The teacher supports others in
following the laws and policies
related to learners’ rights and
teachers” responsibilities (9, %0)

The teacher anticipates how
information and technology
might be used in unethical or
illegal ways and takes steps to
prevent the misuse of
information and technology (8o,
81, 9L, 90)

The teacher uses a deepening
understanding of cultural, ethnic,
gender, and learning differences
to reflect on the needs of
learners and to design and
implement strategics to better
meet the needs of learners {9e,
9m)

Standard Nine Comments:

Progressions tor Standard 10: Leadership and Collaboration

Candidates must score 2 miniimum of 2 on both criteria of Standard 10.

Standard 10 Score:

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families,
colleagues, other school professionals, and communily members to ensure learner growth, and to advance the profession.

10.1 The teacher collaborates with learners, families, colleagues, other school professionals, and community members to ensure learner

The teacher participatcs on the
instructional team(s) and uses
advice and support from
colleagues to meet the needs of
all learners (10a, 10n, 101}

The teacher participates in
school-wide efforts to
implement a shared vision and
contributes to a supportive
culture (10a, 10¢, 10n, 10c, 10p,
101)

The teacher participates on the
instructional team(s) and uses
advice and support from
colleagues to meet the needs of
all learners (10a, 10n, 10r)

The teacher participates in
school-wide efforts to
implement a shaved vision and
contributes to a supportive
culture (10a, 10¢, 10n, 100, 10p,
101}

growth. Indicator Score:
1 2 3 4
Meets two of the expectations Meets two or three of the Meets all of the following Meets all of the expectations of
for a 3, but not all. following expectations: expectations: a3 AND at least one of the

following:

The teacher collaborates with
colleagues on the instructional
team(s} to probe data and seek
and offer feedback on practices
that support learners (10a, 10b,
10L, 100, 10, 100)

The teachcr engages in school-
wide decision making with
colleagues to identify comimon
goals, and monitor and evaluate
progress toward those goals
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The teacher elicits information
about learners and their
experiences from families and
communities and uses this
ongoing communication to
support learner development and
growth (10d, 10m, 10q)

The teacher uses technology and
other forms of communication to
develop collaborative
relationships with learners,
families, colleagues, and the
local community (8h, 10d, 10g)

The teacher elicits information
about learners and their
experiences from families and
cotnmunities and uses this
engoing communication te
support leamer development and
growth (10d, 10m, 10q}

The teacher uses technology and
other forms of communication to
develop collaborative
relationships with learners,
families, collezgues, and the
local community {8h, 10d, 10g)

(10a, 10¢, 101, 10n, 100, 10p,
[0r)

The teacher works with families
to develop mutual expectations
for learner performance and
growth and how to support it
(104, 10g, 10m, 10n, {00, 10q)

Working with school colleagues,
the teacher connects families
with community resources that
enhance student learning end
family well-being (91, 10b, 104,
10e, 10m, 10n, 100, 101)

The teacher structures
interactions between learners
and their local and global peers
around projects that engage
them in deep learning (5a)

The teacher builds ongeing
communities of support for
student iearning, through
exchanging information, advice,
and resources witlh families and
colleagues (91, 10m, 10n, 100,
[0

profession.

10.2  The teacher seeks appropriate leadership roles and opportunities

to take responsibility for student learning and to advance the

Indicator Score:

Does not adequately evidence
any of the expectations for a 2.

Meets one of the following
expectations:

The teacher leads in his/her own
classroom, assuming
responsibility for and directing
student learning toward high
expectations (91)

The teacher makes practice
transparent by sharing plans and
inviting observations and
feedback (10r)

Meets both of the following
expectations:

The teacher leads in his/her own
classrocn, assuming
responsibility for and directing
student learning toward high
expectations (51)

The teacher makes practice
transparent by sharing plans and
inviting observations and
feedback (10r)

Meets both of the expectations
of a 3 AND at least one of the
following:

The teacher works with other
school professionals to plan and
jointly facilitate ongoing
learning to better meet diverse
needs of learners {8p, 10a, 10b,
10n, 10r)

The teacher contributes to the
grewth of others through
mentoring, feedbaclk, and/or
sharing of practice {10k, 10t)

The teacher collaborates with
colleagues to jeintly conduct
action rescarch and share results
with the learning conumunity
(10a, 10k, 10n, 101)

Standard Ten Comments;
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CU ID#

Name

Major

Evaluator Code

Date

Holistic Portfolio Score

Check appropriate box:

CAP3 CAP 4

Directions: Record a holistic score for gach standard and an analytical score for each indicator.

Scoring Guide: 3=Satisfactory

2=Progress Made

1=Unsatisfactory

General Portfolio Requirements

a. Cover Page

b. Signed form verifying original work and permission to review 31 2
¢. Self evaluation of portfolio

d. Resume/vita 3]

¢. Educational philosophy iocated after the resume/vita (2 pages, size 12 font, double-spaced) 30

f. Represents competency in writing skills 301

Standard I: The IECE
Educator Designs and Plans
Instruction

3

2

a. Design for all children
developmentally
appropriate, comprechensive
curriculum, instruction and
learning outcomes aligned
with program, school,
district, state, and/or federal
goals.

Plans end designs MOST
instruction appropriate for the
developrental levels of all
children including those with
disabilities AND
CONSISTENTLY aligns
learning outcomes with local,
state and/or federal goals

Plans and designs SOME
instruction appropriate for the
developmental levels of all
children including those with
disabilities AND aligns MOST
learning outcomes with local,
state, and/or federal goals

Plans and designs LITTLE TO
NO instruction that is
developmentally appropriate for
all children including those with
disabilities with FEW learning
outcomes aligned with local,
state, and/or federal goals

Score

b, Include assessments that
target learning outcomes

MOST assessments target
learning outcomes

SOME assessments target
learning outcomes

FEW or NO assessments target
learning outcomes

Score

¢. Individualize curriculum,
instruction plans, and
assessment strategies for
ALL children,

Shows CLEAR evidence of
ability to individualize
instruction plans and assessment
strategies for ALL children

Shows SOME evidence of
ability to individualize
instruction plans and assessment
strategies for ALL children

Shows LITTLE or NO evidence
of ability to individualize
instruction plans and assessment
strategies for ALL children

Score

d. Plan developmentally
appropriate and activity-
based instruction

Individually-targeted learning
objectives are CLEARLY
designed for children’s
developmental levels AND are
embedded into ratural routines
and activities of the environment

MOST individually-targeted
learning objectives are designed
for children’s developmental
levels AND are embedded into
natural routines and activities of
the environment

Shows LITTLE evidence of
ability to design or appropriately
embed individually-targeted
objectives into natural routines
and activities of the environment

Score

¢, Plan for the effective
involvement of team
members, including
assistants, staff and
volunteers across learning
environments

Plans include a VARIETY of
team members across a
VARIETY of learning
environments

Plans include a FEW team
members or include a VARIETY
of team members across in one
learning environment

Plans do not reflect effective
team involvement,

Scora

f. Include know!edge and
strategies of multiple
disciplines

Plans show CLEAR knowledge
and use of strategies across
MULTIPLE disciplines

Plans show SOME knowledge
and use of strategies across
MULTIPLE disciplines

Plans show LITTLE or NQ
knowledge or use of strategies
across MULTIPLE disciplines

Score

g. Plan experiences and
instruction based on family
strengths, resources,
priorities, and concerns

Plans MOST intervention
experiences and instruction with
consideration of family
strengths, resources, priorities,
and concerns

Plans SOME intervention
experiences and instruction with
consideration of family
strengths, resources, priorities,
and concerns

RARELY or NEVER plans
intervention experiences and
instruction with consideration of
family strengths, resources,
priorities, and concerns

Score




Standard II: The IECE

Score

Educator Creates and 3 2 1
Maintains Environment
a. Maintain an emotionafly REGULARLY maintains an SOMETIMES maintains an RARELY maintains an

foster self-management and
learning

children to foster self-
management and learning

children to foster self-
management and learning

foster self-management and
learning

and physically healthy and emotionally and physically emotionally and physically emotionally and physically Scors
safe environment healthy and safe environment heaithy and safe environment healthy and safe environment
b. Create and maintain REGULARLY creates and SOMETIMES creates and RARELY creates and maintaing
consistent routines and maintains consistent routines maintains consistent routines consistent routines and
schedules that engage and schedules that engage and schedules that engage schednles that engage children Score
children and maximize children and maximize learning | children and maximize leaming | and maximize lcamning
learning
¢. Facilitates smooth REGULARLY facilitates SOMETIMES facilitates smooth | RARELY facilitates smooth
transition for children smooth transitions for children transitions for children between transitions for children between |Score
between activities between activities, activities. activities.
d. Create and maintain REGULARLY creates and SOMETIMES creates and RARELY creates and maintains
individually appropriate, maintains individually maintains individually individually appropriate, Score
activity-based learning appropriate, activity-based appropriate, activity-based activity-based learning
environments learning environments learning environments environments
e. Adapt environments to REGULARLY adapts SOMETIMES adapts RARELY adapts environments
support children with envitonments to support children | environments to suppert children | to support children with special Score
special needs and disabilities | with special needs and with special needs and neads and disabilities
disabilities disabilities

f. Create and maintain REGULARLY creates and SOMETIMES creates and RARELY creates and maintains

- culturally responsive maintains culturally responsive maintains culturally responsive culturally responsive Score
environments to support all | environments to support all environments to support ajl environments to support all
children and families children and families children and families children and families
g. Create, evaluate, and ACCURATELY evaluates and USUALLY evaluates and selects | RARELY evaluates AND/OR
select technology, materials, | sclects APPROPRIATE APPROPRIATE technology, selects INAPPROPRIATE
and media to enhance the technology, materials, end media | materials, and media to creste an | technology, materials, and media | Score
learning environment to create an enhanced learning enhanced learning environment | to create an enhanced learning

environment enyironment

h. Use appropriate positive | REGULARLY uses appropriate, | SOMETIMES uses appropriate, | RARELY uses appropriate,
guidance techniques to positive guidance techniques to | positive guidance techniques to positive guidance techniques to Scors
foster children’s self- foster children’s self-regulation | foster children’s seli-regulation | foster children’s self-regulation
regulation
i. Design antecedent and Designs EFFECTIVE antecedent | Makes an effort to design Does NOT design antecedent
consequent conditions to and consequent conditions to antecedent and consequent and consequent conditions to Soore
foster child self-regulation foster child self-regulation and conditions to foster child self- foster child self-regulation: and
and [earning leaming regulation and learning leaming or uses incorrectly
j» Facilitate mutual respect REGULARLY facilitates mutual | SOMETIMES facilitates mutual | RARELY facilitates mutual
among peers through respect among peers through respect among peers through respect among peers through Score
cooperative and independent | cooperative and independent cocperative and independent cooperative and independent
learning activities leamning activitics learning activities learning activities
Standard III: The IECE Score
Educator 3 3 1
Implements/Manages
Instruction
a. Implement REGULARLY Implements SOMETIMES Implements RARELY Implements
developmentally developmentally appropriate, developmentally appropriate, developmentally appropriate,
appropriate, comprehensive | comprehensive curriculum and comprehensive curriculum and comprehensive curriculum and Score
curriculum and instruction instruction aligned with instruction aligned with instruction aligned with
aligned with program, program, school, district, and/or | program, school, district, and/or | program, school, district, and/or
school, district, state, and/or | state goals state goals state goals
federal goals
b. Implement instructional REGULARLY implements SOMETIMES implements RARELY implements
strategies that meet the instructional strategies that meet | instructional strategies that meet | instructional strategies that meet Score
individual needs of cach the individual needs of each the individual needs of each the individual needs of each
child child. child child
¢. Engage children in a REGULARLY engages children | SOMETIMES engages children | RARELY engages children in a
variety of child-initiatcd and | in a variety of child-initiated and | in a variety of child-initiated and | variety of child-initiated and
teacher-facilitated teacher-facilitated teacher-facilitated teacher-facilitated Score
developmentally appropriate | developmentally appropriate developmentally appropriate developmentally appropriate
activities activities activities activities
d. Provide guidance, cues, REGULARLY provides SOMETIMES provides RARELY provides guidance,
and feedback to children to guidance, cues, and feedback to guidance, cues, and feedback to cues, and feedback to children to Score




e. Implement culturally
responsive learning

REGULARLY implements
culturally responsive learning

SOMETIMES implements
culturally responsive learning

RARELY implements culturally
responsive learning experiences

experiences to support experiences to support children experiences to support children to support children and their Scare
children and their families and their families and their families families
f. Implement and support REGULARLY implements and | SOMETIMES implements and RARELY implements and
family-centered activities supports family-centered supports family-centered supports family-centered Score
that reflect each family’s activities that reflect each activities that reflect each activities that reflect each
resgureces, priorities, and family’s resources, priorities, family’s resources, priorities, family’s resources, priorities,
concerns and concerns and concerns and concerns
g. Involve team members in | REGULARLY involves team SOMETIMES involves team RARELY involves team Score
instructional activities menibers in instructional members in instructional members in instructional
activities activities activities
Standard IV: The IECE Score
Educator Assesses and 3 2 1
Communicates Learning
Results
a. Use a systematic process REGULARLY uses a systematic | SOMETIMES uses a systematic | RARELY uses a systematic
to assess and record process to assess and record process to assess and record process to assess and record
children’s ongoing children’s ongoing children’s ongoing children’s ongeing Score
developmental progress developmental progress developmental progress developmental progress
b. Base assessment REGULARLY bases assessment | SOMETIMES bases assessment | RARELY bases assessment
strategies on strategies on developmentally -strategies on developmentally strategies on developmentally
developmentally appropriate | appropriate learning outcomes appropriate learning outeomes appropriate learning outcomes
learning cutcomes and and aligns stratepies with the and aligns strategies with the and aligng strategies with the Score
aligns strategies with the program curriculum and program curriculum and program curriculum and
program curriculum and appropriate standards appropriate standards appropriate standards
appropriate standards
¢. Plan and implement REGULARLY plans and SOMETIMES plans and RARELY plans and implements
assessment strategies that implements assessment implements assessment agsessment strategies that are
are sensitive to the teaching | sirategics that are sensitive to the | strategies that are sensitive to the | sensitive to the teaching and
and learning context, teaching and learning context, teaching and learning context, learning context, including Scoro
including families’ cultures, including families® cultures, and | including families’ cultures, and | families’ cultures, and that
and that address children’s that address children’s unique that address children’s unique address children’s unique and/or
unique and/or special needs | and/or special learning needs and/or special learning needs special learning needs
d. Plan and implement REGULARLY plans and SOMETIMES plans and RARELY plans and implements
assessment strategies that implements assessment implements agsessment assessment strategies that invite
invite active involvement of | strategies that invite active strategics that invite active active involvement of Score
appropriate partners, involvement of appropriate involvenient of appropriate appropriate partners, including
including team members partners, including team partners, including team team members and children’s
and children’s families members and children’s families | members and children’s families | families
e. Accurately interpret the ACCURATELY interprets the SOMEWHAT ACCURATELY | INACCURATELY interprets the
data and validity of data and validity of assessment interprets the data and validity of | date and validity of assessment
assessment results and results and communicates results | assessment results and results and communicates results
communicate results to to appropriate partners, communicates results to {0 appropriate partners, Scara
appropriate partners, including families, in terms they | appropriate partners, including including families, in terms they
including families, in terms easily understand familics, in terms they easily easily understand
that they easily understand understand
f. Use assessment resuls to REGULARLY uses assesament | SOMETIMES uses assessment RARELY uses assessment
design appropriate learning | results fo design appropriate results to design appropriate results to design appropriate
outcomes and to plan for learning outcomes and to plan learning outcomes and to plan leaming outcomes and to plan Score
future services and for future related services and for future related services and for future related services and
instruction instruction insiruction instruction
Standard V: The IECE Score
Educator Reflects On and 3 2 1
Evaluates Professional
Practices -
a. Use data o reflect on and | REGULARLY reflects on and SOMETIMES reflects on and RARELY or NEVER reflects on
evaluate children’s learning | evaluates children’s learning evaluates children’s learning and evaluates children’s learning | Score
using appropriate data using appropriate data using appropriate data
b. Usc data to reflect om and | REGULARLY reflects on and SOMETIMES reflects on and RARELY or NEVER reflects on
evalnate instructional evaluates instructional practice evaluates instructional practice and evaluates nstructional Scora
practices using appropriate data using appropriate data practice using appropriate data
¢. Usc data to identify areas | REGULARLY identifies areas SOMETIMES identifies areas RARFELY or NEVER identifies
for professional growth for professional growth using for professional growth using areas for professional growth Score

appropriate data

appropriate data

using appropriate data




d. Analyze the involvement
and effectiveness of team

MUCH evidence of
collaboraticn and measures of

SOME evidence of cellaboration
and measures of team members

LIMITED evidence of
collaboration exists and does not

members in instruction team members’ effectiveness in | effectiveness in implementing adequately measure instructional |Score
implementing appropriate instruction exists effectiveness
instruction exists |
Standard VI: The IECE Scote
Educator Collaborates With 3 2 1
Colleagues/Families/Others
a. Participates as an REGULARLY participates as SOMETIMES participates as an | RARELY participates as an
effective team member and an effective team member and effective team member and effective team member and
demonstrate appropriate demonstrates appropriate demonstrates appropriate demonstrates approptiate Score
interpersonal skills to interpersonal skills to support interpersonal skills to support interpersonal skills to support
support collaberation in collaboration in early childhood | collaboration in eatly childhood | ccllaberation in early childhood
early childhood settings settings seftings settings
b. Demonstrates effective REGULARLY demonstrates SOMETIMES demonstrates RARELY demonstrates
methods of communication effective methods of effective methods of effective methods of
that value the role, skills, communication that value the communication that value the communication that value the Score
input, and expertise of role, skills, input, and expertise | role, skills, input, and expertise | role, skills, input, and expertise
families, colleagues, and of families, coileagues, and of families, colleagues, and of families, colleagues, and
others others others others
¢. Collaborates with families | REGULARLY collaborates SOMETIMES collaberates with | RARELY collaborates with
to promote child with families to promote child families to promote child families to promote child
development and transition | development and transition development and transition development and transition Score
through information through information sharing, through information sharing, through information sharing,
sharing, joint decision Jjoint decision making, and joint decision making, and joint decision making, and
making, and program program planning. program planning program planning
planning
d. Collaborates with team REGULARLY collaborates SOMETIMES collaberates with | RARELY collaborates with
members to promote child with team members to promote | team members to promote child | team members to promote child
development and transition | child development and development and transition development and transition
through sharing transition through sharing through sharing information, through sharing information, Score
information, joint decision information, joint decision joint decision making, and joint decision making, and
making, and program making, and program planning, | program planning, including program planning, including
planning including IEP/IFSP 1EP/IFSP development IEP/IFSP development
development
e. Collaborates with REGULARLY collaborates SOMETIMES collaborates with | RARELY collaborates with
community members and with community members and community members and community members and
agencies to provide agencies to provide resources to | agencies to provide resources to | agencies to provide resources to  Score
resources to promote child promote child development and | promote child development and | promote child development and
development and learning learning learming learning
f. Articulates individual REGULARLY articulates SOMETIMES articulates RARELY articulates individual
outcomes and unique needs individual oytcomes and unique | individual outcomes and unique | outcomes and unique needs for Score
for each child to staff and needs for each child to staff and | needs for each child to staff and | each child to staff and
volunteers volunteers velunteers volunteers |
g. Provides ongoing, REGULARLY provides SOMETIMES provides RARELY provides ongoing, i
constructive feedback to ongoing, constructive feedback | ongoing, constructive feedback | constructive feedback to team Soore
team members on to team members on to team members on members on professional
professional practices professional practices professional practices practices |
h. Use adult learning REGULARLY uses adult SOMETIMES uses adult RARELY uses adult learning !
principles in collaboration learning principles in learning principles in principles in collaboration with
with team members collaboration with tean collaboration with team teamn mermbers Score
members members I
Standard VII: The IECE Score
Educator Engages in 3 2 1
Professional Development
a. Assess professional THOROUGHLY and PARTIALLY assesses current Does not assesses current
performance level relative to | ACCURATELY assesses performance on all KY IECE performance on all KY TIECE Score
the KY IECE Teacher current performance on all KY Teacher Standards Teacher Standards
Standards IECE Teacher Standards
b. Identify priorities of REGULARLY identifies SOMETIMES identifies Does not prioritize professional
professional development priorities of professional priorities of professional development needs Score
needs development needs development needs
¢. Design a plan to address Designs a professional growth Designs a professional growth Designs a professional growth r
professional growth needs pian that is clear and logical plan that is somewhat clear and | plan that is not clear and logical
for all priority arcas AND addresses all identitied logical and addresses all AND does not address identified Score

priorities

identified priorities OR only
clearly and logically addresses
some identified priorities

priorities




d. Engage in professional
activities

Engages in MANY ongoing
professional activities (i.e.,
partieipation in professional

Engages in SOME ongoing
professional activities (i.e.,
participation in professional

Engages in FEW ongoing
professional activities (i.e.,
participation in professional

organizations, seeking expertise | orgenizations, seeking expertise | organizations, seeking expertise | S¢0T®
from multiple sources, and from muitiple sources, and from multiple sources, and
using applied research) using applied research) using applied research)
e. Show evidence of Shows MUCH evidence of Shows SOME evidence of Shows LITTLE evidence of
professional growth professional growth and professional growth relative to professional growth relativa to
resulting from the reflection relative to identified identified priority areas and identified priority areas and
implementation of the plan priority areas and impact on impact on instructional impact ot instructional Score
instructional effectiveness and effectiveness and children’s effectiveness and children’s
children’s leamning learning learning
f. Apply professional ethics, | REGULARLY applies SOMETIMES applies RARELY applies professional |
practice, and legal mandates | professional ethics, practice, and | professicnal ethics, practice, and | ethics, practice, and legal
in early childhood settings legal mandates in early legal mandates in early mandates in early childhood Score
childhood settings childhoed settings settings ‘
Standard VIII: The IECE
Educator Supports Familics 3 2 1 Score
a. Assist families in Assists families in articulating Asgists families in articulating When selecting resources DOES
articulating resources, APPROPRIATE resources ADEQUATE resources based NOT ADDRESS family Scare
priorities, and concerns based on family priorities and on family priorities and priorities and concerns
coreerns concerns I
b. Individualize interactions | CONSISTENTLY Individualized interactions and Individualized interactions and |
and activities that individualizes interactions and activities SOMETIMES activities RARELY demonstrate
demonstrate sensitivity to activities that demonstrate demonstrate sensitivity fo sensitivity to characteristics to Score
characteristics to each sensitivity to characteristics to characteristics 1o each child’s each child’s family community
chitd’s family community each child’s family community family community ]
¢. Facilitate communication | ALWAYS facilitates SOMETIMES facilitates NEVER facilitates
of legal, procedural, and communication of legal, communication of legal, communication of legal,
program-related procedural, and program-related | procedural, and program-related | procedural, and program-related
information to families using | information to families using information to families using information fo families using
appropriate methods of appropriate methods of appropriate methods of appropriate methods of Score
communication commaunication {i.e., in jargon- communication {i.e., in jargon- comrmunication(i.e., in jargon-
free native language, sign free native language, sign free native language, sign
language, or through an language, or through an language, or through an
interpreter) interpreter) interpreter)
d. Apply adult learning REGULARLY applies adult SOMETIMES applies adult NEVER applies adult learning
principles in family learning principles in family learning principles in family principles in family education Score
education activities education activities education activities activitics
e. Respect and provide on- CONSISTENTLY considers SOMETIMES considers NEVER considers family’s
going support for the and supports family’s personal family’s personal preferences personal preferences regarding
family’s preferred level of preferences regarding level of regarding level of involvement level of involvement in child’s | Score
involvement in cducational invelvement in child’s in child’s intervention/instruction
activities intervention/instruction intervention/instruction
Standard IX: The [ECE Scorc
Educator Demonstrates the
Implementation of 3 2 1
pleme
Technology
a. Use multiple technology Uses TWO or more different Uses at least ONE technelogical | Uses FEW applications to
applications to support child | technological applications to application to support children’s | support children’s learning Score
learning support children’s learning learning
b. Select appropriate Selects APPROPRIATE Selects SOMEWHAT Selects INAPPROPRIATE
technology to enhance technology to enhance APPROPRIATE technology to technology or technology Score
instruction instruction aid instruction interferes with instruction
c. Engage children in their Shows CLEAR evidence of Shows SOME evidence of Evidence of engaging children
usc of technology to meet engaging children in the use of engaging children in the use of in the use of technology is NOT
their learning nceds and technology to meet learning technology to meet learning CLEAR or does not support Score
interests needs AND interests needs OR interests learning needs or interests
d. Use technology to meet Uses MUCH appropriate Uses SOME appropriate Uscs LITTLE appropriate
the needs of children technology to meet the special technology to meet the special technology to meet the special Score
needs of children. needs of children. needs of children,
e. Demonstrate ethical and Ensures that ethical and legal Ensures that ethical and legal DOES NOT follow ethical and
use policies are SOMETIMES legal use policics Scora

legal use of technology
disciplines

use policies are ALWAYS
followed

followed




Standard X: The IECE Score
Educator Provides
Leadership Within 3 2 1
School/Community/
Profession
a. Identify leadership Identifies leadership Identifies leadership Does not identify leadership
opportunities that enhance oppettunities in the school and opportunitics and selects one for | opportunities that have real
child learning and /or the selects one for a leadership a leadership project that has potential for impact on either the
professional environment of | project that has BOTH the potential for positive impact learning or professional
the school/community potential for positive impact on | BUT is unrealistic OR the ettvironment Score
learning and/or the professional | project is realistic BUT has
environment of the school AND | limited potential for positive
is realistic in terms of impact
knowledge, skill, and time
needed for completion
b. Develop a plan for Develops a work plan for a Develops a work plan for a Develops a work plan for a
engaging in leadership roles | leadership project that teadership project that provides | leadership project that provides
and activities CLEARLY describes the a LIMITED description of the a SUPERFICIAL description of
purposs, scope, and participants | purpose, scope, and participants | the purpose, scope, and
involved and how the plan will involved and hew the plan will participants involved and how Score
impact children’s learning impact children’s learning the plan will impact children’s
and/or the professional and/or the professional learning and/or the professional
environment environment environment OR has developed
1o plan
¢. Implement a plan for Implements a well organized Implements a well organized Implements a poorly organized
engaging in leadership leadership plan that has a clear leadership plan that has a clear leadership plan that does NOT
activities timeline of events/actions AND | timeline of events/actions BUT | have a clear timeling of
a clear description of how lacks a clear description of how | eventsfactions AND lacks a Scora
impact will be assessed impact will be assessed clear description of how impact
will be assessed OR does not
implement {eadership plan
d. Analyze data to evaluate | REGULARLY analyzes data OCCASIONALLY analyzes RARELY or NEVER analyzes
the results of planned and appropriately to evaluate the data appropriately to evaluate data appropriately to evaluate
cxecuted leadership efforts results of planned and executed | the resuits of planned and the results of planned and Score

leadership efforts

executed leadership efforts

executed leadership efforts OR
does not evaluate leadership
cfforts
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School of Education
Portfolio Evaluation Rubric

CU ib#

name_Ftadrew Bea

Date L;'/'q” 5/

Major MS méﬂh /\qf{fﬂﬂ&é

Evaluator Code [0( 'F’

Holistic Portfolio Score

Check appropriate box: CAP3 D CAP4 B CAP7 D

3

Directions: Record a holistic score for gagh standurd and an anafyiica! score for each indicator.
2=Progress Made 1=Unsatisfactory

Scoring Guide: 3=Satisfactory

Important Note: Evidence for evaluating KTS 1,2, 4, 6,7 in CAP 4 and 7 porifolios only i3 located in the TPA Section of the portfolio.

General Portfolio Require ments

a. MainPage

3G 2 Q)

o

. Signed form verifying original work and permission to review

1

experiences of students

students

¢, Selfevaluation of portfolio
d. Resumne/vita
&, _Educational philosophy Iocated after the resume/vita (2 pages, size 12 font, double-spaced)
£ Compstency in writing skills
Standard 1: The Teacher Score
Demonstrates Applied 3 2 1
Content Knowledoe 3°°re2»
| a. Communicates concepts, | Accutately and effectively Accurately conunuaicates Inaccurately and ineflectively |gqon
processes and knowledge communicates congepls, coneepts, processes and knowledge | communicates concepts,
processes and/or knowledge BUT omits some important ideas, processes and knowledge )
ANTY uses vocabulary that is uses vocabulary ipappropriate for ?
clear, correet, and appropriate | studerds or overlooks student ~
for students misconcepiions
h. Connects content to kife Effectively connects MOST Connects SOME conient, RARELY or NEVER Score
experiences of students comntent, procedures, and procedures, and activities with connects content, procedures,
activities with relevant lifs relevant lift experiences of and activities with relevant 3

life experiences of students

c. Demonstrates
instructional strategies that
are appropriate for content
and eontribute to student
learning

Hses instructional strategies
that arg CLEARLY
appropriate for the content and
processes ofthe lesson AND
nake a CLEAR conttibution
to student lzarning

Demonstrates instructional

strategies thet are SOMEWHAT
- appropriate for confent and
processes ofthe lesson AND make

SOME coniribution to student
learning

Demonsirates instructional
strategies that are RARELY
ar NEVER appropriate for
content and processes of'the
lesson OR make NO
contribution to studeat
leazning,

Seore

=

d. Guides students to
understand cantent from
various perspectives

REGIJLARLY provides
opportunities and guidance for
students to consider lesson.
content from different
pesspectives to extend their
understanding

SOMETIMES provides
opporturitics and gnidance for

students to consider lesson content

from different perspectives to
extend their understanding

RARFELY or NEVER
prevides opporfunifies and
guidance for students to
consider lesson content from
ditferent perspectives to
extend their understanding

o §

e. Identifies and addresses
students’ misconceptions af
confent

REGULARLY identifies
misconceptions related to
content and addresses them
during planning and
instroction

SOMETIMES identifies

misconceptions related to content

and addresses them during
planning and instruction

RARELY or NEVER
identifies misconceptions
related fo content and
addresses them during
plaoning and instruction

Seore
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Standard 2: The Teacher

3

2

1

Score |

environment for all sudents

Designs and Plans Score
Instruction
a. Develops significant States fearning objectives that | States leaming objectives that Uses objectives that are not Score
objectives aligned with reflect key concepts of the reflect key concepts of the clearly stated or are frivial .
standards discipline AND are alighed discipline but are not aligned with ] AND are not aligned with
with local or state standards locat or statc standards OR states local or staie standards {
learning objectives that do not
reflect key concepts of the
discipline
b. Uses contextual data te Plans and designs MOST Plans and designs SOME Plans and designs LITTLE Score
design instruction relevant | instruction that is clearly and instruction that is apptopriately TO NO instruction that is
to students appropriately based on based on some student, based on student, communrity,
significant student, community, and/or eultural daia and culturat data OR planning 2
comumunity, and/or cultural and design reflect biased or
data inappropriate usc of dala
¢, FPlans assessments to Plans MOST assessments that | Plans SOME assessments that Plans FEW assessments that Score
guide instruction and guide instruction, measure guide instruction, measure learning | guide instruction, measure
measure learning objectives | learning results, and are resulis, and are aligned with learning results, and are
aligned with learning learning objectives aligned with learning 3
objectives objectives
d. Plans instructional Aligns MOST instructional Aligns SOME instructional Aligns FEW instructional Scora
strategies and activities that | strategies and activities with strategies and activities with strategics and activities with
address learning objectives | learning ohjectives for afl learning objectives for all studenis | learning objectives for all 3
| for all students students siudents
e. Plans instructional Plans MOST instructional Plans instructional strategics that Plans instructional strategies Score
strategies and activities that | sirategics that include several | include af least TWO levels of that do not include levels of
facilitate multiple levels of levels of learning with SOME | learning with at least ONE learning OR do not require
learning requiring higher-order tequiring higher-order thinking higher- order thinking {
thinking
Standard 3: The Teacher Score
Creates and Maintains 3 2 1
Learning Climate Scoré’b
a. Communicates high Setg significant and Seis significant and challenging Daoes not set significant and Seare
expectations challenging objeetives for objectives for students BUT does chailenging objectives for
students AND ot communicate confidence in students AND dees not
verbally/nonverbally students” ability to achicve these commanicate confidence in ’
comnmnicates confidence in objectives students
students’ abilities to achieve
these objectives.
b. Establishes a positive Establishes clear standards of | Makes efforts to establish Does not establish clear Score
learning environment conduct, shows awareness of standards of conduct, and monitor | standards for student corduct,
student behavior, AND and respond to student behavior, ANI does not offectively
responds in ways that are both | BUT efforts are ineffective and or | monitor behavior, AND does
appropriate and respectful to appropriate not appropriately respond to
students behavier
¢. Values and supparts Consistently supports student | Inconsistently supports student Makes LITTLE or NO Score
student diversity and diversity and addresses diversity and addresses individual | attemspl to respond to student
addresses individual needs. | individual needs using a needs or uses # LIMITED diversity and individual needs 1’
VARIETY of strategies and repertoire of strategies and ~tends to use a “one size fits
methods methods all” approach
d. Fosters muotual respect Consistenily treals all students | Inconsistently treats all studenis Doces not treat all students Score
between tencher and with respect and concern AND | with respect OR does noi monitor | with respect and concemn.
students and xmonyg monitors student interactions students AND does not monitor
students io eneourage students to treat stadents %
each other with respect and
CONCCIT
¢. Provides a safe Creates a clagsroom Creates a classroom environment Fails to create an emotionally |{geore
enviromment for learning environment that is BOTI{ that is physicatly safe for all AND physicalty safe
emotionally and physically students BUT is inconsistent in environment for students
gafe for all students ensuring a safe emotional
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Standard 4: The Teacher Score l
Implements and Manages 3 2 1
Instruction Score
a. Uses a variety of Uses a variety of instructional | Uses a variety of instructionaf Uses instructional strategies
instructional strategies that | strategies that engage students | strategies that engage students that do not engage students Score .
align with learning throughout the lesson on tasks | throughout the lesson on tasks AND are not aligned with )
objectives and actively aligned with learning BUT are not aligned with learning | Iearning objectives
engage students ohjectives objectives OR {asks are aligned :
with learning obiectives BUT do
not keep students engaged
b. Implements instruction Implements instruction based | Implements instruction based on Does not base instruction on Score
based on diverse student on diverse student needs and diverse studert needs and diverse student nceds and
needs and assessment data assessment data AND adapts assessment date BUT does not assessment data AND does
instruction to unanticipated adapt instroction to unanticipated not adapt instruction to
cireumstances when needed circumstances when needed unarticipated circumstances
when needed
¢, Uses time effectively Establishes EFFICIENT Establishes SOMEWHAT efficient | Failsto establish consistent Seare
procedures for performing procedures for performing non- procedures for performing
non-instructional tasks, instructional tasks, handling non-instructional tasks,
handling materials and materials and supplies, managing kandling materials and
supplies, managing transitions, | iransitions, and organizing and supplies, managing 6
and otganizing and menitoring | mouitoring group work that vary in | transactions, and organizing
group work so that there is their effectiveness so there is and monitoring group work
MINIMAL foss of SOME UNNECESSARY loss of | resulting in significant loss of
instructional time instructional time instructional tirne
d. Uses space and materials | Uses classroom space AND Uses classroom space but not Fails to effectively use Score
effectively materials effectively to materials to effectively facilitate classroom space AND
facilitate student learning student learning OR uses materials | materials 1o fucilitate student
but not classroom space to learning
effectively facilitate student
learning
¢. Implements and CONSISTENTLY uses a SOME instruction promotes LITTLE or NO insiruction Score
manages instruction in variety of appropriate higher-order thinking promotes higher-order
ways that facilitate higher- | strategies to facilitate highes- thinking \
order thinking order thinking
Standaird 5: The Teacher Score
Assesses and Communicates 3 2 1
Learaing Results Score:?)
a, Uses pre-assessiments Uses a variety of pre- SOMETIMES uses pre- DOES NOT USE pre- Seore
assessments to establish agsessments 1o establish baseling assessrnents to establsh baseline
bascline knowledge and skiils | knowledge and skills for all knowledge and sidtls for all % '
for all students students students
b. Uses formative Uses a variety of formative Uses SOME formative assessments | Does not use a variety of Scare
assessinents assessments to determine to determine each student’s formative assessments to
each student’s progress and progress and guide insiruction determing cach student’s
guide instruction BUT offers LITTLE variety progress and guide instruction g
AND offers NO variety
¢. Uses summative Uses varied summative Uses LITTLE variety in summative | Uses NO variety in summative Seare
assessments assessments fo determine assessments o determine each, assessments to determine each ’
gach student’s progress student’s progress student’s progress % f
d. Describes, analyzes, and Analyzes assessment data to Analyzes assessment data to guide | Does not analyze assessment Score
evaluates student guide instruction and learning | instruction and learning OR to data to gnide fnstruction OR.
performance data and measure fearning measute learning progress measure learning progress 5
prOgress
e. Communicates learning Communicates learning Communicaies learning results to Does not communicate learning Score
results to students and resulis to students AND students OR parents in a resulis to students AND parents
parents parents in a measingful and meaningful and timely manner in a meaningful snd timely
timely manner manner
f. Allows opportunity for CONSISTENTLY prometes SOMETIMES promotes RARELY OR NEVER promotes g0
student self-assessment opporfunities for students o opperfunities for students o opportunilies for students to
engage in aceurate self- engage in accurate self-assessment | engage in accurate self- Z
assessment of [eaming of Tearning assessment of learning
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Standard 6: The Teacher
Demonstrates the

Score

Implementation of 3 2 1 Score
Technology 3
a, Uses available technology | REGULARLY uses SOMETIMES uses technology te | RARELY or NEVER uses )
to design and plan technology to design and plan | design and plan instruction technology to design and Score,
instruction instruction plan inshruction |
b. Uses available REGULARLY uses SOMETIMES uses technology to RARELY or NEVER uscs
technology to implement technology to implement implement instruction and facilitate | technology to implement Score
instruction that facilitates instruction and facilitate student learning insiruction and facilitate ‘5
student learning student learning student learning l
¢, Integrates student use of | REGULARLY inteprates SOMETIMES integrates student RARELY or NEVER
available technology into student use of technology into | use of techrology into instruction | integrates student use of Score
instruction instruction to enhance learning | to enhance lsaring outcomes and | technology into instrction
outcomes and meet diverse meet diverse student needs to enhance leamning
student needs outcomes and meet diverse
student needs
d. Uses available REGULARLY uses SOMETIMES uses technology to RARELY or NEVER uses s
core

technology to assess and

technology to assess and

#ssess and communicate student

technology to assess and

communicate student communicate student learning | learning communicate student g
learning [earning l
e. Demonstrates ethical use | Ensures that personal use and | Ensures that persenal use OR. DOES NOT enisure that

of technology

student use of technology arc

student use of technology are

personal use OR student use

'ch
-

evaluate the outcomes of
collahorative effort

to evaluate the outcomes of
collaboration AND identifies
next sieps

cvaluale the outcomes of
collaboration BUT does not
identify next steps

analyze student learning data to
cvaluate owteomes of
collaboration

ethical and logal etirical and legal of technology is ethical and
lepal
Standard 7: Reflects on Score I
and Evaluates Teaching and 3 2 1
Learning Score Z-
a. Uses data to reflect on REGULARLY reflects onand | SOMETIMES reflects on and RARFLY or NEVER '
and evaluate student evaluates student learning evalvates student learning vsing reflects on and evaluates Score
Iearning using appropriate data appropriate dals student learning using Z/
appropriate data '
b. Uses data to reflect on REGULARLY refiects on and | SOMETIMES reflects on and RARELY or NEVER
and evaluate instructional evaluates instructional practice | evaluates instructional practice reficets on and evaluates Score
practice using appropriate data using appropriate data instructional practice using 2
appropriate data I
£, Uses data te reflect on REGULARLY identifies areas | SOMETIMES identifies areas for RARELY or NEVER
aud identify areas for for professional growth using | professional growth ysing identifies areas for Score
professional grawth appropriate data appropriate data professional growih using L
appropriate dala l
Standard 8: Collaborates Score I
with Cofleagues/ Parents/ 3 2 1 L
Others Score 5
a. Identifies students whose | Identifics ONE or more Identifies ONE or more students Fails to idenlify & student ’
learning could be enhanced | students whose learning coutd | whose learning could be enhanced | whose tearning could be Score
by coliaboration be enhanced by collsboration | by collaboration, but does not enhanced by collaboration
and provides an appropriate provide an appropriate rationale 5 \
rationale |
b. Designs a plan to Designs a plan te enhance Designs a plan to enhance student | Does not design a plan OR
enhance student learning student fearning that includes | learning that inchudes SOME the plan does not enhance Score
that inclades all parties in AL parties in the parties in the collaborative effort student fearning
ihe eollaborative effort collaborative effort }j |
¢. Implements planned Implements planoed activities | Implements planned activities that | Does not implement planned
activities that enhance that enhance student learning enhance student learning AND activities OR plan does not | Score
student learning and AND engage ALL parties engage SOME partics enbance student [earming "g
_engages all parties [
d. Analyzes data to Analyzes student learning data | Analyzes student tearning data to Does not evaluate outcories of
¢oflaboration OR does not Score




Standard 9: Evaluates Score |

Teaching and Implements 3 2 1

Professional Development Score ?,)
a. Sclf-assesses THOROUGHLY and PARTIALLY assesses current Does not assess current Scor'e !
performance relative to ACCURATELY assesses performance on some Kentucky performance on Kentucky
Kentucky’s Teacher current performance on all Teacher Standards Teacher Standards 6
Standards Kentucky Teacher Standards -
b. Identifies prioritics for Identifies priority arcas for Identifies priority arcas for growth | Daes not identify priority Score
professional development growth based on seif- based on self-assessment , student areas OR identified aress are
based on data from self- assessment, student performance OR feedback from not based on any self-
assessment, student performance, AND feedback. colleagues assessment, student ‘
performance and feedback | fiom colleagues performance or feedback
from colleagues from colleagues
¢. Designs a professional Designs a clear, logical Designs a professional growth plan | Designs a professional Scoro
growth plan that addresses | professional growth plan AND | that is somewhat clear and logical growth plan that is not clear
identified priorities addresses all identified and addresses all identified and logical AND does not

prioritics priorities OR only clearly and address identified priorities -
logically addresses some identified
priorities

d. Shows evidence of Shows CLEAR evidence of Shows SOME evidence of Shows LITTLE evidence of |g..pn
professional growth and professional growth and professional growth and reflection | professional growth and
reflection on the identified reflection relative to identified | refative to identified priority areas | reflection relative to
priority areas and impact priority areas and impact en and impact on instructional identified priotity aveas and
on instructional instructional effectiveness and | effectiveness and student earning | impact on instructional 5
effectiveness and student student learning effectivencss and student
learning learning

Standard 10: Provides
Leadership Within

School/Community/ 3 Scor
Profession |
a. Identifies leadership Identifies leadership Identifies leadership Does not identify leadership Scare

opportunities that enkance
student learning and/or
professional environment of
the school

opportunities in fhe school
and selects one for a
leadership project that has
BOTH the potential for
positive impact on learting
and/or the professional
environment of the school
and is realistic in terms of
knowledge, skill, and time
needed for commpletion

opportunities and selects ong for
leadership project that has
potential for positive impact
BUT is unrealistic OR the
project is rcalistic BUT has
limited potential for positive
impact

opporiumities that have real
potentiai for impact on either the
learning or professional
environment

b. Develops a plan for
engaging in leadership
activities

Develops & wotk plan for a
leadership project that
CLEARLY describes the
puepose, scope, and
participants involved and
how the plan will impact
student learning and/or the
protbssional environment

Develops a work plan for a
leadership profect that provides a
LIMITED description of the
purpose, scope, and participants
involved and how the plan wili
impact student fearning and/or
the professional environment

Develops a work plan for a
leadership project that provides a
SUPERFICIAL description of the
purpose, scope, and participants
involved and how the plan will
impact sindent learning and/or the
professional envirenment OR has
developed no plan

Score

¢, Implements 2 plan for Implemenis 4 well-organized Implements 4 well-organized Implements a poorly organized Score
engaging in leadership lgade%'ship plan that hfls aclear lf:ade-rship pian that h?s a clear leadership plan that does NOT have a
acHvities timeline of events/actions AND | timeline of evenis/actions BUT Tacks | clear timeline of events/actions AND
a clear description of how a clear description of how impact lacks & clear deseription of how B
impact will be assessed will be assessed " impact will be assessed OR does not 3
implement leadezship pian
d. Analyzes data to evaluate | REGULARLY analyzes QCCASIONALLY enalyzes student [ RARELY or NMEVER analyzes Seore

the results of planned and
“executed leadership efforts

student learning and/or ofher
school data appropriately to
evaluato the results of planned
and executed leadership efforts

learning and/or other school data
appropriately to evaluate the resuits
of planned and exccuted leadership
efforts

student learning and/or other school
datn appropriately to evaluate the
resuis of planned and execnted
leadership efforts
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Andrew Beal
Portfolio Feedback
General

Work on professionalism of resume. The large font and circle bullets give it an unprofessional look. Add
references.

Several spelling/grammar errors throughout the portfolio. Be sure to proof read EVERYTHING.
Standard 1

Some important concepts left out. For example, that ratios can also be written as fractions should be
presented in the first lesson.

Your slides have too many words for 6™ grade students. Divide this information and present it to them
in small segments.

I did not see evidence that students had opportunity to consider multiple ways to solve problems.

I did not see evidence of addressing student misconceptions. This could easily be derived from
formative assessment data.

Standard 2

On your learning targets, you need to reference the KAS codes. For example, 6.RP.1 and use the KAS
vocabulary.,

Learning targets are wordy. For example, instead of students will be able to compare parts to whole,
say students will compare parts to whoie.

[t was unclear as to how your pre-assessment data was used to drive instruction. The pre-test questions
need to be aligned to the learning targets so that you know exactly what targets need to be taught for
each Individual student.

You need to incorporate all levels of questioning into each lesson, {Bloom’s)

Standard 3

Be sure to plan activities in each lesson that appeal to students with all learning styles.
Students may lose interest with day after day or power point presentations.

Standard 4

All'lessons should be focused around assessment data, whether pre-assessment or formative
assessment, Students need to be grouped for their diverse needs based around this data.

Your questioning needs to be higher ievel {synthesis, analysis, evaluation),




Standard 5

Feedback on student work needs to be more detailed. They should be able to tell why they got it wrong
or what they could do to improve,

i read about the parent coming in and questioning why they student was failing. 1t would be better if
you had made that contact.

Standard 6

Make sure that the students are the ones using the technology, not just watching you use it.
Standard 7

Make sure that instructional decisions are made based on data. Just collecting the data is not enough.
Standard 8

On your collaboration plan, | did not see that the parent was involved.
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Heilistle Portfolio Score 3

Direclions: Record a Aofstic score for each standard and an analytical seore for each indicator,
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General Portfolio Requirements 30 20 1 O
a. Main Page ‘ 3 2 O 1 O
b. Signed form verifying original worlk and permission 1o review 3 &) 2 €)1 ‘
¢. Self-evaiuation of porifolio 3 20 1 O
d. Resume/vita, 3 & 2 L1 Q)
e _Hducational philosophy located after the resume/vita {2 pages; size12-font,duublerspared) R Y S B N
. Competeney in writing skills ‘ I 20 1 O
Standard 1: The Teacher Seore
Demonstrates Applied 3 2 1
Content Knowledge . . 3
. Communicates concepts, | Accurately and effectively Accurately communicates Inaceurately and ineffectively |,
processes and knowledge commuricates concepts, ooncepls, processes and knowledge | communicates concepts,
: frocesses and/or knowledge BUT omits some Important ideas, | processes and knéwledge
AND uses vocabulary that is uses vocebulary inappropriate for
olear, correct, and eppropriate ! students or overlooks student
for students muisconceptions
b. Conneets conttent ¢o life Effectively connects MOST Cennects SOME eontent, ‘RARELY or NEVER, a
experiences of students content, procedures, and procedures, and activities with connects content, procedures,
. activitics with relevent life relevant life experiences of and activifies with relevant
experiences of students students life exporiences of students
&, Demonstrates Uses instructlonal steategies Demonstrates instructional Demonstrates instructional 3
Instructional strategies that | that are CLEARLY : strategies that are SOMEWHAT strategies that are RARELY
are appropriate for content | appropriate for the content and | appropriste for content and or NEVER, appropriats for
and contribute to student processes of the lesson AND processes of the lesson AND make | conteiit and processes of the
learning make a CLEAR contribution SOME contribution fo student lesson OR make NO
: to student learning learning : contribution to student
learning,
d. Guides stadents to REGULARLY provides SOMETIMES provides RARELY or NEVER. 3
naderstand content from opportunities and guidance for | opportunities and guidance far provides opporiuties and ‘
various perspectives studeius to consider lesson students to consider lesson content | guidance for students to
content from different from different perspectives to consider lesson content from
perspectives to extend their extend their understanding different perspectives to
understanding . N ' extend their understanding
e. Identifies and addresses . | RECULARLY identifies SOMETIMES identifies RARELY or NEVER 5

- stndents” misconceptions of
content

| migconceptions related o

content and addresses them
duting planning and
mstruetion

tnisconceptions related fo content
ahd addresses them during
planaing and instructlon

identifies misconceptions
related to content and
addressss them during
planning and instruction
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Standard 2: The Teacher Score }
Designs and Plans 3 2 1 3
Instruction
a, Develops significant States learning objectives that | States learning objectives that Uses objectives that are not
objectives aligned with reflect key concopts of the teflect key concepts of the ¢learly stated or are trivial
stamdards discipline AND are aligned discipline but are not aligned with | AND are not aligned with
with local or state standards local or state standards OR states local or state standards
lenrning objectives that do not
teflect key concepts of the
: discipline
b. Uses contextual data to Plans and designs MOST Plans and designs SOME Plans and designs LITTLE 3
design instruction relevanc | instruction that is ¢learly and instruction that is approptiately TO NO instruction that {s
to students appropriately based on based on some student, based on student, community,
significant student, community, and/or cultural data and cultural data OR planning
community, and/or cultural and design refleot biased or
data” . inappropriate use of data
¢. Plans assessments to Flans MOST assessments that | Plans SOME assessments that Plans FEW assessments thai
guide instruction and guida instruction, measure guide instruction, menaure learning | guide instruction, measute
measure learning objectives | leaming results, and are results, and are aligned with iearning results, and are
: aligned with learning learning objeatives aligned with [earning
. . : objectives . objectives
d. Plans instructional Adighs MOST instructional Aligns SOME instructional | Aligns FEW Instructional 3
strategies and activitles that | strategiss and activities with strategies and activities with strategies and activities with |
address learning objectives | learning objectives for all learning objectives for all students | learning objectives for afl J
for all students ) students students
. Plans instructionial Plans MOST fnstructional Plans instructional strategies that Plans instructional strategies - 5
strategies and activities that | strategies that include several | include af least TWO levels of that do not inclhude levels of
facilitate multiple levels of levels of learning with SOME | learning with at Jeast ONE lzarning OR do not require
learning requiring higher-order requiring higher-order thinking higher- order thinking
thinking ]
Standard 3: The Teacher L Score
Creates and Malntaing 3 2 1 S
Learning Climate 3
a Communieates high Srets significant and Sets significant and challenging Does not set signifioantand |4
expectations challenging objectives for objectives for students BUT does challenging objectives for :
students AND niot gommunicate cenfidence in students AND does not
verbally/nonverbally students’ ability to achisve these comunuaicate confidence in
comumunicates confidence in objectives - students
studenis’ abilities to achieve
these objectives.
b. Establishes a positive Establishes clear standards of | Makes efforts to establish Does not establish clear :
learning environment conduct, shows awareness of standards of conduct, and menitor standards for student conduct,
student behaviot, AND and respond to student behavior, AND does not effectively
respotuls in ways that are both | BUT efforts are ineffective and or | monitor behavior, AND doeg
approptiate and respectful 1o appropriate not approptiately respond to
gtudents behavior
c. Values and supports Consistently supports student | Inconsistently supports student Makes LITTLE or NO
student diversity and diversity and addresses diversily and addresges individual aternpt to respond to stndent
addresses individual needs, | individual needs using 2 needs or uses a LIMITED diversity and individual needs
VARIETY of strategies and repertoire of stratogies and. — tends fo use a “one size fits
methods - methods i all” approach
d. Fosters mutual respect Consistently treats all students | Inconsistently treats all students Does not treat &l students 3
between teacher and with respect and concern AND | with regpect OR does pof monitor | with respect and concem
students and among monitors student interactions students - AND does not monftor
students to encourage students (o treab . students
each other with respect and
concern :
& Provides a safe Creates & clagsroom Creates a classrcom environment Fails to ¢reate an emotionally | g
envirenment for learning environment that is BOTH that is physically safe for all AND physically sufe
etmotionally and physically students BUT is inconsistent in environment for students
safe for all students ’ onsuring 4 safe emotional
environment for all students
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Standard 4: The Teacher
Timplements and Manages
Instruction

3

2

1

a. Uses n variety of
instructional strategies that
align with learning
ohjectives and actively
engage students

Uses a variety of instructional
strategies that engage students
throughous the lesson on tusls
aligned with learning
abjectives

Uses a varisty of instructional
strategies that engage students
throughout the lesson on tasks
BUT are not aligned with learning
objectives OR tasics are aligned
with learning objectives BUT <o
not keep students engaged

Uses instructional strategies
that do not engage students
AND are not aligned with
learning objeatives

Score

b. Implements instruction
based on diverse student
needs and assessment dati

Implements instruction based
on diverse student needs and
agsessment data AND adapts
instruction to unanticipated
citoumstances when needed

Impiements instruction based on
diverse student needs and
assessment date BUT does not
adapt instruction to unguticlpated
ciroumstances when nesded

Does not buge instruction on- 3

diverse student needs and
assessment data AND does
not adapt instruction to
unanticipated cireuninstances
when needad

¢. Uses time effectively

Establishes EFFICIENT
procedures for petforming
non-instryctional tasks,

 handling materials and

supplies, managing {ransitions,
and organizing end monitoring
group work so that there is
MINIMAL loss of
instructional time

Establishes SOMEWHAT efficient
procedures for performing non-
instructicnal tiisks, handling
materials and supplies, managing
transitions, and-organizing and
tnonitoring group work that vary in
their offectivensss so there s
SOME UNNECESSARY loss of
insteuctional time

Fails to eatablish consistent 3

procedures for performing
non-instructional tasks,
handling materialy and
supplies, managing .
transactions, and organizing
and monitoring group work -
resulting in significant loss of
instructional time

d. Uses space and materials
effectively

Uses classroom space AND
materials effectively to
feeilitate student learning

Uses elassroom spase but ot
materials to effectively facilitate
student learning OR uses materials
but not clagsreom space to
effectively facilitate student
learning

Fails to effectively uge 3

classroom space ANID)
materials to facilitaie stadent
learning

¢ Implements and
manages ins{ruction in

CONSISTENTLY uses a
variety of appropriate

SOME instruction promotes
higher-order thinking

LITTLE or NO instruction
promotes higher-order

ways that facilitate higher- strategles to facilitate higher- thinking : J
order thinking ordet thinking
Standard 5: The Teacher . Score
Assesses and Commuinicates 3 2 1
Learning Results . . 3

a, Uses pre-assessments Uses a variety of pro- SOMETIMES uses pre- DOES NOT USE pre-

assessinents to astahlish agsgssments to establish baseline assessments to establish bageline

baseline knowledge and skills | knowledge and skills for all lknowledye and skills for afl

_for ali students students students

b. Uses formative Uses a variety of formative Uses SOME formative assessments | Does hot Use o varisty of 3
assessmoents agsessments to determine to determine each student’s formative assessments to

each student’s progress and progress and guide instruztion determine each student’s

guide instruction BUT offers LITTLE variety progress and guids ihstruction

. AND offers NO variety
¢ Uses sununative Uses varied summative Uses LITTLE varisty in summative | Uses NO variety In sunmative 3
assessments asseasments 1o determine assessients to determine each assesstents fo determine each *
‘ . each student’s progress student’s progress student’s progress

d, Describes, analyzes, and Analyzes assessment data to Analyzes assessment data to gnide | Does nol analyze assessment o
evaluates student guide instruction and learning | instruction and learning OR to data to guide instruction OR
performance data and measure leaming measure learning progress’ measute leaming progress

progress
e, Communicates learning Communicates learning Commurticates leaming results fo Does nint communicate learning 2

results to students and
parents

results to students AND
parents in a mean{ngful and
timely manner

students OR parents in u
meaningful end timely manner

results to students AND parents
in a meaningful and timely
manngy

f. Allows epportunity for
student self-assessment

CONSISTENTLY promotes
opportunities for students fo
engage in accurate self-
assessment of learning

SOMETIMES promotes
opportunities for students to
engage in accurale self-assessment
of learning

RARELY OR NEVER promotes
opportunities for stucents to
etgage in accurate self-
assessment of learning
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Standard 6: The Teacher

and identify areas for

for prefessional growth using

professicnal growth using -

identifies areas for

Demonstrates the 3 2 1
Tmplemengtation of 3
Technology
A, Uses available technology | REGULARLY usecs SOMETIMES uses techuology to | RARELY or NEVER uses
to design and plan technology to design and plan | design and plan instruction technology to design and 3
Instruction instruction plan instruction |
. Uses available REGULARLY uses SOMETIMES uses technology to RARELY or NEVER uses
technology to implement technology to Implement implement instruction and facilifate | technology to implement 3
instruction that facilitntes instruetion and facilitate “student learning o instruetion and facilitate
gtudent learning student learning ) student learning
¢. Integrates student use of | REGULARLY integrates - SOMETIMES integrates student RARELY or NEVER
available technolegy into student use of technology into | nse of technology into instruction integrates student use of 2
insérngtion instruction to enhance learning | to enhance leurning outcomes and technology mto instruction
outcomes and meet diverse meet diverse student needs - to enhance learning
student needs : - outcomes and meet diverse
: : : . . student needs
d. Uses available REGULARLY uses SOMETIMES uses techhology to RARELY or NEVER uses .
technology to assess amd technology to assess and assess and communicate student technology to assess and 2
commurnicate student comtnunicate student learning | learning ' comnuiicate student
learning o : learning ’
. Demonstrates ethieal use <| Ensures that personal useand | Ensures that personal use OR DOES NOT ensure that
of technology student use of technology are | student use of technology are personal use OR student use |3
ethical and legal ethical and fegal of technology iy ethical and
legal ‘ |
Standard 7: Reflects on Score
and Evalnates Teaching and 3 2 i :
Learning ‘ ' ‘ 3
a. Uses data to reflect on REGULARLY reflects onand | SOMETIMES reflects on and RARELY or NEVER J
and evaluate student evaluates student learning evaluates student learning using reflects on and evaluates 3
learning using appropriate data appropriate data student learning using
) ) appropriate dita I
b. Uses data to reflect on REGULARLY reflects onand | SOMETIMES reflects on and RARELY or NEVER ‘ '
and evaluate instructionat evaluates instruetional practive | eveluates instructional practice reflacts on and evaluates 3
practice using appropriate data using appropriate data instructional practice nsing
- | appropriate.data | ‘
&, Usey data to reflect on REGULARLY identifies arcas | SOMETIMES identifies areas for- | RARELY or NEVER 5

professional growth appropriate data appropriate data professional growth using
appropriats data
Standard 8: Collahorates S““'EJ
with Colleagues/ Parents/ 3 2 1 ’
Others ‘ 3
n. Tdeniifies students whose | Identifies ONE ot inore Identifies ONE or more students Fails fo idantify a student
learning could be enhanced | students whose learning could | whoss leaming sould be enfiznced | whoss learn ing could he 3
by eollaboration be enhanced by cellaboratisn | by eollaboration, but does not enhanced by collaboration '
~and provides an appropriate provide an appropriate rationale
l rationale
b. Designs a plan to Designs & plan to enhance Designs a plan to enhance student | Does not design a plan OR. -
enhance student learning studen! learning that includes | learning that includes SOME the plan does not enhance 3
thaf includes all parties in ALL parties in the parties in the collaborative effort student learning
the eollaborative effort collaborative effort : : |
¢. Implements planned Implements planned astivities | Implements planned aativities that | Does not implement planined
activities that enhance that enhance student learntng | enhance student learning AND activities OR plan does fiot |3
student learning and AND engage ALL parties engage SOME parties enhianee student learning
engapes all parties
d. Analyzes flata o Analyzes student learning data | Analyzes student learning data t¢ -~ | Does nol evaluate oulcories of
collaboration OR dees nat 3

evaluate the outcomes of
collaborative effort

to evaluate the outeomes of
collaboration AND identifies
hext steps

evaluate the outeomes of
coltabaration BUT does not
identify next stops

analyze student learing data to
evaluate outcomes of

collaboration
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Standard 9: Evaluates

Score

Teaching and Implements 3 2 1
Professional Development 3
n. Self-assesses THOROUGHLY and PARTIALLY gssesses current Does not assess current 3 '
performance relative to ACCURATELY assesses performance on some Kentucky performance on Kentucky
Kentucky’s Teacher current performance on all Teacher Standards Teacher Standards
Standards Kentyeky Teacher Standardy ‘
b. Identifies priorities for Identifies pricrity areas for Ielentifies priovity areas for growth | Does not Identify priority
professional development growth based on self- bbased on self-assessment , student | areas OR identified areas are
based on data from self- assessment, student performance OR feedback from not based on any self.
assessment, studene performance, AND fzedback colleagues assesstnent, student
performance and feedbeck | from colleagues performance or feedback
from colleagues from calleagues
¢. Designs a professional Designs a clear, logical Designs a professional growth plan | Desi gns a professional 3
grewth plan that addresses | professional growth plan AND | that is somewhat clear and logizal | growth plan that 18 not clear
identified prioritley addresses all identifiad and addresses all identified and logical AND does not
priorities prioritics OR, ouly olearly and address identified prioritics
logically. addresses some identified
priorities
d. Shows evidence of Shows CLEAR evidence of Shows SOME evidence of Shows LITTLE evidence of 3

professional groweh and
reflection on the {dentified
priority areas aitd impact
on instruetional

profassional growth and
reflection relative to identified
priority areas and impact on
instructional effectiveness and

professional growtl and reflection
relative to identified priotity areas
and impact on Instructional

effectivencss and student learing

professicnal growth and
reflection relative to .
identified pricrity arses and
impact on mstustional

effectiveness and scudent “studsnt learning effectiveness and student
learning learning
Standard 10: Provides Score
Leadership Within 3 2 1
School/Conumunity/ 3
Profession . |
a. Identifies leadership Identifies leadership Tdentifies leadership Does not identify leadership 3
opportunities that enhance opperiunities in the school | opportunities and selects one for | opportunities that have resl
student learning and/or and selects one for a leadership project that has potential for impact on either the
professional envirenment of | leadership project that has potential for positive impact learning or professional
the sehool BOTH the potentiai for BUT is unrealistic OR the environmenrt
positive impact on lenming | project is realistic BUT has
and/or the professional limited potential for positive
environment of the scheol unpact
and is realistic in terms of
" knowledge, skill, and time
needed for completion
b. Develops a plan for Develops a work plan fora | Develaps a work plan for & Develops a work plan for »
engaging in leadership leadership project that leadership project that provides a | leadership projeot that provides a
activities CLEARLY deseribes the LIMITED description of the SUPERFICTAL description of the
putpose, scops, and purpose, scope, and patticipants | purpose, scope, and participants
pariicipants involved and involved and how the plan will involved and how the plan will
how the plan will impact impact student lsarving and/or impact student learning and/or the
studant learning and/or the | the professional enviranment professional environment OR has
professional shvironment developed no plan
¢. Implements 2 plan for Linplements a well-organized tplements o well-organized inplements a poorly organized
engaging in leaderslEp. leaderships pian that has a clear leadership plan that kas a clear leadership plan that does NOT have a
activities timeling of events/actions AND | tinieline of events/actions BUT lacks | clear timoling of events/actions AND
a cleur desoription of how a elear description of how impact Incks & clear desoription of how
inpact will be assessed will be gesessed Impact wilt be aggegsed OR does not
implement leadsiship plan
d. Analyzes data to evaluate | REGULARLY analyzes OCCASIONALLY mralyzes student | RARELY or NEVER analyzes 3

the results of planned and
executed [eadership efforis

student leaming and/or other
school data appropiiately to
evaluate the results of planned
and executed leadership efforts

leamning and/or other school data
appropriately to evaluate the results
of plamned and executed Teadership
efforts

student lesning and/or other school
data appropintely o evalurte the
results of planned and execuied
leadership efforts
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e e e fraiba ] es

Standurd 1; The Teacher Beare
Demansirates Applied 3 o2 1
Content Knowledge ‘ N Soce Q\
#. Coimmunieates conpepls, | Acowrately and effeotivaly | Acmmntaty sommenlontes Inaceurately aud ineffortively |40,
provesses aud lnowladge eomminicates coneapls, concepts, processes and knowledge | epmmunicales cotteepts,
- proesses andfor keewindpe BUT omlis some important Idons, ) prodesses ang kniwledge
AND uses vogabulary that is 383 vogabuldry inappropriste for 3
ehenr, botrect, and apprapriate | students or overlooks student
for stadents mistoneeptions
b. Countaets conipnt to life Effectively connects MOFT Connevis SOME rontant, RARBLY or NEVER. Heora
exjeriences of studenty content, procadures, and - progegdies, and aolivities with sannecks eentent, procedures, .
aotivities with relevane lifs refevant lifs experlencas of and antivities with relevant g
experiences of studeiis studfonts it experkences of students
. Demonstrates Uses nstructional stiategles Demornsiratss nstrioctions] Desvanstiatas instructional |,
Instryetionsl strategtes that | (hat are CLEARLY strategide that are SOMEWHAT | stratoples thal are. RARELY
are sppropriate for confent | appropeiate for the content and. | appeopriaie for cortent and oI NEVER apiroptiate for
andf eoufribute to stadant processes of the lesson AND processes of the lesson AND make | cdntentdnd processes oP the
learning make 2 CLEAR caneibuiion | SOME contelhutlon to student Iesson OR 1ngke NO
) to student learning Tearning : contribution to smdent
) learning,
i Clides studints ty REGULARLY provides BOMETIVMES. provides RARFLY oy NEVER Seare
understand eontent from opportuniiies avd guldance for | oppertenitiss and auidancs fg ‘provides opportyrites angd
variows perspectivis stutdents o tonsiderlesson studenty to consides lesson eontént | guitlance for shudents fo
eontentfrom different frem diffbrent perspeetives to congidar legson content foum
petgpectives fo axtend i exicnd their undeistading ditforag perspectivés to
mnderstanding. : axtend theiv understanding
e. Identifies and pddresses | REGULARLY Tdentifies FOMETIMES identifies - RABRBLY or NEVER Bcare
studenty’ widsepnceptionsof | miscongeptions refted b misconceptlons zelated to content | Kentifey misconcéptions o
oontemt content and zddresses them and addredses them during related to pontent and
during planning. and planning aod ngtrection -addresses thom during

tngtiuetion

Tlanniug and ingtrudtion
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Standard 23 The Tcziulwt; j

Designs and Plans
Tusbruciion

3

2

Secore |

1 Score ,R 5

a. Develops slgnificant
ghjectives nligned with
standurds

States lsarning objectives that
teflect lceey concepts of the
diseipline AND are aligaad
with local er stafe standards

Stetes lerming objeotives that
reflect key concepts of the

disuipling but ave not aligned with

Jocal or state standards OR states

‘Terrning, objectives that o not

reflect key concepts of the
diseinling

foenl g state standards 3

Uses objectives tiat are not
olearly stated or are trlvial
AND are not aligned with

Seore

b. Uses vontextwal dats to
design instruction velovaut
te students

Plans and designg MOST
instristion that lg elenrly and
apprepmiately based on
significant sindent,
cominunily, and/or cultural

| dain

Plang and designs SOME
nstructlon that Is appropristely
buged bn some student,
community, andlor cultural data

Plang and designg LITTLE
TONO instruction that s
based on student, sommunlty, r;
und cuttural deia OR planning )
aid degign raffect bilised oy ~
Inappropeiate use of data

Score

e, Plans assessiments to
gulde insteuctlon aud
mensure learning objoctives

Plans MOST assessments that
guice instrustion, measure
lemnig results, and are
eligned with learning
ohfestives

Flans SOME nssessrerts that

gulda tnstraction, messure lewrhing

igsults, and are altpned with
learning objsotives

" Plang FEW nsségsmants that

d. Plang instructional

girategics and netivities fliat

address learning objectives
forall students

Aligns MGST instruptonal
girategies wid aotivities with
lentning objeatives for all
gtuclerits

Aligns SOME instriettonal

‘Strotogics And aelivides with
lpaning obJachveq for all stuclents,

| Teaming ebjoctives for alf

Scote
gulde instruetion, measurs
learriing reslts, and gre
aligned with lepmning
o hjactives
Aligns FEW Insttustional Boora

stinfegios gad goliviiies with )
D

studeinis

& Plans instructivoal
strategies and wettvities that
freifitate multipls levels of
lenrudhizg

Planis MOST {uetruetional
sfrategies that include soveral
fovels of Tearnimgy with SOME.
raquiring higherider

Plane instructiona] strafegles that
include ut least TWC levels.of
learniig with at lesst OWE
requiring higher-order thinking

Plany instiuetional simlegles Sdore
thel do notiicinde levels of o
learrtag OR. do not vequire

liigher ficer thivkiig .

Heinking
Standavd 3t The Lencher Soire
Creates apd Maistning 3 2 3
Laarning Clironte ) BGC‘“G\Z’
a, Commumientes high Sels slgnifioqut hed Sets signticant and chaflenglng Droés notset significant and Havre
expeetations challenging ohjectives for objectives for students BUT does | ohwdlenging objeatives for
sludents AND not communteate confidence in studants ANT doas net

verbally/uonverbally
communicates. confidense in

students® abilities to-achieve

these dbjestives,

giudents’ ability to achileve these
ibjactivey

stiidants

eanrsiunicats confifenes in :?)

b, Establishes # pusitive
leprafng enviroamient

‘Hatablishey elear standapds of
conduct, shavws atvarengss of
student behayior, ANT ‘
responidls i ways that are both
appropriafe aud redpectiid to
studernits

Makes efforts to establish
standards of conduct, and monifor
and raspand to student behavior,
BUT offoits are insflective tid or

approptiate

Proes nat estahHsh ofenr P,
standdrds for student gontuct, -
AND does not effbetivel ty o
memitor beliavior, AND dosg \5
ol appropilatety vespond to

ehaviok

@ Values and supports
stadent diversity and
adidressey tndividual noeds,

Consistently supports student
diverity and sddrssses
individun! needs ysinga
VARIETY ol sirategies and
mitliods

| Tnconsistettly supports student
diversity and addragses fndlvidual

needs or uses a LIMITED
repertoiis of strategies nd
frathods .

Makes LITTLE ¢ NO Scara
atfempt to sesponid to student
diversity and individual mewds

~fénds to yse & Yone size fis
ail” aprroach,

U:"

" d. Tosters mutual respect
befveen teacher tud
studeats and amoog
shidents

Chnsistently treats all students
with respect and concern AND
thieniions siudent interctions
to dndonrsge studetits tp ifgat,
aagh ether with rospeet bnid.
caeeln

Theonsistentdy taats all students

willrrespect OR dpssnal; mcmiim'

‘shudents.

" AND. does it mogitne

Does nottieat all students: | o
with msgpect and woncearn S

(»

stadenty

4, Providies 1 gfe
envivonment for learing

Crostes e elassroom
anviroament that is BOTH
entotionally and physieally
safes for aft students

Creatos & cl#S5I00nL ety lromtent
|t B physiogHy gafh for all
studants BUT ts inconsistentin.

emsyring @ safk enotional
-gnyironment for all students

Falls 1 areate an emotionally genm
AND physically sate
suviconinent fof studerts

Cﬁ
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Standard 4: The Teacher
Tmplements and Manages
Instruction

k|

2

Seare |

1 Sgare ?)

a, Uses n vaviety of
nstructionnl strrtegies that
aligr with learniny
objectives and actlvely
engnge students

Uses & variely of instructional
styntegles that engage students
throughout the lesson on tasks
aligned with learntng
chjeatives

Uses a variety of instructional
steateies thatf engage students
thraughout the losson on tasks
BUT are not atigned with leaming
objectives OR tasks ot alighed
with leanting objectives BUT do
not keep students engpged

Uses instructional strilegies
that do not engage students
AND gre not allgned with
learning abjectives

Bonte

5

b, Impiements insteuction
based on diverse student
ueedy and nssessment dakq

Implemants ingtruction based
i diverse aindent needs and
assusament data ANT adepts
Instruetion to unantlcipated
siroumstances whent heeded

Tmplements instuction based on
dliverse stident needs and
assessment date BUT does not
adep? justruotion fo uwnanticipated
clroumstances when needed

Does not bage goruetion on
diverss sfudent neads and
sssessment diis AN does
unt adapt instrustion to
utaniicipaled efreumystances
whet needed

Scors

SN

€. Uses time effectively

nen-instietional tasks,.

MINIMAL loss of

Establishes EFFICTENT
procedyres for performing,

tandling materials and
supplies, managing transitions,
and organizing &od monitoring
group worl so that there {s.

fustructional time

| instructional time

Bytablishes SOMBWHAT efficient
procedures for perfotming non-
Instructional tagks, basdling
ihatortals and supplies, manugiig
{egasitions, and ergenlzing and
moiitoring group werk that vary in
fheir effectiveness so there is
30ME UNNECESSARY loss of

Fails to establish consistent
procadures for performing
nos-instruetional tasks,
Trdndling materialy and
supplies, managing
fransactions, and aoganizing
#nd monttoriog grouy work
resuflling in signiBoant loss of
instruetional time

Score

di Uses spaco and imutertals
effectively

facilifate stadent learming

Uses elagsroons dpice AND
materinls effeotively o

- student Tsaing OR uses matarials

Uses elassroom sprce bt ot
makerinly to effectively froilitate

but nwt elugsioom space fo
sifectively facititate student

Faild to effactively use
classroom spage AND
malerlels o facilitate studem
learning.

Saory

) - leaming, . :
& Implements. and CONSISTENTLY ases & SOME instruction promotes LITTEE or MO indhuetion Seore
manages instroction In vatlety of uppropriate higher-order thinking promotes lpherorder 202
vays that faeilitate higher- | strategies te facilitate higher thinking cl
ovider thinking ordal finking: -
Standmed & The Teacher . . L—“ "
Assesses and Communieates kS g&*‘wﬁi’é&wz 2 i bm.'f,}.,:
‘Leurning Results MG Boorg g{
A, Uses pre-nssessrments Uses & varlety of pro- BOMETIMES usés pre- DOES NOTUSE prew . Score
atssessmetts to esinblish asseszranis o astabllsh baseline agsessmants to establish baseling ™ -
baseling ktowledge and sldlls | knowledge and skiils for pil knhawledge and skills for all g\
for gl stodents students students k
by Thses formative Uses a vauiety of formative [ Uses SOME. formatlve assessments | Docs hotuse 4 vatiety of eors
assessments assessments (o determing to dotermine sacl: stadenity formaiive assossments fo i
auch student’s progresy and igtess.dnd. puide lustugtion doterniriue sach stideiit'y E
gaide instruction UT offers LI FLE vaﬁl@ progress and pulds fustruction Q\
g AND offbrg NO varlety
£ Uses summative Uses varied sumnatlve: Uges LITTLE wariety in summative | Uses NG variely in sunimative Seore
Assessments assessments to detarmins -BY5ASRINENGS o detarnvine each assessments lo detesmine sach
ench student’s propess student’s. propredy shudent’s propress- |
. Doseribes, analyzes, and. | Anslyzes assmssment dafnfo Andlyzesassessment dafa o guide | Dosznot analyze assesement -"‘%core
evaluatey student guide ingtruction und lenalug | instraction and leaming OR to datzrto gnide Instruction QR, ¥
performance data, dnd stiensurs leaming medinire Tearning progress menawe learning Hrogress GZ
prograss: :
¢. Conmdunivntos leirning Communicates Ieammg Contniymivates leariing resul i 4o Daiss not commurdiste. leaning Soore
rosulis to students jmd reaults i students ANIY students OR parents in'g sesults o shidonts AND pacents > y
parents parents ina meatingfil and - | ‘mewtingfil and timaly mnner in 4 meaningfil ad tiely 52{
tlmely mannar : mangey
. Allows oppovtustty Tor CONSISTENTLY proviotes | SOMETIMES pronivies RARBLY OR NEVER prommies Scora
student seli-assessment, opporhindiivs for stucfents to | epporuaitias. forstudents to epportunitias for students to o
engage in. aceurate delf eigugo lin dvenrate selCassessment | engagh in aceurate sebf (?‘J
assessment of learning, of laarning assestmient of learninp b

1617




Standapd 6: The Teachor
Tremonstrates the

ﬁ Score ,

to design and pfan
instruetion

teohnology to design and plan
istruction

design und plan instraction

Implementation of 3 2 1 ‘ Sadie 3
Technology: : . -
. Uses aynilable fecinology | REGUELARLY uses SOMETIMES uses technalogy to | RARELY or NEVER uses

technology ta design and Seors

plan instrustion I

b, Uses aviiilable
teehmelogy to implomont
imstruction that facilitates
student learning

REGULARLY uses
feehnology to imploment
instruction and facititate
studet learning

SOMETIMES uges technology to

inplement inshrugtion and fhoilitale

student learning

RARELY uvr NEVER uses
teehnology 1 Implement [ S50re

¢ Inteprates student use of
availahle technalogy into
instrietion.

REGULARLY. integrates
student uss of lechnology into
Ingtruction to enhance leaming
outcomes and meet diverse

SOMETIMES integrates stucent

use of technoiogy into fnsbruttion
fo enhance leakning outoomes and

Tueet diverse student needs

ngteaetion and folliate *?j
sludent learning N ]
RARELY or NEVER

(Seove

3]

integrafes sludent use of

technology lnte instruetion
to enhaned leaming ©
outeomes and mest diverss

student neads
. sludent nesds
d. Uses avallable REGULARLY vses SOMETIMES uses tachnology to | RARELY or NEVER tses N
techaology to agsess and teohnolowy fo assess and agvess and commurricnte student téehnology to gssess and |Seore:
comirunicate student comiunicate student leavping | leaming eottmunioste student
learning legiming b '

&. Demanstrntes ethical use
of teehnelogy

Ensures-that persanal use and
student use of teshnology are
sililoal and logul

Ensures that personal use OR.
btusdent use of technnlogy are.
pttiical and logal

DOES NOT engura that
personal ugs OR studentuge | Scoto

oftechwology is ethioal and "‘?f)
legal oy f

Standavd 7; Reflects ou
and Kvaluates Teachlng and
Toaening

3

‘3

) ' Seore
Stare r&

a. Uses data to refloet on
and evaluate stedent
- Fentning

REQULARLY reflests on and
syajuntes student learning
using apprepriate data.

SOMETIMES seflecls on and
oviluates stutdent Joyrning valng
appropriate dafa

| RARELY or NIVER

[ student Jearning using

roflects on and svaltutey &odre

appramiate dald

h. Uses daia to refleet on,
and evalnate instrectioual
praetiee

REGULARLY reflects on and
evafuates insteuctionat practicg
using appropiiate data

SOMETIMER reflgots pn and
svaludles Instruational practive
using apprapriate data

RARELY grNEVER
reflacis on ahd ovaluples Scorg
Tsttuctloaet practice using
appropriste dals

¢ Uses datn to reflect on
and idontily ureas for

REGULARLY identities aroay
Tor professional growtls nalng

SOMETIMES Kfentifics arens for

nrafissionnl peowth using

| RARELY or NEVER
fdiittfies ateas for Scorg

Gilieys

professions) growth appropriale dat Anprapriate data professional growtls using 3
apropiiale dats > l
Standard 8: Cullaborates ﬁu‘erc:}
with Clolteagues/ Parenis/ 3 2

1 Sgote 3

ity Tdentiftes-stedents whese,
lesyning conld be enhdnead
by éollaboration

Tdentifies ONE or more
students whose ledening sould:
be; enbungad by sollaboration.
and provvides mr agpropriate

gationale

Ideutifies ONE o mote:stodents

whoge learalng vould be enhancell

by eoffubioration, but dosy pot
provide wmi apiiopiate stlondle

ity to ddewify wiudent

{ enhanead by colfaboration

whose leanizing could be Boora

b. Deslgns.at plan fo-
enhanee student foarniog
that tencknies all papties
the collaborntive effors

Desigad a plart to enhance
student leasning that melodgs
ALL porties fn fhe:
sollaborafive offort

Desling.a pleiy to snhaiice student
[ leavning that Includes SOME
prrties In the collaborative ffort

3
Dioes no design 4 plan OR '
the plae does not evhanes | Score

e Tplements planned
activities that enhange
stwdent Texening and

. gngages all pavties”

Fmplements planned antivities
fhat enbance sludent aming

- AND: pagage ALL pattiss

Ttplements planncd sotivities i,héy

etfiance student leaning AND

Cengagy SOME pattiey

stirdint lourmiug 5 I
Does:nct nplament planeed |

wetivities OR plan dogsnoy | Boore
enbdnee studeat lsaming ";i : l

P

d. Analyzes dsita o
evalusie the outcomes of
eoliabosrative effort

Anatyzey student learning data
to evufuate the outoomes of
oolleboration AND jdentifles
hexi Sleps

Analyzos student learning deta o

evalwtes the outcomesof
eollabaration PUT dogs not
Heatify next steps

Does not aval tidte-otteanes of
solleboration OR does ot Soote

&valuate outeanies of
dolitboration

analyze studenf leamning data to l ‘
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Standard 9: Evaluates

Scm‘c l

opportunitics that snhanee
student lenming and/or
prafessional enviroement of
the selioal

wgeded for conpletion

epporiutitles in thie sehopl
gid selects one for a
leadership projedt thal has
BOTEE the potentia] for
positive lmpack or Tedrning
gnd/or the professionit
aevironmentof tha sehonl
A is reallstiv in temg of
kiowtedge, skill, aid fme

oppotunitios and selects ons for
leadership projeot that hag.
potetitial for positive impact
BUT i5 uarsstistic OX the
projoct is reafistie BT has
limitad pofential for posittve
fmpact

opportusities thit have real
potential for fmpast oxl either M,
learifug or profesgional

‘ehvivonment

=

Teachlng and Implements - 3 2 1
Profossional Development Score 5
f, Self-nssesses THOROUGHLY and PARTIALLY ussesscs ourent Dacd not assess curvent g
performance ralntive {o ACCURATELY sssessey performance on some Kentucky performanioe on Kentueky cora
Kentueky*s Teacher cuntant performanos o all Teacher Standards Teacher Standards 5
Standards Kettucky Teacher Standards -
b Ldeatities priorities for Ideutifies priorlty avens for Tdentifies priosily sveas for growth | Does not identify prlority Scora
profassinnal dévelopment growth hased on self- besed un golf-assessmont , student | aseas OR identified reas are
based on dats From self. assessment, student performance OR faedbrol from not based on, any self-
nssessment, student performanee, AND feedback colleagues assassinent, student
performance ond feedback | fom colleagues performurics or feedback
from colleagues from. eolleagues :
& Designs a professional Deslgna u clear, logical Dcslgnsupmfessmnal growth plag | Deslgns  profassional Santa
growth phin fhat addresses | profassional growth plair ANDY | that is somewbat olear and logieal | growth plan that is not cluar A
Identified prioities addresses il identified and addvesses el Identified aud logioal ANT? doas not -3
prioritiey prlorlties OR only cleatly and aelelress identified priovites ")
logleelly addrasses some identified . Mo
priciftien
d. Shows avidenge of Ehows CLEAR evidenge of Shows SOME. evidence of Showe LITTLE evidence af Seora
professioaal growth and professional growth and professional growth dod refloction | profossional growth and
reflection on the identifind tefletion velative to identifled | relative to Identtied priorlty mreas | ceflection relative fo
priority arens and {mpact puintity areas and Impact on wind impact on frstruotional ideatifled priority areas and
on instruetical ingtructional effectivendss and | eFbcfiveness and stident learnitig | Impact o Instruatiosl 5
effoetiveness and sty dent student learndng- affectivensss and student !
| learning ledrning ‘
Standard 10: Provides Seore
Leaderzhip Within 3 3 \ s
Selhoal/Commmnity/ &, 3}
Protession | , ot |
A, Tdentifies leadershfp Identifies leadership Tdentifies teadership Daowes not ientity ladeiship

b Bevelops a plan for
engaptog in lendership
agtvitics

LCLEARLY describes (e
purpuse, gaopée, and

Develops a work plan for a
leadership project that

partetpants fnvolved and
Lo the plan will fmpack
student Isarning andfor the
professlonal anyironment

Develaps o work plan for o
leadeeship projoct that provides g
LIMITED descriptinn af the
purpese; $eciie, and participanty
favalved and how the plan will
tmprotstuclenit featning and/oi
the: prefessional envtmumcnt

Brevelops a work plas for a
lensership profect fhat provides g

SUPERFICTAL desetiption of'the

puzptide, seape, and parlidipants
involved and how the plan will

impaet studaiif feaitning ardfor the

profasionst anvirenment OR hes
developed no flin

o Emplements a plan for
engaging in leadership
actvities

Implements & woll.organized
lendersldp plan trat has a elear
timeling of svgitdlpctions AND
aglear :Tesonptmn of how
impact will be pssessed

Imploments a well:orgenized
leadexship plan that bps aoleae
tismeline of eventsfgtions BUT lika
# clear deseription of bow inpact
sellt be asesged

Implements 4 pacrly organized
tendlership plsn figt dioes NOT have.q
chear timeline of aventsfaetions ANIY
Inoksn clcar dfsortpimn of low
itnpactwitl Hoassessed OR doas hit
{pternant leadarship plair

d. Annlyres data b evaluate
fhe vesults of planned and
okecuted leadershiy etforts

REGULARLY analyzes
sftdent dedraing grdipr ather
sthoal date diprapeintely fo
evaiunie the rosulis P planned
anif axdbuted leadership eforts

OCCASBIONALLY analyzes wtident
legriing and/or otlier sohoo! dafy
applopriefaly fo evaludte (he results
of planned and execrited ieadurship
affbriz

RARELY er NEVER snnlyzes
studdant learning and/or other.schoo]
dusnappropriztely to evalyate the
resuilis of planmed and executed
Inadership ffsrls
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Portfolio Review Comments: Landag Dean Rogers

Overall Comments:

I really like what I see in your portfolio. Through your work, you show a defined
effort to engage students through a video interview, vivid pictures in well-created
Powerpoint presentations, and tech assessment tools like Kahoot. This is fantastic.
You also show the desire to assess students' learning using questions that are
closely aligned with specific learning targets. This is especially challenging in Social
Studies because the standards are written in very broad terms, making learning
targets hard to write and therefore, congruent assessments difficult to create. Fora
beginning teacher, [ think you have done a nice job in this area.

Like most new teachers, I can see that you are trying to figure out classroom
management. This will come in time. Ican tell that you are being very reflective in
this area, and that you were very mindful of it day by day during your Nile River
Unit. Your reflections showed that you were aware of the “antsy” nature of your
students and that you were trying to craft lessons that used strategies that address |
this need. When it comes to classroom management, I encourage you to abide by
the “one minute per year of age” rule: Brain research shows that you can only
lecture or have the students take notes and/or passively listen for one minute per
year of the child’s age. In middle school, this means that every 12-14 minutes, you
have to stop talking or presenting and plan something interactive for the students to
do. This could be a cooperative learning activity, a short formative assessment
using technology, something that requires debate, movement, etc. When this is
implemented consistently, I have found that it really has an impact on classroom
management,

Back to the challenging nature of Social Studies standards (mentioned above): 1
encourage you to try to stay laser-focused. Whatever “lens” you choose to allow
students to learn the standard, stick with it as much as possible. In your unit, you
began laser-focused on the Nile River, which was good. But, in lessons 4 and 5, you
suddenly broadened your content coverage into a much larger expanse (ultimately
to the whole country of Nigeria). In my opinion, a 5 day unit didn't have adequate
tire to broaden the expanse of the content this much. You would have been better
served to stick with the Nile River as the “lens”, and use it to teach as much of the
standards as possible. Then, later on, when you have more lessons to devote to it,
use Nigeria to teach a different set of standards.

Specific Positives:
+ Attempts to use a variety of instructional settings, including stations
* Lesson 3 was very good - great content and use of video
e (Great reflection shown as you tried to see what made your class work best
(behavior-wise) as the unit progressed
* Good reflection overall




Good PPT visuals and organization

Areas for Growth; 7
* Analysis of your day-to-day classroom data to drive your instruction needs to

be more in-depth

Continue to focus on creating assessments that are perfectly aligned to your
learning targets - this takes time to master, but the more reflective your
assessments are of each day’s target, the better your rigor will be

I believe that your first 3 lessons would have been really strengthened if you

switched lesson 2 and lesson 3, 1 know lesson 2 was meant to allow students
to have the chance to explore on their own, but lesson 3 provided such a .
great foundation that I believe that you could have tweaked your lesson 2
directions for each station and the students would have had a richer learning
experience overall after getting the info and experiences provided in lesson
3.

SS contertt can be very broad - try to “plug in” a narrower band of content
that will allow you to teach the standards (mentioned in the overall
comments above). This will allow bot hyouand the students to stay more
focused, and therefore internalize the standard better. Otherwise, the
content coverage can easily become “a mile wide and an inch deep”.




Campbellsville University
School of Edueation
Portfelic Evaluation Rubric

cume Y200

Name fe@rey Sellers

pare 4122118

Major Elementary Education

LHW

Evaluator Code

Heolistic Portfolle Score 3

Checls appropriate box: CAP 3 D CAP4 CAFP? D

Directions: Record a holistie score for each standard and an analytical score for each indicator,
2=Progress Made 1=Unsatisfactory

important Note: BEvidence for evaluating KT8 1,2, 4.6, 7 in CAP 4 and 7 porifoliog.only is lacated in the TPA

Scoring Guide: 3=Satistactory

Section of the portfblio,

General Portiolio Requirements 3 &) 20 1D
4. Main Page 3 6 2 € ()
b. Signed form verifying original work and permission to review 3 6) 2
c. Self.evaluation of portfolio 3 ® 2
d. Resume/vita ' 3 @ 2
e. Educational philosophy leeated after the resume/vita (2 pages, size 12 font, double-spaced) 3 © 2
£ Competency in writing skills L)) 2
Standard 1: The Teacher Score
Demonstrates Applied 3 p) 1 )
Content Knowledge 3
a. Communicates concepts, | Acourately and effectively Accurately communicates Tnacourately and ineffoctively |,
processes and knowledge - | comununicates concepts, conoepts, processes and knowledge | communicates concepts,
' processes and/or knowledge BUT omits some important ideas, processes and knowledge

AND uses vocabulary that is uses voeabulary inappropriate for

clear, cotrect, and appropriate | students or overlooks student

for students miseoneeptions
b. Connects eontent to life Effectively connects MOST Conneets SOME content, RAREBLY ot NEVER 3

#xperiences of students

content, procedures, and
activities with relevant life
experiences of students

procedures, and activities with
relevant life sxperiences of
students ‘

connects content, procedures,
and activities with relevant
life experiencos of students

¢. Demanstrates
instructional strategles that
are appropriate for content
and coniribute to student

Uses instruetional strategies
that ave CLEARLY
appropriate for the content and
processes of the lesson AND

Demonsirates instructional
strategies that are SOMEWHAT
appropriate for content and
processes of the losson AND make

Demonstrates instructional
sirategies that are RARELY
or NEVER appropriste for
content and processes of the

learning make a CLEAR contribution SOME contribution to student lesson OR make NO
to student learning learning contribution to student
. learning,
REGULARLY provides SOMETIMES provides RARELY or NEVER "

d. Guides studenis o
understand content from
various perspectives

opportunities and guidance for
students to consider lesson
content from different
perspectives to extend their
understanding

opportunities and guidance for
students to consider lesson content
from different perspectives to
extend their understanding

provides opportunities and
guidance for students to
congider lesson confent from
different perspectives to
extend their understanding

¢, Identifics and addresses
students’ misconceptions of
content

REGULARLY identifies
misconceptions related to
content and addresses them
during planning and
instruetion

SOMETIMES identifies
miseonceptions related to content
and addrosses them during
planmning and lestruption

RARELY or NEVER
identifies misconceptions
related to content and
addresses them during
planning and instrzetion
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S’tandaxgﬁz_j The Teacher

3

2

1

Score |

*“Desiguly and Plans s
" Instruction
a. Develops significant States learning objectives that | States learning objectives that Uses objectives that are not 3
objectives aligned with reflect key concepts of the reflect key concepts of the clearly stated or are trivial
standards discipline AND are aligned discipline but are not aligned with | AND are not aligned with
with local or state standards local or state standards OR states loca! or state standards
learning objectives that do not
reflect key concepts of the
discipline
h. Uses contextual data to Plans and designs MOST Plans and designs SOME Plens and designs LITTLE 3
design instruction relevant instruction that is clearly and instruction that is appropriately TO NO instruction that is
to students appropriately based on based on some student, based on student, community,
significant student, community, and/or cultural data and oultural data OR planning
commutity, and/or eultyral and design reflect biased or
data, inappropriate use of data,
¢. Plans assessments to Plans MOST assessments that | Plans SOME assessiments that Plans FEW asgessmenis that
guide instruction and guide instruction, measure guide instruction, measure leaming | guide instruction, measure
measure learning objectives | leaming results, and are results, and are aligned with learning results, and are
aligned with learning learning objectives aligned with learning
objectives , objectives
d. Plans instructional Aligns MOST instructional Aligns SOME instructional Aligns FEW instructional 3
strategies and activities that | strategios and activities with stratogics and activities with strategies and activities with
address learning objectives | learning objectives for all learning objectives for all students | learning ohjeetives for all
for all students students : students
e, Plans instructionzl Plans MOST instructional Plang instractional strategies that Plans instructional strafegies |,
strategies and activities that | strategies that include several | melude at least TWO levels of that do not include levels of
Tacilitate multiple levels of levels of learning with SOME | learning with at [sast ONE [earning OR do not require
learning requiring higher-order requiring higher-order thinking higher- order thinking
thinking -
Standard 3: The Teacher ‘ Seore
Creates and Maintaing 3 2 1
Learning Climate 5
a. Communicates high Sets significant and Sets significant and challenging Does not set significant and |4
expectations challenging objectives for objectives for gtudents BUT does challenging objectives for
stndents AND not communicate confidence in students AND does not
verbally/monverbally students” ubility to achieve these communicate confidence in
communicates confidence in objectives students
students’ gbilities lo achieve
these objectives. o
b. Establishes a positive Establishes clear standards of | Makes efforts 10 establish Does not establish clear
learning enviroument conduct, shows awareness of standards of conduct, and monitor | standards for student conduet,
student behavior, AND and respond to student behavigr, AND does ot effectively
responds in ways that are both | BUT efforts are ineffeclive and or | monitor behavior, AND does
appropriate and respectful te appropriate nof appropriately respond to
students behavior
¢. Values and supports Consistently supports studsnt | Inconsistently supports student Makes LITTLE or NO
student diversity and diversity and addregses diversity and addresses individual | attempt to respord to student
addresses individual needs. | individual needs using a needs or nses a LIMITED diversity and individual neads
VARIETY of strategies and repertoire of strategics and — tends to use a “one size fits
methods methods all™ approach
d. Fosters mutual respect: Consistently treats all students | Inconsistently treats all students Doss not treat ail students 3
hetween teacher and with respect and concern AND | with respect OR. does not monitor | with respect and concem
students and among monitors student teractions students AND does not monitor
students to encourage students to treat students
each other with respect and
eoneern
e. Provides asafe Creates a classroom Creates a ¢lassroom environment Fails fo create an emotionally |3

environment for learning

environment that is BOTH
emationally and physically
safe for all students

that is physically safe for all
students BUT is inconsistent in
ensuring a safe smotional
environment for all students

AND physically safe
environment for students
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Standard 4; The Teacher
Implements and Managey
Instruction

3

2

Score

a. Uses a variety of
instructional strategies that
align with learning
objectives and actively
engage students

Uses a variety of instructional
strategies that engage students
throughout the lesson on tasks
aligned with learning
cbjectives

Uses a variety of mstructional
strategies that engage students
throughout the lesson on tesks
BUT are not aligned with learning
objectives OR tasks are aligned
with learning objectives BUT do
not keep students engaged

. Tmplements instruetion -
based an diverse student
needs #nd assessment data

Implements instruction based
on diverse studeni needs and
assessment data AND adapts
instruction to unanticipated,
circumstances when needed

Implements instruction based on
diverse stident needs and
assessmertt date BUT does not
adapt instruction to unanticipated
eircumstances when neaded

1

7 3
Uses instructional strategles
thet do not engage students 3
AND are not aligned with
learning objectives
Does not base Instruction on 3

diverse student needs and
assessment data AND does
not adapt instruction to
unanticipated circumstances
when needead

c. Uses time effectively

Establishes EFFICIENT
procedures for perferming
non-instructional tasks,
liandling materials and
supplies, managing transitions,
and organizing end monitoring
group work so that there is
MINIMAL loss of
instructional time

Establishes SOMEWHAT efficient
procedures for performing non-
instructional tasks, handling
materials and supplies, manzging
transitions, and organizing and
menitoring group work that vary in
their effectiveness so there is
SOME UNNECESSARY loss of
instructional time

Faiis to estrbslish: consistent 3
procedures for performing
nen-instructional tasis,
handling materials and
supplies, managing
transactions, and organizing
and monitoring group work
resulting in significant loss of
itstructional time

d. Uses space and materials
effectively

Uses classroom space AND
materlals effectivelyto
facilitate student learning

Uses classroom space but not
materials to effectively facilitate
student learning OR, usss materials
but not classroon space to
affectively facilitate student
learning

Fails to effectively use 3
classroom space AND
materials to facilitate sbadent
[earning -

¢, Imiplements and

CONSISTENTLY uses 2

SCOME instruction promotes

LITTLE or NO instruction

manages instruction in varisty of eppropriate higher-arder thinking promotes higher-order
ways that facilitate higher- | strategies to facilitate higher- thinking (
order thinking order thinking
Standard 5: The Tencher | seore ‘
Assessos and Communicates 3 2 1
Learning Results - 3
a. Uses pre-nssessnients Uses a variely of pre- SOMETIMES uses pre- DOES NOT USE pre-
assessments to establish fsgessments to establish baseline agsessirents fo establish baseline
baseline knowledge and skills | koowledge and skills forall knowledge and skills for all
for all students students ' students {
b. Uses formative TUses a varicty of fotimative Uses SOME formative assessments | Does not use a varisty of 3

assesyments

#ssessments o determine
ezch student's progress and
guide instruction

to determine each student’s
progress and guide instruction
BUT offers LITTLE vatiety

formative rssessmants to
determine each studant's
progress and guide instruetion
AND offers NO variety

¢. Uses sumimative

Uses varied summative

Uses LITTLE variety i summative

Uses NO variety in summative 4
assessments o determine each

assessments assessments 10 determine assessments to determine each
each student’s progress student’s progress student's progress | |
d. Describes, analyzes, and Analyzes assessment data to Analyzes assessment data to guide- | Does not analyze assessment 3

evaluafes student
performance data

gvide insiruction and learning
and measure learning
progress .

| instruotion and learning OR to

measure learning progass

data to guide instruction OR
mearure learning progress } ‘

e. Communieates learning
resulis to students and
parents

Cormnuricstes leaming
resulis to studenis AND
parents in a meaningfiil and
timely manger

Commuuicates learning results to
students OR parents jri a
meaningful and timely manner

Does 1ot communicate leatning 3

results to students AND parents

in a meaningful and timely ] (
manner ‘

f. Allows opportunity for
student sclf-nssessment

CONSISTENTLY promotes
opportunities for students to
engage in accurate selfe
assessment of learning

SOMETIMES promoies
opportunities for students to
engage in accurate self-assessment
of leaming

RARBELY OR NEVER promotes
opportunitics for students o
engage In accurate self-
agsessment of learning
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Standard 6: The Teacher
Demonstrates the

2

Implementation of 3
Technology :
a. Uses available technology | REGULARLY uges SOMETIMES uses technology to | RARELY or NEVER uses
to desfgn and plan technology to design and plan | design and plan instruction technology to design and 3
instruction instruction plan insfruction ‘ |
b. Uses available REGULARLY uses SOMETIMES uses technology to RARELY or NEVER uses
technology to implement technology to impletent implament instruction and facilitate | {echnology to lnplement 3
instruction that facilitates instruction and facilitate student learning instruction and facilitate
student learning student leatning student learning
¢. Inteprates stndent use of | REGULARLY integrates SOMETIMES integrates student RARELY or NEVER :
available technology into student use of technology into | use of technology into insttuction integrates student use of 3
instruction instruction to enhance learning | o enhance learning outcomes and | technology inte instruction
cutcomes and meet diverse meet diverse student needs ta enhance learning
student peeds ‘ outcomes and meet divetse
‘ student needs

d. Uses available REGULARLY uses SOMETIMES uses tschnology to RARELY or NEVER uses
technology to assess and technology to assess and agsess and communicate student technology to assess and
communicate student communicate student learning | learning communicate student
learning ‘ . learning I
¢. Demgnstrates ethical use | Ensures that personal use and | Ensures that personal ugse OR DOES NCT ensure that . '

of technology

student use of technology are

student use of technology ara

personel use OR student wse

ethical and legal sthical and legal of technology 1s ethical and
) legal . : ‘
Standard 70 Reflects on Seore
and Evaluates Teaching and 3 2 1
Learning . 3
. Uses data to reflect on REGULARLY reflects on and | SOMETIMES reflects on and RARELY or NEVER o
and evaluate student evaluates student learning evaluates student learning using reflects on and evaluates 3
learning using appropriate data appropriate data student learning using
‘ appropriate data I
b. Uses data to reflect on REGULARLY reflects onand | SOMETIMES reflests on and RARELY or NEVER '
and evalwate instruciional evaluates instructional practice | evaluates insiructional practice reflscts on and evaluates 3
practice using appropriate data using appropriate data mstructional practice using
appropriate data J
¢. Uses data to reflect on REGULARLY identifies areas | SOMETIMES iclentifies areas for | RARELY or NEVER
identifies areas for 3

and identity areag for

for professional growth using

professional growth using

professional growth appropriate data appropriate data professional growth using
appropriate data l
Standard 8: Collaborates Seore
with Colleagues/ Parents/ 3 2 1
Others 3
a. Identifies students whose | Identifies ONE ot nore Identifies ONE or more studenis Fails to identily a student
learning could re enhanced | students whose learning could | whose learning could be enhanced | whose leerning could be 3
by coliaboration be enhanced by collaboration | by collaboration, but does not enhanced by collaboration
and provides an appropriate provide an appropriate rationale
rationale ‘
b, Designs a plan to Designs a plan to enhance Designs a plan to enhance student | Does nof design 4 plan OR '
enhance student learning student learning that includes | learning that includes SOME the plan does not enhance
that includes all parties in ALL parties in the parties in the ¢ollaborative effort student learning
the collaborative effort collaborative effort |
¢. Implements planned Implements planned activides | Implements planned activitizs that | Does not implement planned
activities that enhance that enhance student leaming | enhance student learning AND activities OR plan does not
student learning and AND engage ALL parties engage SOME parties enhancs student learning
engages all parties ) l
d. Analyzes data to Analyzes student learning data | Analyzes student learning data to Does tot evaluate outcomes of
collaboration OR does not 3

evaluate the outcomes of
collaberative effort

to evalyate the outeornes of
collaboration AND identifies
next steps

evaluate the outcomes of
collaboration BUT does not
identify next steps

analyze student learning data to
evaluaie outcomes of
coeliaboration
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Standard 2: Evaluatey

Seore

Teaching and Implements 3 2 1
Professional Development: 3
&, Self-assesses THOROUGHLY and PARTIALLY assesses cutrent Does nof assess current 3 |
performance relative to ACCURATELY assegses performetice on some Kentucky performance on Kentucky
Kentucky's Tercher current performance on all Teacher Standards Teacher Standards
Standards Kentucky Teacher Standards |
b. Xdentifies priorities for Identifies priority arees for Identifies priority areas for growth | Does not identify priotity
professional development growth based on self- based on self-assessment , student. | areas OR. identified areas are
based on data from self- assessment, student petformance OR feadback from not based on any self-
assessment, student performance, AN} feedback colleagues assesstnent, student
performance and feedback | from colleagues performance or feedback
from collengues from coliezgues
c. Designs a professional Designs a clear, logical Designs a professional growth plan | Designs a professional
growth plar that addresses | professional growth plan ANDY | that is somewhat clear and logical | growth plan that is not clear
identified prioritics addresses all identifisd and addresses all identified and logical AND does not
priotities priotities OR only clearly and address identifled priorities
logleally addresses some identified ’
priorities
d. Shows evidence of Shows CLEAR evidenss of Shows §OME evidence of Shows LITTLE evidence of 3

professional growth and
reflection on the identlfied
priority areas and impact
on instructional

profossional growth and
reflection relative to identified
prierity areas and lmpact on
instructional effectiveness and

prefessional growth and reflection
relative to identified priority areas
and impact on instructional

effectiveness and student learning

professional growth and
reflection relative to
identified priority areas and
impact on instractional

effectiveness and student student learning effectiveness and student
learning learning '

Standard 10: Provides Seore
Leadership Within 3 7 1
School/Community/! : 3

Profession !
a. Tdentifies leaderslip Identifies leudership Idendifies leadership Does not identify leadership a
opportunitics that enliance | opportunities in the school - [ opportunities and selects one for | opportunitles that buve real
student learning and/or ard selects one foca leadership project that has potential for impact on either the
professional environment of | leadership project that has potential for positive impact learning or professional
the schoeol BOTH the potontial for . BUT is unrealistic OR the anvironment
‘positive impact on leaming | project is reelistic BUT has
andl/or the professional limifed potential for positive
snivironment of the sehool impact
and is realistic in terms of
knowledge, skill, and time
needed for completion :
b. Develops a plan for Develops a work plan fora | Develops a work plan for g Develops 2 wotk plan for a
engaging in leadership _leadership project that leadership project that provides a | leadership project that provides a
activities  CLEARLY describes the LIMITED description of the SUPERFICIAL description of the
putpose, scope, and purpose, seope, and participants | purpose, scope, and participants
participants involved and involved and how the plan will involved and how the plan will
hew the plan will fmpact impact student learning and/or impact student learning and/or the
student leaming and/or the | the professional environment professional environment OR has
professfonal enviromnent ] developed no plan
¢, Implements a plan for Implements & well-organized Implements a well-organized Implemnents & peotly organized 3
engaging In leadetship leadership plan that has a olear leadership plan that has « elear leadership pian that does NOT have a
activities timeline of events/actions AND | timeline of events/actions BUT lacks | clear tineline of events/actions AND
a clear description of how 4 tlear description of how impast lacks a clear description of how
impaet will be assessed will be assessed impac{ will be nssessed OR dees not
tmplewment leadership plan
d. Analyzes dafa to evaluate | REGULARLY analyzes OCCASIONALLY analyzes student | RARELY or NEVER analyzes a.

the resulés of planned and
executed leadership efforts

student Jearning and/or other
achool data appropriuiely to
“ evaluate the results of planned

gnd exeouted lendership efforts

learning and/or other sehool data -
appropriately (o evaluate the resulis
of planned and executed leadership
ettorts

atudent learning and/or other school
data appropristely to evaluate the
Tesulls of planned and executer
Teadership efforts
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Major
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Holistic Portfolio Score 3

Check appropriate box;

CAP3 CAP 4

Directions: Record a helistic score for each standard and an analytical score for each indicator.

g. Plan experiences and
Instruetion based on family
trengths, resowrces,
priorities, and concerns

experiences and instruction with
consideration of family
strengths, resources, priorities,
and concerns

experiences and instruction with
consideration of family
steengths, resources, priorities,
and congerng

intervention expericnees and
instruction with consideration of
family strengths, resonrcss,
priorities, and concerns

Scoring Guide: 3=Satisfactory 2=Progress Made 1=Unsatisfactory
General Portfolio Requirements 3 2 1
a. Cover Page 3 2 1
b. Bigned form verifying original work end petmission to review 3 2 1
¢, Self evaluation of portfolio 3 2 1
d. Resume/vita 3 2 1 .
e. Educational philosophy located afier the resume/vita (2 pages, size 12 font, double- -spaced) 3 2 1
f. Represents competericy in writing skills 3 2 1
Standard I: The IECE Score
Educator Designy and Plans 3 2 1
Instruction 3
a, Design for all children Plans end designs MOST Plans and designs SOME Plans and designs LITTLE TO 3
developmentally Instructidn appropriate for the instruction appropriate for the NQ instruction that is
ippropriate, comprehensive | deveiopmental levels of all developmental levels of all developmentally appropriate for
ewrriculum, instruction and | children including those with children including those with all children including those with
learning outcomes aligned dizabilities AND disabillties AND aligns MOST disabilitics with FEW learning
with program, school, CONSISTENTLY aligns learning outeomes with local, outeornes aligned with local,
district, state, and/or federal | learning outeomes with local, state, and/or federal goals state, and/or federal goals
soals. state and/or federal goals '
b. Include assessments that | MOST assessments target BOME assessments target FEW or NO assessments target 3
target learning oufcomes learning outcomes learing outcomes learning outcoines
. Individualize curriculum, | Shows CLEAR evidence of Shows SOME evidence of Shows LITTLE or NO evidence 3
instruction plans, and ability to individualize ahility to individualize of ability to indlvidualize
nssessment strategies for ingtruction plans and assessment | insteuction plans and assessment | insteuction plens and assessment
ALL children, strategies for ALL children strategies for ALL children strategies for ALL children
d. Plan developmentally Individually-targeted learning MOST individually-targeted Shows LITTLE evidence of 3
appropriate and activity- objectives are CLEARLY learning abjectives are designed | ability to deslgn or appropriately
based instruction designed for children’s for children’s developmental embed Individually-targeted
developmental levels AND are levels AND are embedded into objectives into natural routines
embedded fnto natura! routines natural routines and activities of | and activities of the environment
and actlvities of the environment | the environment
e. Plan for the effective Plans include & VARIETY of Plans include a FEW team Plans do not reflect effective 3
involvement of team team members across a members or include a VARIETY | team involvement.
mentbers, including VARIETY of learning of teamn tembers across in one
assistants, staff and environments learning environment
volunteers across learning
environments : -
f. Incluede knowledge and Plans show CEEAR knowledge | Plans show SOME knowledge Plans show LITTLE ot NO 3
strategles of multiple and use of sirategies across and use of strategies actoss knowledge ot use of shrategies
digeiplines MULTIPLE disciplines MULTIPLE disciplines across MULTIPLE disciplines
Plans MOST intervention Plans SOME intervention RARELY er NEVER plans 3




Standard IT; The IECE

Score

d. Provide guidance, cues,
andl feedback to chiidren to
foster self-nianagement and
learming

REGULARLY provides
guidance, cues, and feedback to
children o foster self-
management and learning

guidance, cues, and feedback to
children to foster self-
menagernent and learning

cues, end feedback to children to
foster self-management and
learning

Educater Creates and 3 2 1 2
Maintains Environment )

a, Maintain an emotionally REGULARLY maintains an SOMETIMES maintains an RARELY maintains an 3
and physically healthy and emotionally and physically emotionally and physically emotionally and physically

safe environment healthy and safe environment healthy and safe environment healthy and safe environment ¢
b. Create and maintain REGULARLY creates and SOMETIMES creates and RARELY creates and maintains | 1
consistent routines and maintains consistent routines maintains consistent foutines consistent routines and

schedules that engage and schedules that engage and schedules that engage schadules that engage children

children and maximuze children and maximize lsarning | children and maximize learning | and maximize learning

learning

c. Facilitates smooth REGULARLY facilitates SOMETIMES facilitates smooth | RARELY facilitates smooth !
transition for ¢hildren smeoth transitions for children transitions for children between | transitlons for children between

between activities between activities. -activiiies. activities,

d. Create and maintain REGULARLY creates and SOMETIMES erestes and RARELY oreates and maintaing | 3
individually appropriate, maintains individually maintains individually individually appropriate,

activity-based learning appropriate, activity-based appropriate, activity-based activity-based learning

environments learning environments learning environments enyironments

e. Adapt enviranments to REGULARLY adapts SOMETIMES adapts RARELY adapts environments | 3
support children with envirofmments to support childeen | environments to suppert children | to support children with special

special needs and dlsabilities | with special needs and with special needs and needs and disabilities
. : disabilities ) disabilities

f, Create and maintain REGULARLY orentes and SOMETIMES creaies and RARELY creaies and maintains | 2
culturally responsive maintains culturally responsive maintaing culturally responsive culturally responsive

environments te support ll [ environments to support all environments to support all environmerts to suppott all

children and families children and families children and families children and families

g. Create, evaluate, and ACCURATELY evaluyates and USUALLY evaluates and selects | RARELY evaluates AND/OR 3
select technology, materials, | selects APPROPRIATE APPROPRIATE technology, | selects INAPPROPRIATE

and media to enhance the technology, materials, and media | materials, and media to create an | technology, materials, and media
learning environnient 1o create an enhanced learning enhanced learning environment | to create an enhanced lear rlmg

envircnment environment

h. Use appropriate positive | REGULARLY uses appropriate, | SOMETIMES uses appropriate, | RARELY uses approprizte, 3
guidance techniqices to positive guidence fechniquesto | positive guidance leciiniquesto | positive guidance teehniques to

foster children’s self- foster children’s self-regulation | foster children’s selfregulation | foster children’s self-regulation
regulation ) : s
i. Design antecedent and Desluns EFFECTIVE antecedent | Makes an effort to design Does NOT design antecedent 3 1
consequent conditions to and consequent conditions to antecedent and consequent and consequent conditions to

foster child self-regulation Toster child self-regulation and conditions to foster child self- foster child self-regulation and

and learning | leaming regulation and learning learning or uses incorrectly

j Facilitate mutual respect | REGULARLY facilitates mutual | SOMETIMES facilitates mutual | RARELY facilitates mutual 3
among peers through respect among peers through respect among peers throngh respect among peers through
cooperative and independent | cooperative and independent cooperative and independent cooperative and independent

learming activities learning activities léarning activitles learning actlvities

Standard TIT; The ITECE Score
Educator .
Twplements/Manages 3 2 1 3
Instruction

a. Implement REGULARLY [mplements SOMETIMES Implements RARELY Inplements 3
developmentally developmentally appropriate, developmentally appropriate, developmentally appropriate,
appropriate, comprehensive | comprehensive qurricslum and | comprehensive curriculum and comprehensive curricylum and
currienlum and instruction instruction aligted with instruction aligned with instruction aligned with

alignied with program, prrogram, school, district, andfor | program, school, distriet, and/or | program, school, district, and/or

school, district, siate, and/or | state goals - | state goals state goals

federal goals

b. Implement instructienal REGULARLY implements SOMETIMES implements RARELY implements 3
strategies that meet the instructional strategies that meel | instructional strategies that meet | instructional siraiegies that meet
individual needs of each the individual needs of each the individual necds of each the ituividua! needs of each

child child. child child

¢. Engage children in a REGULARLY engages children | SOMETIMES engages children | RARELY engages childrenina | 3
variety of child-initlated and | in a variety of child-initiated and | in a variety of child-initiated and | variety of child-initiated and
teacher-facilitated teacher-facilitated teacher-facilitated teacher-facilitated R
developmentally appropriate | developmentally appropriaie developmentally appropriate developmentally apptopriate L
activities activitics Hetivities activities ) )

SOMETIMES provides RARELY provides guidance, 3




.....

¢, Implement culturally REGULARLY implements SOMETIMES implements RARELY implements culturally | 3
responsive learning culturally responsive leatning culturally responsive learning responsive learning experiences
experiences (o support experiences to support children experiences to support children to support children and their
children and their families and their families and their families families
f. Implement and support REGULARLY implements and | SOMETIMES implements and RARELY implements and 3
family-centered activities supports family-centered supports family-centered supports family-centered
that reflect each family’s activities that reflect each activities that reflect each activities that reflect each
resources, priorities, and family's resources, priorities, family’s resources, priorities, family’s resources, priorities,
concerns and concerns and concerns and concerns
g Involve team members in | REGULARLY invoives team SOMETIMES involves team RARELY involves team 3
Instructional activities members in instructional .nembers in instructional members in instructional
actlvities activities ‘ activities
Standard ['V: The IECE Secore
Edueator Assesses and 3 3 1 3
Communieates Learning
Results
4, Use n systematic process REGULARLY vses a sysiematic | SOMETIMES uses a systematic | RARELY uses a gystematic 3
to assess and record process to assess and record process to assess and record process to assess and record
children’s ongoing children’s ongoing ¢hildren’s ongoing children’s ongoing
deveiopniental progresy developmental progress developmental progress developmental progress
b, Base assessment REGULARLY bases sssessment | SOMETIMES bases assessment | RARELY bases assessmant 3
strategies on strategies on developmentally strategies on developmentally sirategies on developmenially
developmentally appropriate | approptiate learning outcomes appropriate learning outcomes appropriate learning outcomes
learning outcomes and and allgns strategies with the and aligns strategies with the and aligns strategies with the
aligns strategies with the program curticulum and program curriculurm and progratn curriculum and
program curriculum and appropriate standards appropriate standards appropriate standards
appropriate standards
¢. Plan and implement REGULARLY plans and SOMETIMES plans and RARELY plang and implements | 3
assessment strategies that implements assessment implements assessment assessment strategies that are
are sensittve to the teaching | strategies that ave sensftive (o the | strategies that ace sensitive to the | sensitive to the teaching and
and learning coutext, teaching and learning context, - teaching and learning context, 7 leurtring context; luding
including families’ cultures, | including familles’ cultures, and | including families’ eultures, and | families’ cultures, and that
amd that address children’s | that address children’s unique that address children’s unique address children’s unique and/or
anigue and/or special needs | and/or special fearning needs and/or special learning needs special learning neads
d. Plan and implement REGULARLY plans and SOMETIMES plans and RARELY plans and implements | 3
asseysment strategies that implements assessment implements assessment assessment strategies that invite
invite acttve involvement of | strategies that invite active stratogies that invite active active involvement of
appropriate partners, involvement of appropriate involvement of appropriate approprigte partners, including
including team members partners, including team partners, including teain team members and children’s
and children’s Tamilics members and children’s families | members and children’s families | families
€. Accurately interpret the ACCURATELY inferprets the SOMEWHAT ACCURATELY | INACCURATELY interprets the | 3
data and validity of data and validity of sgsessment interpreis the data and validity of | data and validity of assessment
nssessment results and results and communicates results | assessment results and results and communicates results
communicate results to o appropriate pariners, communicates results to to appropriate partnets,
appropriate partners, ineluding familiss, in terms they | appropriate partners, including including families, in terms they
including farailies, in terms easily understand families, in terms they easily easily understand
that they easily understand utiderstand
1. Use assessment resulis to | REGULARLY uses assessment | SOMETIMES uses assessment RARELY uses assessment 3
design appropriate learning | results to design wppropriate results to design appropelate results fo design appropriate
outeomes and to plan for learning outcomes and to plan learning outcomes and to plan learning outcomes and to plan
future services and For fiture related services and for future related services and for future related services and
instruction instruction instruction instruction
Standard V: The IECE Score
Leduezior Reflects On and 3 2 1
Evaluates Professional 3
Practices -
a. Use data to reflect on and | REGULARLY reflects on and SOMETIMUES reflects on and RARELY or NEVER rellects en | 3
evaluate children’s learning | evaluates children’s learning evaluates children’s learning and evaluates children’s learning
using appropiiate data using appropriate data using appropriate data
L. Use data to reflect o and | REGULARLY reflects on and SOMETIMES reflects on and RARELY or NEVER reflects on | 3
svaluate Instructional evaluates instructional practice ovaluates instructional practice and evaluates instructional
practices ustng sppropriate data using appropriste data practice using appropriate data
REGULARLY identifies areas SOMETIMES identifies areas RARELY or NEVER identifies | 3

¢. Use data to identify areas
for professional growth

for professional growth uging
appropriate data

‘for professionsl growth using

appropriate data

areas for professional growth

using appropriate dafa




MUCH evidence of

b. Identify priorities of
professional development
needs -

priorities of professional
development needs

priorities of professional
development needs

development needs

d. Analyze the involvement SOME evidence of collaboration | LIMITED evidence of 3
and effectiveness of team collaboration and measures of and measures of team members’ | collaboration exists and does not
members in instruction team members’ effectiveness in | effectiveness in implementing adequately measute instructional
implementing appropriate instryction exists effectiveness !
instruction exigts
Standard VI; The IECE Scol,
Educator Collaborates With 3 2 1 -
Colleagues/Families/Others 3
a. Participates as an REGULARLY participates as SOMETIMES participates as an | RARELY participates as an 3
effective team mentber and an effective team memtber and effective team member and effective tean member ahd
demonstrate apprapriate demonstrates appropriste demonstrates approptiate demonstrates appropriate
interpersonal skills to interpersonal skills to support intetperscnal skills to support interpersonal skills to support
support collaboration in collaboration in early childhood | collaboration in early childhood | collaberation in early ehildhood
early childhaod setfings seflings ' settings seitings
b. Demoustrates effective REGULARLY demonstrates SOMETIMES demonstrates RARELY demonstrates 3
methods of communication | effective methods of effective methods of effective methods of
that value the role, ghills, communication that value the communication that value the conrmunication that value the
input, and expertise of role, skills, input, and sxpertise | role, skiils, input, and expertise | tole, skills, input, and expertise
familles, colleagues, and of families, colleagues, and of families, colleagues, and of families, colleagues, and
others others S others others
¢, Collaberates with families | REGULARLY ccllaborates SOMETIMES collaborates with | RARELY collaborates with 3
to promote child with families to promote child families to promote child families to promote child -
development and trangition development and transition development and transition development and transition
through information through information sharing, through information sharing, through information sharing,
sharing, joint decision | joint decision making, and joint decision making, and Joint decision maklng, and
making, and program program planaing, program planuing | program planning
planning , : oo o
d. Collaborates with team REGULARLY collaborstes SOMETIMES collaborates with | RARELY collaborates with 3
members to promote child with femm members to premotes teaim members to promote child | team members to promote child
development and transition | child development and development and transition development and transition
through sharing trangition theough sharing threugh sharing information, through sharing information,
information, joint deciston informnatien, jolns decision joint decigion making, and joint decision maling, and
making, and program making, end program planning, | program planning, including program planning, including
planning including [EF/IFSP 1EP/IFSP development IEP/IFSP development :
development ‘ (
e Collaborates with REGULARLY coilaborates SOMETIMES collaborates with | RARELY collaborates with 3
community members and with community members and community members and community members and
agencies to provide agencies to provide resources to | agencles to provide resources to | agencies to provide resources to
resources to promote child promaie child development and | promote child development and | promote child development and
development and learning learning learning : learning
f. Articulates individual REGULARLY artitulates | SOMETIMES articulates RARELY articulates individual | 3
_outcomes and unigue needs individual outcomes and unique | individual outeotnes and unique | outcomes and unique needs for
for each child to staff and needs for each child to staff and | needs for each child to staffand | each child to staff and
volunteers vulupteers volunteets volunteers
g. Provides ongoing, REGULARLY provides SOMETIMES provides RARBLY provides ongoing, 3
constructive feedbacl to ongeing, constuciive feedback | ongoing, consiructive feedback | constructive feedback to team
team members on {0 team members on to team membets on metnbers on profsssional
professional practices professional practices professional practices practices
‘h, Use adult learning REGULARLY uses adult SOMETIMES uses adult RARELY uses adult learning 3
prineipies in collaboration learning principles in learning principles in principles In coliaboration with
with team members collaboration with team collaboration with team team members
menbers members
Standard VII: The IECE ) Score
Educator Engages in 3 2 1
Professional Development 3
a. Assess profesgional THOROUGHLY and PARTTALLY assesses current Does not assesses current 3
performance level relative to | ACCURATELY asseases performance on all KY TECE performance on all KY TECE
the KY IECE Teacher current performance on all KY Teacher Standards Teacher Standards
Standards 1ECE Teacher Standards
REGULARLY identifies SOMETIMES identifies Does not prioritize professional | 3

¢. Design a plan to address
professional growth needs
for all priority areas

Designs a professional growth
plan that is clear and logical
AND addresses all identified
pricrities

Designg a professional growth
plan that is somewhat clear and
logical and addresses all
identified priorities OR only
clearly and logically addresses
some identified priorities

Designs a professional growth
plan that is not clear and logical
AND does not address identifie
priorifics .




d. Engage in professional
activities

Engnges in MANY ongoing
professional activities (i.e.,
participation in professional
organizations, secking expertise
from multiple sources, and
using applied research)

Engages in SOME ongoing
professional activities (i.e.,
participation in professional
otganizations, secking expertise
from multiple sources, and
using applied research)

Engages in FEW ongoing
professional activities (i.e,,
participation in professional
organizations, seeking expertise
from multiple sources, and
using applied research)

& Show evidence of
professional growth
resulting from the
implementation of the plan

Shows MUCH evidence of
professional growth and
reflection relative to identified
priotity areas and impact on
instructional effectiveness and
children’s learning

Shows SOME evidence of
professional growih relative to
identified priority areas and
impact on instructional
effectivencss and children’s
learning .

Shows LITTLE evidence of
professional growth relative to
identified priority areas and
impact oo instructional
effectiveness and children’s
learning

f. Apply professional ethics,
practice, and legal mandates
in early childhood settings

REGULARLY applies
professional ethics, practice, and
legal mandates in early
childhood seftings

SOMETIMES applies
professional ethics, practice, and
legal mandates in carly
childhood settings

RARELY applies professional
ethics, practice, and legal
mandates in sarly childhood
settings

Standard VIIL: The IECE
Educator Supports Families

3

2

1

Score

a. Assist families in
articulating resourges,
priorities, and concerns

Assists families in articulating
APPROPRIATE resources
based on family priorities and
COncerns

| Assists famnilies in articulating

ADEQUATE resources based
on family priorities and
coneerng

When selecting resources DOES
NOT ADDRESS family
priorities and concerns

b. Individualize interactions
and activities that
demonstrate sensitivity to
characteristics to gach
chitd’s family community

CONSISTENTLY -
individualizes interactions and
aetivities that demonastrate
sensitivity to characteristics to
each child’s fanally community

Individuaiized interactions and
activitics SOMETIMES
demonstrate sensitiviiy to
characteristics to each child's
family community

Individualized interactions and
petivities RARELY demonstrate
sensitivity fo characteristics to

| each child’s family community

c¢. Facilitate communication
of legal, procedural, and
program-related
information to families using
appropriate methods of
communication -

ALWAYS facilitates
communication of legal,
procedural, and program-related
information to families using
appropriate methods of
communication {i.e., in jargon-
free native language, sign
language, or through an
interpreter)

SOMETIMES facilitates
cominunication of legal,
procedural, and program-rslated
information to faraflies using
appropriate methods of
comunication (L.e., in jargon-
free native language, sign
language, or through an
interpreter)

NEVER facilitates
communication of legal,
procedural, and progiam-ielated

" information to families using

appropriate methods of
communication(i.c., in jargon-
free native language, sign
language, or through an
interpreter)

d. Apply adult learning
principles jn family
education activities

REGULARLY epplies aduli
learning principles in family
education activities

SOMETIMES applies adult
learning principies in family
education activities

NEVER applies adilt learning
principles in family education
activities

€. Respect and provide on-
going support for the
famiky’s preferred level of
invelvement in educational
activities

CONSISTENTLY considers
and supports fhmily’s personal
preferences regarding level of
involvement in child’s
intervention/instruction

SOMETIMES considers
famlily’s personal preferences
regarding level of involvement
in child's
intervention/instruction

NEVER considers family’s
personal prefecences regarding
level of involvement in ¢child’s
intervention/instruction

Btandard IX: The IECE
Ediureator Demonstrates the
Implementation of
Techuology

Score

a. Use multiple technology
applications to support child
lenrning

Uses TWO or more different
technological applications to
support children’s learning

Uses at least ONE technological
application fo suppert children’s
learning

Uses FEW applications to
suppert children’s learning

b. Select appropriate
technology fo enhance
instruction

Selects APPROPRIATE
technclogy to enhance
instruetion

Selects SOMEWHAT
APPROPRIATE technology to
wid instruction

Selects INAPPROPRIATE
technology or technology
inferferes with Instructlon

¢, Engape children in their
use of technology to meet
their learning needs and
interests

Shows CLEAR evidence of
engaging children in the use of
technology to meet [earning
needs AND interests

Shows SOME evidence of
engaging children in the use of
technology to meet Jearning
needs OR interests

Evidence of engaging children
in the use of technology is NOT'
CLEAR or does not suppott
learning needs or interests

d. Use technology ta meet
*the needs of children

Uses MUCH appropriate
technology to ineet the special
needs of children,

Usas SOME appropriate
technology to meet the special
needs of children.

Uses LITTLE appropriate
technology to meet the special
needs of children.

€. Demonstrate ethical and
legal use of technology
diseiplines

Ensures that ethical and legal
use policics are ALWAYS
followed

Ensures that ethical and legal
use policies are SOMETIMES
followed

DOES NOT follow ethical and
legal use policies




Standard X: The IRCE
Educator Provides

Score

Leadership Within 3 2 1

School/Community/ 3
Frofession ‘

a. Identify leadership Identifies Jeadership [dentifies leadership Does net identify leadership ( ’

opportunities that enhance
child learning and /or the
professional environment of
the school/community

oppottunities in the school and
selects one for a leadership
project that has BOTH the
potential for positive impact on
learning and/or the professional
environment of the school AND
is realistic in termg of
knowledge, skill, and time
needed for completion

opportunities and selects one for
a leadership praject that has
potential for positive linpact
BUT is unrealistic OR the
project is realistic BUT has
limited potential for positive
impact

opportunities that have real
potsntial for impact on either the
learning or professional
enyitonnent

b. Develap a plan for
engaging in leadership roles
and activities

Develops a work plan for a
leadership project that
CLEARLY describes'the
purpose, scope, and participants
involved and how the plan will

" impact children’s learning

and/or the professional
enviropment

Develops a work plan for a
leadership project that provides
a LIMITED description of the
purpose, scope, and pacticipants
involved and how the plan will
impagt children’s learting
and/or the professional
envirodment

Develops a work plar for g
leadership project that provides
a SUPERFICIAL description of
the purpose, scope, and
participants involved and how
the plan will impact children’s
lgarning and/or the professional
environment OR has developed
1o plan

¢. Implement a plan for
engaging in leadership
activitles

Implements a well organized
leadership plan that has a clear
timeline of events/actions AND
a clear deseription of how .
impact will be assessed

Implements a well organized
leadership plan that has & clear
timeline of events/actions BUT
lacks a clear deseription of how
impact will be assessed

Implements a poorly organized
leadership plan that does NOT
have a clear timeline of
events/actions AND lacks a
clear. deseription of how Impact
will be assessed OR does not
implement leadership plan

N/,

d. Analyze data to evaluate
the results of planned and
executed leadership efforts

REGULARLY analyzes data
appropriately to evaluate the
results of planned and executed
leadership efforts

QCCASIONALLY analyzes
data appropriately to evaluate
the results of planned and
executed leadership efforts

RARELY or NEVER analyzes
data appropriately to evaluate
the results of planned and
executad leadership efforts OR
deres not evaluate leadership
efforts

NIA




